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Our Year

by Diane Foucar-Szocki. Chuck Watsen. Paula White

INTRODUCTION

This report provides muluple perspectives on our vear Jong etforts 1o

' learn about and produce alternaine torms of assessmen! for use m K-3
classrooms. It highlights what helped and hindered our work  We do not
strictly outline how others ought 1o learn about ahernainve forme of assessment.
but rather we recount our collective expeniences. We hope 10 share central

' lenets regarding successtul teacher-learning based on our experience and
academic research and theorv.

The full report ncludes matenals we found useful: a curniculum

' analysis, comparing the Virgima SOL’s with the parucipating school divisions
curricelum. our assessments. a glossary of terms. a bibliography. and selected
overheads and handouts.

' The repont visits the 1deas of teacher learning. assessment design and
development. collaboration. and the change process. This portion of the report
traces the collaborative efforts of six school divisions represented by 24 teachers
working together from July 1993 through June 1994. More thun a

l chronologacal. step by step reconstruction. the repon depicts the tlavor of our
largely collaboratne selidirected learning. The following section. "Voices.”
seasons the report with teachers’ voices and statements about learning and

' individual change 1n their professional contexts and their lives.

Perhaps the most imporant goal for this report is kindling 1n the reader
an interest in teacher-learming as a process. Like other recent process-oriented

' models of staft development. we've tried not 1o provide a recipe but rather 1o
detail the necessary ingredients and their potential uses.

o

ALTERNATIVE FORMS OF
ASSESSMENT

To bring about change we must see the need for something to be
different.  Recent interest n alicrnative forms of assessment rises from a
recognition that how we currently measure learning is narrow and madequate for
a changing world.

"Most members of the project would agree that becoming assessors is
as ongowng as assessment itself.  We spent much time geinng the
meaning of the language clear. paving close attention 10 such terms as
standards, e\pectations, criteria, rubric, “look-fors, " and ouicomes.
We looked at a varierv of purposes for assessing and focused on how
that affected our assessments. We quickiyv learned how mudii-faceted
our work had 1o be for reliabilitv and validitv.™ (Teacher)

Durnng a meeting in late, 1993, we engaged in a brainstorming <ession
ghout assessment in general.  Qur collecuve responses led 10 the following
statements.

fBlue Ridge Assessment Project 11
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TEACHER LEARNING

W hat is assessment?
Assessnient s tied to msirucnion. places a4 learner en g contimoum,
helps mterms of plannimg for instruction, reselts i date collection and
is on goIng.

What do we know about authentic assessment?
We o know authentic assessment occurs within the content of the
chassroom, torms g bridge to the real-world. s dynamic and real e

What are some characteristics of authentic assessments?
Authentic assessments are leamner centered and real Lite. provide
show case for learners 10 <how what they know and can do. are fun and
motnatng, allow us to Jook objectively at meaningful performances
and products. result 1n individualized learning. deal with the whole
Jhild. and are rich in design and open ended in nature.  Quicomes.
look fors «ntenar, standards. scorng scales correlate.  Authenuc
dssessments pertaim to essential knowledge and skills that one needs tor
real lite Authentic assessments are often interactive,

How do vou create an environment for authentic assessment?
The classroom envitonment must change.  The environment must be
one 1owhich authentic instruction takes place.  Teachers must be
wilhing 1o take risks, face change and be reflective.

The long-used tradiional torms of stat1 development assume learners
are deticient i a particular area of pertormance. This approach leads often 10
a prescribed treatment and  remedy  equally administered 1o all (Drennon.
19931 The «taff development approach used in this project sought to disconnect
itselt from this paradigm.

Our work here was both staff development and research. We were
charged imtialhy with developing assessments for potential use at the third grade
level throughout the Commonwealth.  When Virginia moved away from the
“Common Core” model, we chose to focus on the process of developing
alternative forms of assessment for classroom use. Within this focus. we
attempted to use an inquin model (Drennon. 1993; Lytle. 1991) for learning
about and producing alternative forms of assessments for K-3 classrooms. We
found four key activities critical 10 our becoming assessors: reading. thinking.
domg. and ralking.

And talking. and ialking! Talking. or sharing professional views.
hecame the most importunt part of the process. Some of our talk
mcorporated the whole group. but often some groups would break off.
for one reason or another, and discuss. debate. argue, or "Zing " ideas
dl each other in a aitempr 10 make some meaning out of all the
informanon coming in.  Manv discussions have gone on abou!
expeclations. managemeny. reliabiliry, validirv, and rubrics. We have
read mouniains of articles tare there anv mountains left vith 1rees. or
onlyv mountams of paper’y on all different aspects of assessmenis.
(Teacher

“Reading ™ included tour basie texts that were shared by all: 4 Pracical
Giade to Aliernatine Avsesvment (Herman, Aschbacher, and Winters, 19921,
Mg Toward a Moving Turget (Appalachian Educatonal Lab, 1993y,
Developmentally  Appropriare Pracice (Bredekamp, 1993, and  Reaching

Blue Kidge Avessment Project
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THE UNIVERSITY COURSE

THE WORKING TEAM

Poiennc!s. Appropricie Curncd.am _and  Assessmen: for Youne Children
‘Bredexamp and Rosegrani. 1993+, Throughout the project we read and
discussed nearly 100 articles found largely by the parucipants from a variety of
-ourndls and media from Time 10 Educanonal Leadership.

"Thinking” included gathering mformation on the 1asks ot developing
and using assessments. studyving tha information and planming how to use that
intormation to build assessments. "Doing ™ included developing assessments for
classroom use. using those assessments 10 the classroom. gathering and gning
teedback. and revising.

Thewe were not mutually exclusine activines: reflecting. talking and
iistening were continual throughout our work.  Teachers worked 1n pairs. as
team members and as a towal group. ginvang and recersing feedback. Participants
differed in the ymount and wavs mn which they were engaged. depending upon
OPPOTTUNINY . eXperience. athiude. expectatens, and disposiuon,

Twenty of the twenty -fout projedt participantis ook a summer universin
course in alternative assessment prior to the hegpimnimg ot the protect This more
tradmonal form of statt development. winle worthwhile as an introduction, set
some pecple on a course that they fater found to be nadequate.

Ruth Mitchell’s Tesung tor Learming was the textbook. Deseloping a
curriculum Tunu” was central o the course By directing their etforts on the
unit. partcipants focused on developing activities without clearly articulatng
why learners were 1o sMudy these things, what the leamers were to learm, how
the teachers would know 1t the students had leamed and could use their
knowledge. and why these were imponant things to know. Therefore. when the
notion of assessment forced teachers 1o analyze these issues, the units often fell
apart. This caused much confusion among the teachers who have historically
organized instruction around topical. but often arbitrary. fact-centered activities
As the assessment issues and formats became more clear, their traditional units
hacame less s0. causing many challenges and frustrations. In addition. new
terminology and conflicting jargon among the presenters and the participants
appeared to keep the level of dissonance and misunderstanding high throughout
the course. Exacerbating the situation was the fact that the teachers were in
class most of the day and family and other demands often placed teachers in the
uncomfortable situation of choosing between famuly and classwork.

During the summer of 1993 the entire project team met for a two-day
planning retreat. Together. the group crafted a projeci plan cattached as
Appendix A) One of the main objectives of the retreat was 1o estabhish all of
the participants as tully contributing members with the project director acting as
a facilitator of the group's collective efforis.  Enlisting teachers as
knowledgeable practitioners and co-creators of new knowledge 1in the field was
central to the success of our efforts.

Following the get-acquanted period we focused on what we already
knew about alternative forms of assessment. what else we needed 1o know. what
we ought to assess, and how we ought 1o work together. We then formed cross-
divisional teams consisting of at least two school divisions. with cach person

Blue Rulge Assessment Project
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REVIEW SESSION ONE:
PROVIDING FEEDBACK

jocuced on a seli-chosen area o} nterest tawn ard which an assessment would be
developed.  Duning the menth between 1hs meeting and the next meetne.
participants were 1o develap an assessnent that would he reviewed collecuvely
Thie 1nitral team-building and protessional dialogue appeared 10 be sumulaung.
difficult. vet rewarding

"The o durs were nigordting and draming ai the same tme”

| feel reuils wood aboid tie obreane [hve chosen. s a new
challenge which 1 louk forward to. [ see 11 as dn ongome sertes which
could be assessed ar ditferent times during the dar.”

“It's surpnising that today was rotall frustrazng. i'm shocked afier
feeling so good after vesterday morning.”

“There's 1oo litle ime 10 complete the project. )

Jve telt most engaged when we were discussing and deciding on

mdnidual ontcomes.”

“Ir was affirmng for me o be repunded that change doesn'l huppen

easth.”
“The sirengths coming out of our groups pleased me.”

"It helped me 10 discuss . project with mv team and have the
members give me 1deas.” (Teachers!

Our next meeting Was an assessment review session within which
project participants brought their draft assessments for feedback and review by
colleagues and invited consultants with expertise in early childhood education
and. or assessment. Using the draft checklist provided by the Department of
Education (Appendix B) several concurrent small groups convened and focused
on the work of one member. The groups were predetermined 10 provide a mix
of experts, colleagues. school divisions and grade levels. Several groupings
occurred throughout the day. The results of these efforts were fruitful and
helpful with respect 10 the assessment development, but the process wis painful

and difficult.

“I appreciated the facl that other people are as stressed and uncertain
as me and lacking 1 self confidence as me. *

“{ was puzcled by the varietv of opimions ubout the assessmenty )

o

“I was a bit confused ahout the format 10 follow in the review sesslons.
We flip-flopped from discussion to writing and back 1o discussion. in
one way this wav helptul bret 11 was difficuls to write and concentrate

during discusston.”

Blue Ridge Assessment Project
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MAKING SENSE BETWEEN
MELTINGS

OUR FIRST EXHIBIT

et arraid o precent. bur [did cer contused by the uimidianeos
mpad. however, the input was great und usetul -~ 1Teachers,

Bemweer this miecung and the next whole group mectinge a
month later. participants attemipted to make cense of what e had learmed, what
we knew or thought we knew . and where we should be poing troms here Small
regional meetings were held to retlect on and discuss our work. Within the
context of these smaller mecungs. participants beran o queston some o1 the
assessment assumptions and defimiuions thes previously thought solid and
unquestionable. In some cases. the questions added clarity . and for others. the
questions added more confusion. What had once seemed relatively clear and
straightfornard was becoming messy, vague, and divergent  Teachers were
going m ditferent directtons and found themeelves quesuening one another and
hoth state and national level “experts.”

I believe an mzerchange of weas promotes arowih und change even
Yrough it may be pamful. It helps one ra see a work from u new
penspecine. It we are 1o 2rom we must be willing o take the risk of
tailure.”

"The mental agony has heen ven srressful | have neser been ar such
o high levei of siress as I have been this year.” (Teachers)

1t was necessary that the first group of assessments be reviewed by the
Department ot Educanon.  Qur attempts to be collaborative and participatory
with them and with educators from a variety of fields. was difficult. Theretore
our compromise was to hold an exhibiticn of our work up to this date and seck
feedback in muitiple ways. This exhibition served as an adequate demonstration
of our work and heiped us commumcate with the State Department of Education.
but fell well short of our goal of experiencing a mutually beneficial dialogue
hased in learning. We had expected to come to the exhibition as cquals n the
uncertain world of assessment. but many of the project participants felt that they
weren't taken scriously.

“The critiques were less jormal and more inferactine”

[

‘The exlubinon was designed like a science fair.

“The people from the siate seemed to think that we were tust “pluving ”
with the notion of assessment, but they “knew” the answers. It was «f
thev held the red pencils...” (Teachers)

Additional frustrations were felt with respect to standards.  T'he state
checklist was found te be 1nadequate and incomplete. The participants alreads
felt overwhelmed by the tasks and uncertainties surrounding the project, and the
knowiedge that the standards were inadequate added to participant stress In

Blue Ridge Assessment Project




MU TP PERSPLOTIVES

MOVING ON

additson_ there was concern and tenson among the teachers about the need to
p-oduce assessments (the "assignment” and “right answers™ s docuinentation
of our etforts and the sigmficant [earmng that was taking place

I'feel that much I have learned and me learnme o calidarima oresrons
experiences | also teel that hemg able (o describe and diseies shat
nuahes an assessmen: “gaod T s sl difficudt. We nned continue 1o
stretch ourselves to be able to establish and communicate andeard-
We mist constanily question ubsolutes and he open (o new nieds

I teed realis tred or all ths and T was excited manalls o il be cood
to have a4 “break” unil Februam.” (Teachers:

Following our December meeting. the revised assessnients were sem
to Richmond for written feedback tfrom staie department officals  Duning the
next month as the participants worked in their respective classroome, the
zeachers further applied the principles of assessment and standards to their own
practices. Indeed. written evaluation comments (near the end ot the prajecny
consistently indicate that during the project the participants began to not only
examine their practices from a different view. but many long-held beliets began
to change as the teachers placed their daily work into the contests ot what was
being leamned and developed in the project.

"I pur a lot more responsibility on iy students. [ expect them to solve
problems and be self-motivated learners. | expect them 1o ussess
themselves and adiust accordingly. [ listen to them a lot more. | make
them aware of expectations and let them have mput 1nto the process of
those expeciations.

°I tend 1o think of the outcomes | want hefore | begin the unit. This |
think is the most important change ['ve mude.” (Teachers)

Meetings were now bemg designed largely in response to the needs of
the participants. rather than to direct the participants.  As such. the February
meeting attempted to meet the needs of two increasingly distinct populations.
those who still felt they did not understand what assessments were and needed
additional information. gwidance. instruction and organized practice, and a
second much larger group who knew where they were and needed time to build
their work and further establish their professional network through meaningful.
tfocused interaction. Thus. the day was divided into individual work sessions
and small group time where the differing needs could be met.

Information overload was no longer an issue. Participants wanted tme
to work and assimulate the information they had gathered. additional interaction
with peers. examples of peer work, meetings closer to home, and opportunities
to plan within their school divisions.

"Our focus shufted from seemg ourselves wuhin our clussrooms to

Blue Ridge Assessment Project
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secin? ourselves wihin d lurger contest™  tTeadher:

There was sutficient evidence 1o suggest that the majority ol project
partcipants had a working understanding of altemauve torms of assessment
Teachers knew what they were gomg to do and were now knowsnghy hindding
their assessments for larger purposes and audiences. We turned greaier atiention
1 the purposes ot assessiient from mosttoring student progress in the classroom
o purpeses of accountabiliy (Appendsx Cr. This turther ervaallized our
undcerstanding.

It now hecame important 1o focus on our larger goal of becomeng o
vadre of professionals who could mform and mfluence practice at the school
division lesel. In additon to creaung a second assessment tor submisston to
the Virgima Department of Education. participants made presentations at school
division and regional meeungs and two participants co-tacilitated a graduate
level course on altemative assessment 1 one ot the school divistons.  Several
participants enrolled in this course.  Other participants conducted 1n-ser ices.
observed 1n one another’s classreoms and worked with local instructional
curriculum support statt 1o revise and write curriculum and assessments., revicw
reporung practices and procedures. and to plan future mservices.

"Since we'd had a respue from producing assessments | was able o
look ar mvself und ask what was | doing, what were we domne, und
demand. to know how 1 fit 1nto the larger picture of teackhiny and
learning both at the Division and State level. " (Teacher:

At this point the project director’s role shitted from providine
information and creating contexts for leaming to supporting mdependent work
Her work shifted from developing a working group to building bridges hetween
the work and the school divisions. She now focused on mforming others and
linking project parttcipants with those who made decisions at the division level
It this work was 10 live on, it had 1o become a part of the division level plans
for the upcoming acadenne year.  As participants moved into these new roles
with the support of the director. therr perceptions and protessional goals shitted
as well,

“What [ want to do neu s support myvoogroup members an then
development of assessments for use with the new math adoption ”

“What I woudd like 1o do ts 10 meet with members of the couniy team
1o share wdeas. get feedback and make plans for our overall goals ™

“I'm eotng to work on assessments for the language arts curniculum’

" Lhope to produce a useable laneuage arts assessments for our school
division, begimmng with reading.” (Teachers)

OUR FINAL EXHIBITION
Our time together now tocused on gving people time to work and

deciding how we would share our work and what we had learned.  While
uncomiortable for some 11 became clear that we must make sense of this work

Blue Ridge Avsessment Project 17
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tor othiers and 2ive 1t hite

I ke the wdea of asking others o come and see our wark,  That 1§
vredt’

Itwas arirmne 1o hear odher teachers state how imporiant ower work
A

Drthe movnine when heard others wlh 0 odd me 'monor alone. it
were all busy and that tus oy detticudt.

oway surprased that 1ohad prowbe trearie ont ook qors ™ jor i
reading wrnime outcomes' Look tors, outcomes, standards — can it be
thar 1 suldl ver contrsed by the erms "'

“What surprised me the most was that eowld feel sa confiesed aean.
like I dud during the class lase summer ™ iTeacheryy

T'o accompitsh this we creaied teams to work onthe remanine tasks of
the project  plannmyg our exhubinon and wrniting our tinal report This eam
arrangement. while cross-divsional, had a central purpose. and the teams
tunctioned without other issues interterng. because the purpose matered.
However, getting to the fmal exibition proved dafficult. Teachers were
overextended. tragmented. stressed and felt they 'd spent too much tme awsy
trom therr classrooms Throughout the vear 1t was ditficult o nise  beyvond
mdis 1dual goals o the larger view hevond the classroom, or the school division,
to the State and the prafession tiselt - Wath our tocus now at the division level,
this collective conclusion seemed antichmactic o some. Yet it was ultimately
necessary and proved exerting and valuable to most.  Exhibiion attendees
imncluded sapenmendents,  teachers,  school board  mermbers,  mstructional
supenyisors, poncpals, 4 Dean of a college of Education, and Department of
Fducanon representatives  Comments on our work included:

Hhe evinbu wan an etfecinve model for idividual stalf in-serace
Iy By aliowie preachers 1o wsit and  ask o qresttons ot
Pracitioners ey o assess the applicanon to shetr own classroom.”

L irke the hotvan wnme seale's specificny and longrudimal look at o
stident s development on the ditferent areas. 1 hope eventually tha
anchor papers ar ditferent erade levels can accompany the scale 1o
Dithe 1t more ohiecive for e

e evubie avsessment sives meanng o the SOL's .

Wi listene soter vy, do sow start each rubrie st with vour 17s
and a more negatiye statement that states what each chld cannot do?
Ive never seen riahries that way before ve only seen lists beemn with
the fowr or five I gust enes a more posilive impression

“vessment 1y vers on ogoeng - Children knew what 1o look tor and
were made respansible (o follow trroweh with steps. Steps were ven
vivble "

Blue Kudee Vsvessment Project
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apprecate the herghrened awareness on the matier of what we should
e dhar studvang assessment eenerates D don’t dunk aseesment
GJrondd Toose (o siehn of correctness ds o stendard ool

claessmeni:Seents o Poaove chareed the way hese feddhers R h

ul A RN A Y R I

It sy iy essive foosee the detad m e dravmes G the 2nd orade
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VMARING CONNEFUTIONS
Batly the process of makimg connections .and apphving new experise
the Diveston level have tihen mamy forms Meetngs with project participants
and dis ivon level mstructional sttt were hetd meeach Division - Fhe e meetings
led 10 plans tor conteation and application of this work bevond the project
vear  Apphications include

e contmued development of assessments 1or a new iy adopled
nampufatives mah curnculum,

@ pilot estmg of g mare assessment driven reporung procediie,

® turther developme Eoglish Language Arts Parttolio and sty
wathshop snatevies,

® tapunng and suppornng sudy groups.

@ [eading MACIIces on seasttient and assessments an specitic
ciprcnlay areas

@ Jeadiny iervices aeross divisions,

@ hirmmng tagether all those who have participated i assessment
progects 1o share and develop their work.,
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@ .und group publivation ot articles about assessments and beconming
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WHAT DIFFERLENCE DOES
THIS MAKE!

118 uncommon for this tvpe of actnan to render the deep and profound
change m teachers” attitudes, hehiets, and practices thar ecaurred m this prosedt
Stemticant Jange ook place and will continue o take place asoresult o e
project These changes are best reported i the words of the patnapants

1 now think dssessment firg when plannme wnits s teachers or schen T am
gomy o a teacher's dassroon to teach or do @ demonstranon It has cliansad
the whole divectton of my plannpre 1 now e dedchers as professtonal
taclitators of learming wha provide opportionies tor learmine of real world
ks ledee and shills, and the sudent exhibiion of those Sigrervisor

T hnow w0 develop move meaningfid assesaments lor what 1or ieds hiny
U learning how 1o ranslate the tnformagion va:sed am gasessments e
comnuattedime s mlormation with parents

CWork 1y more sident centered mn that thes ko more ot what they are ity
hecause they help ver voals. do selt evaluaneons and ats fearmng o 1o direct
themselves oward godls

I teel 1 have the opportios to wse hetter tools in seporiine ta parents then
chuld s educational progress and or needs. 1o e these as esanehiy. deone with
the siandard forms. 1o gain @ more complete proture of cildren s imstrucional
needs and 1o 1t meer them in omy teadlung methods  Now [ have sold
yeasons for what Ldo momy ciasaroon insiedd of merels tollowine a texdt presel
currictdum. et

{ look ai duldren moa different way 1 osee what they can do and vo hom
there. 1 used 1o look ar vwhat they coul:dn't do.*

“Fivolve iy students o pore thinkontg and stprudatine chatlenves aned foss rore
and remembering reus

“The most rewarding expenence bor me has heen the contact shanne of teders
and miformation with teadhers o other school svstems e outside contadd
apened up o new world jor me

“Matnly thus ¢roup af teachers was vers commutted 1o thewr profession and ven
willing to spend long hours discussing and learning heirer methody to teach |
have heen unsettled by this learmne process 1 am learung how (o make m
math assessment move process oriented and challengine for the children.”

“Afer this expertence | have strong feelings about heme nreated professtonalh
and recenng adequate compensation for my work [ helieve hanee i feel
teadhers need release tme to he able 1o learn about new wdeas  Teachers catinot
he expected 1o work day and nieht - Divisions need to consider sabbaticaly o
eaves of absence with pay

T much more reflecinve on queestions sta lvas o all this benefit siudents.
what bearmne does ths have on read e ™ Lam finding that Thank more ey
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of what does ihe stdent need and how 1 can access that eromth and not so much
about what 15 prescribed 1o be tenght.”

The chance o talk, endlessiv it seems, wah other colleagues has been the most
rewarding professionally for me. 1 have learnea o omuch trom our
comersarions. debates. discussions, ere. |1 am glad that | chose 1o participate
m this excellent opportenin

Um realizing that good teaching 1s qualuy teaching: sening up real engaging
vitwanons,  Teachers den’t need to have a million cute activiies to be good.--
aithough they may be. | think 1 am ceemng the ‘meat” of teaching and assessing
as Fhaven't betore. 1t doesn't matter as much what xour teaching as hiow vou
are reaching ir.”

L think more now about teinng sudents help set [ook fors and letting them hnow
what 1 am lookme for. 1 am more aware of having real life tasks not mt
dactves. |1 am also seetng how assessment udes instruction.

“Ldid not enter this project tor the money, but sometime 1t feels that as teahers
we are tremerdousiv wundenalued. *

"1 have alwavs been creatinve and mmovatne bur have put htle ettor: e
accountablin for report cards. I now explan and use chares to allew stionts
o better understanding of what I'm “looking for” - betore, dunng and ster an
dssignment.”

Tiend tose the term “look fors” frequenty with the cnldren i preparing them
lor what we are about 10 do. 1 have prepared assessments for units ot study and
have imvolved parents in assessing therr ild's work ¢ thev weren't perfect
assessments. hut thes were a begimunge) 1 tend 1o think of the outcomes § want
hetare 1 heemn the umit. This | think 15 the most important change 1've made.

Ut others are 1o repeat this procesy or one that s simlar, s there a wa for
1t be made less stresspul . The work 1s excellent. the progress is phenomenal.
the direction m assessment seems 10 he a4 proper one .. "

L have completely changed my methods of assessing language arts, especrally
reuding related skills and outcomes. {'m n the process of making changes i
my marh assessment techmques.  As 1 make plans and implement those plans,
my thoughts are continuously of * what outcomes do I want, what acuvitees will
lead students 1o that outcome. do these actvines include lgher level thinking
and open-ended tasks. und how do 1 link ussessment to these activites. ”

It has been a resarding vear for me professtonaliy. It has been a hlessing 1o
meet so many new friends and professionals as we struggle, we realtze how
much we still have 10 learn and we share successes and fuilures with one
another. It seems that down the road we turn and realize that we have taken

Jew steps forward that we didn't realize we'd taken. We slowl continue. . this

process of change...”
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Our Voices

by Becky Fisher. Jane Daniel. Donna Hollins

WHAT WOU LD IT TAKE FOR TEACHERS
1O UNDLRGO SIGNTFICAN T CHANGE?

Each and evens participant m the Blue Ridge Assessmient Project
(BRAP1had a different set of experiences. Many teachers changed a great deal
a5 d result ot these expertences and vet some became more entrenched in who
and what they afreads were. While simmlar apportunities existed tor every one,
the tvpes and extent of the changes depended upon the individual and 1he
curriculum

Fhere were times m the BRAP meetings over the year when it hecame
abvious we cich had dilferent expectations for ourselves and of the project We
sometimes experienced what appeared to be a lack of common purpose. and
sinee there were many project and personal goals present at the same e, and
difterent people chose w focus ditferemily. In this situation where no one right
answer was promotad. trustration and discomtort levels increased  There were
ttmes when the gronp did not functuon well  people talking over other people.
or people anackimg  weas stead of providing helpful feedback Mot
particymints agreed, howesver, that the experiences were worthwhile in opening
up dialogue about our process and our products.

Ve eirly in the project, partucipants realized that change is not easy
and 1y on gomg. Reflechon on our vear-long experience leads us to suggest that
the chimate tor change includes these sabent features:  support, timing. attitude
tor risk taking, empowerment, the need and desire for change. and motivation.
Motnvational factors could include: mentors, students, course work, colleagues.
professtonal conferences. professional interactions, and professional literature.

In this section of the report. several BRAP teachers share their personal
processes in beconming more authentie teachers and assessors. but pethaps one
voree, Christine's, typifies the struggle. Christine’s section 1s followed by other
participant volees. Within these statements. we think you will tind common
themes abour change.

Christine recounts that she has pursued more protessional development
upportunities in the past vear of teaching than she had in the 10+ previous years
altogether.  Christine saw authentie assessment as “the hope and promise of
what education should be " The following excerpts are taken from the journal
Christine kept throughout seven months of BRAP as she worked to make the
hope and pronuse a reality in her own classroom.

Y 15/98 (in a note 1o one of the authoers) I'm sending my original notes...1
don’t think they 'l help much other than to reveal the turmoil that exists when
you try to drastically reform your thinking and teaching methods.

In this note, Christine summarizes her professional life duning this vear  She
constantly questioned herself and her practices. trving to make sense of what she
wits hemng exposed to. Why did she trv so hard to reform her thinking and
teaching?  Why did she continue in the change process even when it gat

Ilue Ridpe Assessment Project
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uncamtortahle!  What 15 1t that atlowed Ier o develop this attitude for nsk-
taking!

91893 I was stunned by Wilders's dismantling of the Comman Core of
Leaning so suddenly. At first. I didn’t believe it wouid really he gone. On
reflection, I realize that he killed a document but he cannot stop the ideas
Jrom flourishing in the classroom where they really count......

When we hegan the project. we were fooking at Virgmr's Commen
Core of Learning (CCL) as a framevork tor public education in Virginga Our
aasessments were to be tied to this document. Among the BRAP teachers. there
were various levels of understanding and support for CCL.

At the first planmng meeting we began learming more about the CCL.
1s broad adeals and the changing future ot education m the Virgma,  The
phitosophy of whole-child education in contrast to education 1 discrete subject
areas was seen as leading 1o more opportunuty tor both the children and
teachers.  We were exeited about the prospects. Sull others saw that
educatonal practices once doubted would now be essential.  Ceoperanive
learning would be a statewrde expectation. Writing across the curriculum,
mediation and criticat thinkmg would happen in every classroom. However. the
Common Core remamned rather nebulas and was nat easy to categonize nor
understand.  In 1ts absence we returned to the Virginia Standards of 1earnmg,
choosing 1o make meamng of them and intuse them with hite through good
thought and practice.

9 18,93, con't.

Ay I read [Integrated Components of Appropriate and Inappropriate Practices
in the Primary Gradesf 1 found myself constantly questiommng certain things.
By the time I got to the end, it left me with a creepy feeling - ...s0 wmany of the
identified inappropriate practices were things I questioned and doubted when
1 first became a teacher 12 years ago.

Here. Christine shows herselt engagimg i reflection regardimg her own teaching
practices after readimg hiterature on carly childhood education and practice. S»
often. teachers tind themselves domg what they 've aiwavs done instead of
stepping back and asking themselves tough quesuonr. like “why am 1 domg
this*"  Rarely are teachers encouraged to question, especrally "on the clock ™.
The defintion of a teacher’s work and workday 1s what he or she "does” 1n the
classroom.  Providing the time for thought is rare. Developing the expertise
necessary o maintamn professional growth is rarely recognized. valued or
encouraged,  If the educational system is to undergo any sigmficant changes.
controversial information like what "Integrated Components of Appropriate and
Inappropriate Practices in the Primary Grades” was for Christine must be
avarlable for knowledgeable professionals to debate and work to understand.
How many teachers are part of discussion groups that are professionally
supported and acknowledged by their school divisions?

11:7/93

! feel fike I am just heginning, but 1 have come a long way since August. |1
think 1 finally know how to make my project authentic - not just for the kids
but for me.  After fthe Novemher 5] meeting 1 finally am beginning to think
I can do this and have it he worthwhile. I will totally rewrite my project

Hlue Rudge Aevesvment Project
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AGALN]

In much of the professional hiterature, the terms aliermatine assessment.
duthentic assessment and performance assessment are used interchangeabls  Are
they the same thing? 1t not. how do they ditfter’ These questions drove much
of our learning and wnting.

At this stage. Christine’s progect dealt with students pertormimg . tash
related 1o pattern recopmition and deseription For example

Outcome Students will recognize. use and create patrerns

Stratesy - Students will be exposed 1o patterns across the curriculum

throughowt the vear

Fall i the blank o complete the paitern,

IS I T TR A

02202 26 2%,

Wauh turther tevivon, hier tisks became more open-ended and complex.

slloncine tor malbple responses

Example Ueethe gnd to help vou find number patterns.

! : t l““ 3 O 7 8 Yy 1t
11 2 It |1 ] 16 17 IR 9 0
21 M R AR 25 20 27 28 29 )
L8] u R 4 15 in 37 I8 19 40

Witte vann patterns trom left to night with spaces and commas between
nunmbers  Futend vour patterns

However these were tishs tor task's sake, and not grounded - real
hte smavons Alter rewrniing, her project nnolved students usimg number
patterns o count money  For example. hier “look-tors™ at this pornt were:

Student 1s able e wdennty coms and tell then value

SStudent can explatn an appropriate strategy lor groupimg cainy (o count
them

Student s able to count on from 18 by ones, fives, tens, and twenty
lives

Student 1s able to determne the value of corns o §1 00

Student can select coms o make designated amount of money  ©

S0

The contest tor her assessment was hecomimg more authentic  Yel, she hadn't
dhandoned her year-long patterns theme as the focal pomt throughout the
mstructional vear

I 394

My assessment grew from patterns (geometric to number), (o using patterns fo
COwHE MONCY, 10 counting money i an econontic conmunits and developing
asysem of managing mones, Another pattern.

Blue Kidge Assessment Project )14
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Chrisune’s project was now mosing toward o sumulation ot an authentic
experience.  Plaving the roles of shop keeper and customer, her students
recreated an economic communuy  Stwdents had budgets and accounts 1o
manage. and found theniselves making chotees based on real hite considerations
Christine sought 1o improve hier project even turther by developing an econemie
commumty within a real-fife context. She hegan to consider how the students
might manage money tor class field trips or bake sales

3294

Looking hack over my notes, 1 realize that most of what 1 grappled with had
nathing to do with assessment - at least not directlv. 1 didn 't pursue many of
my ideas for the project. However, all of the professional development that
occurred had a profound impact on what 1 do in my classroom and a profound
impact on my own attitudes and perspective on my teaching career.

Last year I was ready to give up teaching and look for a new job (job -
hecause this is what teaching was to me - not a career). My involvement in
this project has turned my teaching job into a career...Not since my firv
month teaching have | hod such dedication and enthusiasm. From my second
month teaching until this year | have feli frustrated.

{ think that four things have been responsible for turning things around for
ne -

1. a decent pay rarse thiy year.

2. heing treated like a professional in this project.

3. professional development with conferences and the contact with peers
from other school «stems, and -

4. the hope that alternative assessment brings us closer to the ideals that

1 held just prior to and during my first year teaching.

In this eniny. Christine summarizes her transformational vear. What
1 every teacher were able 1o experience a professional development rich school
vear! What if every teacher were treated as a professional in every way! What
it all teachers held 1o their idealism and were solidly grounded i their
protessional philosophies of teachwng and learning? The possibilities are nch.
Education would be the pronuse we've always held it to be.

The conditions necessary for change are many and varied. You have
read to what Christine autributes her changing.  Here, we return again to our
opening question and ask. what wauld it take to undergo significant change?

Every parucipant entered the project with a different knowledge-base
and expectations. Each person has experienced a different. personal process of
becoming an assessor. The greatest potential for impact comes from the long-
term change that may result trom having participated in this project.

Chnistine’s journal entries detail her process of becoming an assessor
Will she continue to hecome®  As  another participant, Sue, wrote n her
caommunication with the wniting team,

"It's the satisfaction of watching children choose, struggle, communicate,
decide, learn, grow....it's a tough thing to measure. FEspecially when you're
in the midst of it for the first time, trving to decde what your awn role should
h‘_’. "

Blae Ridge Assessment Progect
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These words also reflect Christme's expertence and are important for our own
learming as prafessionals  These words descrihe the experience of many
throughout the vear.  Learming 1 becommg: knowing s learning to become
well,

Why did others become simvolved 12, the Blue Ridge Assessment Project?
What did they expect o0 do wathm and 1ake away from this work?  Paula
tor example. got mvabved bedause she wanted the opportunity 1o talk with
weachers about something that maters  Rick knew that someone would be
developing authenuc assesements and telt that i nught as well be him' Donna
telt fthe 1t was 4 professonal opportumity she was nterested i pursuing.

Late 1 the project. Jane felt that 10 her career she had "becn on the

cutting edge and [she didn t] want to get off." lane continued.
“It’s heen a roller coaster ride full of frustrations. headiness, risks and ups
and downs. Despite the rocky ride, I always come back to the start - the kids:
watching, confirming, affirming, reaffirming so kids can take their own ride
of lifelong learning. "

Another participant, Joan, wrote, "I have found. in my personal
evolution as a teacher, three things happened. First, 1've had to be a 'risk-
taker’ to some degree.... to 'risk’ in front of my peers, administrators and
parents. LEach has helped me recognize and analyze along the way. Second,
1 have obtained a kind of supportive respect which I have ohtained from my
adwunistrators and district supervisors, As | have proven the progress of my
Mudents, my superiors have given more support to my endeavors. Third, a
‘rippling effect’ has ocenrred...my feliow teachers have become interested Jin
my methods of assessment] and....have met, set standards, developed methods
of assessment and used a portfolio in reporting to parents, students and next
vear's teacher. As I continiue my work with the children of the district, I plan
to he a life-long learner myself. | plan to continue to be a 'risk-taker' wiile
continuously basing my risk-taking on sound educational principles. |
encourage every teacher to take the extra time to step out of the classroom.
By hecoming involved in workshops, continuing in educational courses and
taking part in state projects, we can return to the classroom renewed and ready
to meet the needs of our students. "

Carole. reflects on her process of change. "I was the typical
traditional teacher, [ looked at kids as empty vessels, and it was my job to fill
them. | enjoved being in control--managing the classroom like clockwork--
manipulating little kids and telling them what to do. 1 had a strong belief in
retention--the gift of time--being at the top of the heap next year, Parents
liked me and I often had the ciildren for two vears--giving them more of the
same next vear. | knew nothing about processes, only programs and I was
pretty good a plugging kids into slots. [ realized some kids weren’t getting it
no matter how many times they went through a center. "

Curole connnued,

"Abaut seven years ago, I realized I couldn't go on teaching this wav; I'd
never make it to retirement. Then I met the new early childhood facilitator.
1 asked her to come in, observe, and give suggestions. My classroam wasn 't
the way I wanted it to be. Well, this facilitator never tells you what to do. She
Just makes suggestions and asks questions. 'Why do vou do this? Did vou ever
think to do this?’ As I answered, she fired the next question. She really
made me think about my own heliefs, philosophies and practices. She
introduced me to current ideas through reading works by Lucy Calkins, Regie
Routman. the Gaoodmans, Donald Graves, and Marie Clay. All of this new

Blue Rudge Avwesvment Project
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iformation helped me sort out my heliefs. My new mentor connected me to
athers struggling 1o answer the e guestions,  We began meeting on a
regular bavis, It was invigorating to be made to think, question, observe, try
new things. meet again and reflect, reflect, reflect. This new knowledge and
challenge helped me make some changes in my classroom and made my
teaching exciting once again. | changed slowly - a few things each semester,
My first change was to let children select their own activities. I would provide
them with several choices. | was surprised to find most children chose to do
them all! As 1 continued to change. [ met with colleagues also changing hit
by bit. | now see that these meetings saved many of us and kept us in the
profession. This project was au extension of these meelings, an environment
where 1 could continue to grow. ask questions and reflect on my work as d

teacher.”

Fhese v orees are unique vet predictable The ey olution and development
ot our teaching philosaphy s quite mdindual, and certam inherent features
enabled us 1o eftect change  Hhe thmgs that cnabled us or inhibited us as we
developed rested both withn ourselves and within our contexts. We sce these
Cleents s, sUpport. tinung. an atitude toward risk-taking. empowerment. the
need and destre for change and mony atonal factors including mentors, students.
course work. colleapues. conferenees, professional interactions and protessional

Ierature
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Our Recommendations

RICONMNMENDANTIONS TO ENHANCE
TEACHLR LEARNING AND C HANGE

Fducatonal change and reform are not accomplished on the draw ing
hoard. i the corporate office, or on a computer screen, but 1 the classroom.
In order tor change and mprovement 1o oceur 1n cassrooms, teachers need
meaningtul. rich, authentic learming expersences hke those we increasmgiy
evpect themoto provide for their students. Learning of this kind among 1eachers
requires they be allowed chorces. ambiguity . missteps, restarts and varying
degrees ot individual commitment and progress. Such learning is therefore best
assessed inauthentic ways.  Our assessments of teacher-leamnmg should he
important m real life. place teachers on a continuum of learming. improve
performance. be on-going. encourage justification and allow us 1o look
objectively at meaningtul performarnces and products. Professional development
practices which adhere to these principles are n greater concert with what we
know about leaning and making meaning (Fosnot. 1989) and about bringing
about change o individuals (Fullan, 1985, 1994; Murphy. 19911 and inshitutions
tFullan. [994: McLaughlin. Talbert, & Bascia. 1990). Models of this sort
reflect the types of changes we are advocating for child learming and have long
been the basts of adult education theary and practice. They deserve gremer use,
attention, and research in the professional development of eachers.  Thus. our
recommendattons address those tungs that promoted real change in the practice
of our parucipating teachers. and are those that we feel would provide the type
ol environment and processes needed to accomplish educational change beyvond
developing assessments.

Provide for on-going collegiality and inquiry
among teachers

More than anything clse teachers commenied about learning, growing
and changing as a result of real. meaningful interaction with one another.
Teachers must be afforded the time, opportumity and support to get together and
talk about meaningful issues m education, to craft ways of addressing these
issues, to try their ideas, to give and receive feedback, and 1o adjust and make
alterations. One teacher called this “reading. thinking, doing and talking.”
What teachers become as result of such experiences are teacher researchers.
teacher experts and teacher authars with much to offer their classrooms. their
peers and their profession.  Eailv i the project we expected to use VAPEN
consistently for sharing information and making connections. However. only
a handful of teachers afready had a VAPEN account and a working knowledge
of the system. We pursued getting accounts but inadequate hardware availabihiny
was our biggest challenge.  Later 1n the project. fax transmission served our
need for quick conversations about our work,  Technology can assist i
communication. but barriers must he removed betore technology will serve the
purpase ot bringing teachers together.

Hlue Kidge Assessment Project
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Promote opportunities for learning by doing

Those of us who wrote. wrote more, rewrote, and struggled with each
successive project and performance. jearned and changed. Learning by doing
i a suppoertive, collemal enviranment required us to speak trom our own
experience rather than abstractly from what we thought ought to happen. Doing
promoted real. intellectual strugple.  For some this was overwhelming.
Meetngs dates became difficult deadlines. Exhibitions and meetngs required
public pertormances of what teachers were learning and accomplishing.

Within learming by doing we must strive tfor balance between instruction
and practice. What. when. where. and how instruction is needed and provided
vanes by individual and cwrcumstances.  Yet, to overload the process with
precision sufles the opportunity 1o make attempts and adjustments.  We
recommend a greater team tocus. Both individual and collaboratively produced
products from a team can then provide muluiple levels of leaming and
performance.

Uncertainty and not knowing are challenges for teachers: admitting the
uncertainty and not knowing often pose even more difficult challenges.
Learning the complexities of alternative forms of assessment takes time and
requires risk-taking on the part of the teacher. Proficiency is an ever increasing
spiral, as mastering one thing brings into focus new 1ssues not previously seen
or understood.  Becomung an assessor 1s a process of educanion not traimng.
Mantaining a balance between ambiguous doing and greater precision as we
move toward higher levels of performance and proficiency is a challenge
deserving more rescarch and attennion.

Engage teachers in the process of reform as equal
partners

Far too long teachers have heen separated from the real, challenging.
pohtical realities that influence and ultimately regulate classroom direction.
Teachers need opportunities to discuss, know about, and address these very real
intluences out in the upen. not hehind closed doors. Commitment to change
then becomes deeper and change hecomes less demanding and difficult and more
exciting and rewarding. Change managers and leaders should provide a
supportive structure, with places and time to talk. and opportunities to influence.
However. we must accept that not every teacher will understand or want to
participate in this process. just as some administrators chose not to participate.

Develop mechanisms for teachers to share their
knowledge and experience

Teachers must have real opportunities to share their insights and raisc
their voices. Provide torums for teachers to share their research, their new
knowledge and writing. Create vehicles within the system to support individual
and collecuve inquiry and to share the results.

Adult Education 1in Virgimia currently sponsors the Adult Educators
Research Network (Cockley. 1993)  The Adult Education Centers for
Professional Development at the Virginia Commonwealth University are usig
learming plans to support statt development for adult educators throughout the

Blue Ridge Assessment Profect
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state (Drennan, 1993). Teachers, faciliated by trained staff developers.
determine their own learming needs and questions. alone or n concert with
colleagues.  The learming 1s supported by local study groups and some state
fundmg.  Summer institutes and other professwonal publications  proy ide
opportunities for sharimg the knowledee ganed. Increasingly, expertise 18 drawn
trom local ranks for more traditional workshops and information dissemination
sessions, All educators throughout the Commonwealth of Virgmia deserve such
focused state-supported and  sustamed  opportumties o share their msights,
knowiedpe. vowes and perspectises for the ascent of education to reach new
hetghts throughout the Comumonw ealth

Encourage collaboration across divisions

Our work was eollaboranse across school divisions.  For future efforts
we recommend at feast iwo partiapants from the same school with at least four,
and preterably six from cach school division. Small schools will also need to
be accommadited by parning teachers from similar locations and backgrounds.
Any mix ot school divistons trom two 1o six provides beneficial resuits 1f their
s regional proxumuiy to tacthtate meeung logisties.  This design permits
mndinvidual. pair. school. division and regional exchanges. In our project. cross
divisional interactions opened eves and provided opportunities for all.  The
collaboratis e, cross-divisional nature of this project allowed the teachers and the
steering commtice members to support and build on one another’s ideas. In
addition, the Steering Comnmittee structure gave us product champions at the
division level. As a result. we now have six different ways in which our work
15 currently being imbedded into the on-going efforts of each school division,

Seek leadership that is facilitative and responsive

Collaborative work of this nature, which we recommend. requires
awareness of multiple audiences and goals. Leadership must work 1o keep all
involved and constantly recogmize that audiences and their relative importance
in the process often change. Leaders monitor these changes. recognize the
political reality of change. and keep direction and purpose in sight.  We
recammend the continued deselopment and nusturance of such leadership among
teachers and administrators at the state and local level.

The current DOE staft development facilitators are valuable resources
for this kind of effort. In fact. this kind of cffort. coordinaled by a staft
development facilitator and led by local teachers, advances teacher learning and
educational reform.  Done in concert with knowledgeable mstructional icaders
at the division level, efforts are coordinated. grounded in the research, and lead
10 good practice and increased Jearning on the part of students.

Restructure to plan for and actively support on-going
teacher-protessional development

We must value and support teacher learning 1n the same way we value
teacher classroont mstruction. We must better organize our schools to support
the education professional  so that she can hetter do her protessional work.
mcluding the professional work of change. The use of technology., a strong.

Blue Kudge Assessment Project

1-20

e J




O

ERIC

Aruitoxt provided by Eic:

well triuned para-protessional statt. and meamngtul protessional des elopment
durmg the protessional sear aie paramount needs  As a4 result of our
experiences this year we strongly recommend  reevamimation ot our support
svstems tor on-gamg professional deselopment  Specitically . we suggest that
ot stte, intensive professtondl development be expected and planned doring the
deadenie vear wath tall payoand consistent instructional support for the
ddassroom - Pand sabbaticals also deserve serous consideration.

Imtially . «chool building statt might be designated o three categories
deselopers, refiners, and mentors,  Deselopers would be off-ate av much as
15*C ot the sehool year workmg on usefl and valuahle projects for the
individual. the weam, the school. the division. and the profession.  With this
approach. the principal would know that a full third of the staft would be out ol
the classroom for up to 15 of the teaching davs. Planning tor this in adsance
would enhance the change process m schools, makig change less 1solated and
more integrated to the actual protessional context of the learner.  The yvear
following a professional development year. the refinement year. might mctude
meeangs with on-site study groups o mamtain and extend the fearmng and
retlection. meeting with college and unnersity personnel, publishing and
presenting.  Third vear mentors would work coflaboratively with  colleagues.
2student teachers, new teachers for the div ision, and adninistrators, Theretore,
approximately every four vears eveny professional would engage in active, m-
depth on-going protessional deselopment activities of value to the svstem

It we come to agreement that teachers will be out of the classroom
consistently then we must find ways v maintain instructional continuity
Teachers must carefully prepare for days away from their classrooms, knowing
that the work they are doing outsige of the classroom will have positive eftect
on later work. A cadre of subsututes should be on hand who are familiar with
the school. us teachers. and 1ts students.  In addition, a stronger. better tramned
paraprotessional statf, who are informed and involved with the building are
necessany . This nught be done by comnutting to a certain number of buildmg
level substitutes who will serve the school through the year and be brought into
the instructional plans. Teachers could plan for their professional development
leave in advance with their colleagues, principal and substitute.  Instructional
needs and plans could also be shared and mutually addressed.  Follow -up would
be built into this system.  Thus, the substitute 15 not just a conventent someone
at the ather end of the phone bat someane who serves as instructionat support
withuran organized mstructional plhin. We believe this would cost no more than
the current system 1t would create much gredter saustaction for all involved and
result 10 better teaching and learning

Blue Ridge Assessment Project
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RECONMENDATIONS FOR
ASSESSMENT PRACTICT

! Be aware that there arve multiple forms and purposes
of assessment

l e Nanenad Counal v e Teadimg o1 Mathematics o NCTA
provides us owith w svone ameworh (or understandig the purpeses of
l assesement cAppendiv Cr Wee recommend using this framewark as a4 means ot
anderstanding and wtkine abear aeeessanent purposes and  practices an the
Commonwealth of Vieana Mudh o the current thetorie, hinds ot knowledgce.
atid developimg prachices ase tenmy and wols i wavs that are contusing and
l enclear  Teeaes o aseaaent and accountabifiny need o he ween gs linked and
ol centnuum cducation about assessament, on a grand sadle, might begin wilh
these distietions and then proceed 1o ariicelauon ot assessment tvpes and
' OIS Tor s
Withm thus tnamesworh we can then move toward buddig a sronger

bk between the instrucional and dccountability uses ot assesament Linkages
I tetween mdis whual dlassrooms, butldings, divisions. and state level asessmient

practices and measures could then be made more explicnt

Our current prictices are distemted and counter prodactive We must

cduare our pratesaon and the publhic to the purposes and pittalls of testing and
' micaarenent Then we can move 1o mtorm and educate ahout assessment

pracices which we coneruent wirlt what we want children o learn and be able
' tordo et us e on the parposes and proceed with diccussion regarding the
1

Brany and vaned means

Be clear about how and why assessment and
instruction are inexorably linked in quality education

Feacher tramme and e cortent exvperienced teachers seen o toces
o gty rather than imtention o owtcome Fundamenuil 1o understanding
assessment s the conceptual feceenton at ats direct relattonship tonstruction
and ats Glumate bty o assess o measure Activity alone does not assess,
Instruction an alicrmance tormes of  assessment must dlearly  present th
disninction betore addiional learmng wan proceed However. additional
characteristies ot more authenne torony ot assessment stretch the ceneept ol
testing which v our iradmonal understanding ot measurement These
distincuons can be advanced once e ddear that assessmient s more than
activii

Blue Rudgo Avwavanent Proget 12
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Recognize that not all teachers need to become
alternative assessment designers in order to be
knowledgeable users and consumers of alternative
form of assessment

We recommend all teachers engage with alternatn e tarms of Jaseessment
through active learming. However. not ail weachers need o meet the standards
of assessinent design tor pubheation Teachers could become tamlar with
alternative torms of assessment through group review sessions where existing
assessmients are serutinized. Becoming ascessors requires undersanding as an
mtregal part ot mstruction However, not all teachers need 1o he assessment
designers to become effectine assessors

As alternative forms of assessment advance. expect the
look of the classroom to change

In cur world 1odav . we are imcreasingly required to understand and
wrmmunicate mare comples imtormaton with a wider variety of people. as well
a8 salve new problems. This requires us to use informauon in new and ditferent
wavs  However, our schools do not consistently provide leaming opportutitties
and environments where learners can practice using complex <kills and he
provided with usetul feedback. OQur current learming environments are overh
cantrolled and artificial - Learners continue o tell us this by therr premature
departures and their mappropriate behaviors. Emplosers continue to telt us this
v therr outertes tor more shilled workers Educators 1ell us this by thosr
pratessional disengagement and burnout

Moving toward more authentic torms of assessment requires niere
authentie torms of mstruction When these are coupled ma meaningtul and
cducationally ~ound tashion, parents . emplovers and students parucipation sid
catistaction will be substantralbs mproved

Liokmg authemiie mstrucnon with authente aseessment feads
Jdasarooms which will prepate Children for the complocworld ot the
Twents -hirct century - Hhese dassrooms are necessars Working together theee
Jascronms become places ahore education arows and Chirldren and wachers
hecome assessars ot they leattaty

Blue Rudge Avsessment Project
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Our SOL/Curriculum Analysis

Wo condudted iy anafvaas ot the Vi Standards o8 1 earmne
SSOL S and cach avalable division curriculum o proside common ground tor
our assessmients  The analssis indhindes the second. third and tourth erade log
currieuiar abectives and Stae SOL S i the academie areas of Englis Languape
Arts. Muathemanes. Social Studies and Stience Health

W did not rewrite anv SOE 'S or Jocal curncuta but loaked a evisting
standards i anew way o arrse at this corricubum analy as we st tathed
dhout and bramstormed what we thonght was needed  We had hours of
consersation abour what was essential tor (ldren o know and be able 1o do
We then agreed. shat given our Linnted charge. that we must work within
CXISHNE parameters

We reviewed national standards and hiterature regarding curroulum
Together we made the totlowing decisions Tirst, we chose to use the Nationl
Council ot Teachers of Mathematios «NC TM standards for mathematics because
of a1s coneeptudl ngor. clegance and utdiy Second, we chose o use the
Natonal Counal of Social Studies Standards again lor ts conceprual rianr
clerance and atiy . pariantariy for the elementary level of schooling  Third
we dhose toomcaiporate Saence and Health as one larger academite ared of
srdy Wl s dedasion we toand 1onecessan 1o credte our awn organizing
e However dhae are mainonal ettorts m Saence which deserve
cotsderanen Fmallhvs we tound copent nattonal Language Arts ettons fess
e tor o needs and Chese to dreate our own schema.

\ream ol vradiate stidente worked 1o review ait of the SOL. curneila
wad propase creangzimg trameworhs The Blue Ridge Assessmient Project team
acher ed ety conumittee roviewed their work and made changes as
toedad

W ot e rcorvamize diserete SOE S o Lirger common categories
it the tout academne areas ot §nehish T anguage Ans, Mathematies. Soanl
Stidics amd Saenee Health Buning our anatysis we became awaie of coneepts
ot processes which everlap boiween academie areas We chose ot (o
reorzanize hased onthese commonalies For our purposes, 1t was chough o
become awate of these areds of inteeration buddig them imto our assessments
Ahare appropriate

Our teorgantzation ot the SOE s and local curnicula revealed areas of
strength and other wreas deserving gredter thoughit and constderanon Ths
vnite process of cnnenhim and anabvas served as a checks and balance suaem
tor what we <y we want dildien o know and be able to do and what we 1
factoteach  Forexample mFuchd Tanguage Arts thiere was much tath abont
cultural knowledee as valughle butne SOT ' or focat cutniculan Fanguage \1i-
dealt directly with enhancing cabural knowledge  In Mathematics we found
strength i areas of number sense and whote nunsher computation but hde
stansties and probabihite Lor Soaul Studies we found emphasts on categones
people. places. and envionments and tme. conunusy and change  Fmally . our
category of Suence Health as anderstanding pasterns and  relatonshups feads
taturally o ntegrated curtoihim ettorts as patterns and relattonships are 1he
hases o both Mathematios and |amnage Arts nteresungly | the categon we
amply desanibe as discor oy has 1w obledtives, sapgesting an area neediy
moere tocus and attennon
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This currieulum anals sis docament allows the Divisons themselves 1o
examme their own curricutum and make  adstments as they see it
remembering that curricula and standards are a moving target. needimyg conunual
attention. What we now have 1s a tramework which addresses each participating
Division

We use the larger catezories of the curriculum analysis to detine the
aregs of focus far our asessments For example. Peggy Simpaon’s Soial
Studies assessmient on page 3 193 idennfies the major focus as production,
distribution and consumpuion  This deggnation comes from the assessnenis
major SOL placement n the curniculum analy s Other SOL S addressed by the
assessment are also histed below the focus. This correlation leady o greater
mtegration of both struction and assessment

Finalls . the analyac s not prade lesel driven We need benchmarks
and age grade tevel benchmarks make <ence but learming oceurs on d conttinuum
Thus. we chose to Ly aut the curricular obrectives and SOL'< continuoushy for
second. third. and fourth grade Tevels Many of the same or amilar SOL'S are
repeated at cach prade level wunout artcalauon ot what distmguishes
pertormance trom one grade fevel o the next Together, our analvas and
dssessments seek o provide more spectfic data on what 1s both expected and
learned i the early clementary tevel of schoohing
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CATIGORIES
PANGUAGE ART CURRICULE M

Comprehension shitls abrectes with the goal of imcreasng the stuadenis vl
1o understand winten and oral Linguage

Creative processes abrectives wali the godl of creanng divergent thinking
students and attow the sdent freedom m expresson

Crmeat thinkime objectives svhuch tocus onthe student nsing analy sis, syinthesis
and evalaation o sccompishoahie ohieanve Usaally mvolve some level ot
problem sofvine

Culturagd knowledee  omectives which aimcrease the student s awareness and
understandiig of culiures dittcrent tem the stndent s

Intelleciaal pursuns estheiios ohectives wlhich broaden the siudent and
encotrage the stadent o explote antamithar ideas, wpies. genges, e

Personal hnowledee  ebieanves whih ask the student to explore Tus hier own
feelings and deas

Process shills bave objeanes which vover shills needed o pertorm the
operattons of readine, wimme and speaking

Rescarch shills  obiecnves which oower shitls necded o find and use research
maternals

Steny concepis obicdives which Jead woan understandimg af stony parts ~ach
ds chatacrer prot sequence reseintion contlicn e

Word wadv o ohreonreswinch cover the stiuchire, meanimg and acguistison of
Walds

Wrihing process obecrves Ao lead o studems shall o wnting printable
mdtertal Fdamg, drans e compositon, unsty would be topics tound under
this headimg

Bluc Rodge Asessment Project
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OUR ASSESSMENTS

Assessmients and nstruction are closehy Tinked. vet assessment 18 more
than and ditferent from instruction. Adl mstruction should be directed toward
enhancing student pertormance toward achieving excellence.  Assessment must
measure something against & detimed standard. and for most aspects of living and
learmng. real world  standards exast. We can name world class athletes.
doctors. authors, scientists, educators, and whattlers. and we can articulate what
15 world class about their work,  These models of excellence serve as guides tor
all ot us in education w hether we're teaching subtraction in elementary school
or research methods in graduate school. We are striving to enhance our students
performance so they might one day make world-class contributions which are
meaningtul and valuable tor themselves and for the greater good.

All of the assessments i this volume were written by teachers
participating in the Blue Ridge Assessment Project. a collaborative eftort of the
Harrisonburg, Albemarle. Rockingham, Greene. Orange, and Fluvanna Schools.
Teachers from these school divisions worked together in 1993-1994 o study.
design and test assessment for classroom use. The tocus of our efforts was to
learn about the complexines of assessment 10 order to become better assessors.

Becoming assessors of student learning and progress 1s a process of
development.  Each ot our partictpants came to this work with varying degrees
of previous experience and knowledge about assessment.  As such, our work,
presented here, is an artifact of our efforts to become assessors. The
assessments represent various levels of sophistication, complexitv, and
authenticity. The assessments nclude various forms and types including
checklists. portfolios, performance tasks, product assessments. projects and
simulations.

In becoming assessors. we've discovered that assessments evolve. that
assesstNg is @ process and that as assessors we must constantly be asking
questions of our work. wiich tuols to use and how to use them. Thus, we invite
sou o review our work and 1o use it as vou see tit. We hope and expect our
assessments will trigger wdeas tor sou. We hope that as you become an assessor
vou will use oar work 1 way s that make sense for vour learners in your setting.
Each of the assessments included here was prloted with children in the classroom
ot the assessment author. Many ot the assessments were used by other teachers
as well. Each assessment 1s also keved to a curriculum  analysis that  shows
commonalitics between the Virginia SOL’s and the local curriculum of the
participating school divisions.

Blue Rudge Assessment Project
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English Language Arts

Oral Communication

ORAL COMMUNICATION
by Barbara McKee

AGE LEVEL  Elementary.  Middle or  High
School
TYPE Checklist
FOCUS Language Arts as  oral
communication  skills.  effective
cammunications inconversation and
discussion.
Language Arts
1 Communicate effectively inconversation and
classroom discussion
21 Produce clearly the basic speech sounds
3 Participate i storyvtelhing and choral reading
12 Paraphrase oral communrcation
418 Increase  vocabulary  through — speaking
cxperiences

Othier curncular SOL's

tvery grade level has an SOLU that uses terms hhe
Recite
Explain
I'ell how and why
Idenuty ditterent wass
Demonstrates courtesy
Actively participates
State tn your own words
Gitve an cxample
Summarize

ASSESSMENT PURPOSE

_X_ Muking instructional decisions
This assessment aids teachers, students, and
puarents i making informed decisions abouwt
what kind of reading matenal is appropriate
for idividual students.  Filling out the
checklist as studemts read. followed b
questions to check for understunding, adults
und students are able to see weak areus.
From this thev can make more informed
mstructional decisions and choose literature
that 15 on the appropriate instructional level
for the students.
By uwne thus  checklist  three times a
semester, teachers and parents are able to
see improvement (ner time, or note where

continued focus is needed.

— Communicaung and using summative evaluation

—_ Monitoring student progress externally

_N_ Validatng student achievement
Tlus  ussessment  also validutes student
achievement by recording progress over time
and noring improvement in reading fluency
and understanding.

__ Evaluating programs

__ Addressing Accountability

SETTING

Phis assessment was used in a classroom of 26
heterogencously grouped students at third grade level
The classroom is set up to allow for active student
participation. Students work together.  work
independently, and work with adult assistance Two
students recerve Chapter 1 services and tour students
recene Learning Disabilities help. The less capable
members of our class work together with assistance
from therr group.

The Harrisonburg City School™s primary
report card has two areas where oral communication
v graded.  Accountability s npecessarny  lor these
arcas, mstead of "I haven’t noticed any speaking
problems for this child.”

ADMINISTRATION

For Teachers

b Prepare a “look-fors™ chart and post it anthe
classroom.

2. Make sure the students understand the “look
fors" and what is expected of him. her.

RH Make one copy of the teacher checkhst tor
cach student.  Indicate which type ot
communication your are assessing at this
time. (conversation. discussion, presentation,
performance)

4. When using the teacher checklist, w1
important to keep in mind the two essentul
requirements for observational assessment
® Several observations of cach chitd should
oceur over a period of time to ensure tha
sour observations are representative ot the

Htue Rudge Assessment Profect
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English Language Arts

Oral Communication

child's overall abibiy,  The observations
may oceur af random or may be based on
nme sampling.

®  Obsenvattons  should  occur  dunng
difterent Kinds of activities and i difterent
setungs. Some children respond better 1a
formal assignments; others respond better
when they can choose what they want to do.

s. The checklist, student survey, and parent
response should be kept together to provide
a picture of cach individual’s strengths and
weaknesses.

) Since  the  teacher  chiecklist  requires
pdgmental observations, the results can be
used o planmng  tollow-up  activites
designed 1o maprove the child's attitude
towards speaking.

For Learners

! The look tors are explained.  discussed.
changed, or wnitten so evervone understands
what s expected in good  oral
communication.

2 Students are given a student survey.  Teas
tmportant to stress that they should answer
the questons as well and as truthfully as
they can. However, they should not worry
about getting the "nght” answers.  Their
responses are not marked right or wrong.

-

LOOK-FORS
SPEAKING
Plice these on g chart or the top of an

activiy page  Students should help wnite the look
lors. However. they will probably be very similar to
the ones Iisied
I, Use ol vinee

My voree i clear

I speak loud enough that T can be heard, but not
oo foud

Fspeak at the right speed so that 1 am
understood.
- I mamntarn eve contact,
. Ltry 1o use new words when 1 am speakmg.

1 show courtesy to others in a conversation by
taking turns, when appropriate.
5. 1 ell more about my topic when T am asked .

question.

FENR VA )

LISTENING

1. Pays Attention
Eves Watching
Adentive

2. Posture
Body on char
Hands Quiet
Feet Quict
Mouth Closed

3. Process

Concentrating

Thinking

. Analysis

Elaboration

Requests Information

N

SCORING

The scoring for this assessment is ongomng.  The
scoring standard 1 used is needs to improve, (N)
sansfactory, (S) or excellent (Ey. The terms used in
scoring could be changed depending on the activity.
Since a checklist is heing used. no final score s
necessary.  This assessment indicates strengths and
weaknesses of individual students.

Sconng Standard:

C = Consistently  untform responses, stays with the
same action, votce, cle.

I= Inconsistent changing torm. response or action
while being observed

N= Never

RECORD-KEEPING

The teacher keeps the checklist, the parent response
torm and the student survey to deternune the
student’s progress.  Companisons over time  are
benefictal  to monitor  growth, to help  make
instructional decisions, and to communicate needs to
parents,

PARENT INVOLVEMENT

l. The parents should fill out the parent’s
response form honestly and return it to
school.

S

2. Results of the assessment will be discussed
at parent-teacher conferences.

Blue Rudge Assessment Project
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Student Survey Name

1. Do you try to use new words when you are speaking?

never once in awhile sometimes most of the time always

2. Do you listen tolerantly and thoughtfully to what others are saying?

never once in awhile sometimes most of the time always

3. Do you respond to others' conversation?

never once in awhile sometimes most of the time always

4. Do you have a purpose before speaking?

never once in awhile sometimes most of the time always
5. Do you like to participate in

Choral readings?
Book talks?
Plays?
Role-playing?
Discussions?
Presentations?

|
I

6. When you are speaking before a group. do you
Yes

P

0
Have good eye contact?
Speak clearly?

Use proper gestures?

Stick to the topic?

Answer listeners' questions?

|
NENN

7. When you are having a conversation. do you
Yes

P4

o
Have good eye contact?
Speak clearly?

Take turns?

Stick to the topic?
Express your opinion?

8. What are your strengths as a speaker?

3

135




9. As a speaker. what things do you need to work on?

10. What would vou like to talk about

With the teacher?

With a friend?

In front of the class?

With your parent or guardian?

Blue Ridge Assessment Project
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Parent Response
Oral Coammunication

Name

At what times do you engage your child in conversation?

Breakfast Supper
Lunch Evening
After School Before Bed

Has your child shown the ability to

Yes No
Maintain eyve contact?
Use a clear voice?
Elaborate on a topic?
Take turns when speaking?

Has your child explained to you our project on speaking appropriitely?

Yes No

How would you describe your child's attitude toward speaking in front of a group this
year?

___Positive ___Neutral ___Negative
How would you describe your child's attitude toward speaking in front of a group now?
___Positive ___Neutral ___Negative

[ am interested in hearing any comments you would like to make. especially
recommendations for improving and strengthening oral communication skills.

As we learn to be better speakers, your child should become more comfortable
during conversation and when making presentations. The class is trying to speak clearly
with appropriate volume and speed. They are learning to maintain eye contact and to be
courteous during conversations and discussions. When making a presentation, students
are trying to use appropriate expressions with their faces. voices and gestures.

39
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Student Survey Name

1. Do you try to listen carefully to what the speaker is saying”

ves no

9

Do you listen patiently and thoughtfully during discussion?

ves no

3. Do you ask for additional information about the topic that
is being discussed?

yES no

4. Do you daydream or lose track of the topic when listening to
a speaker?

5. Do you like to listen to

ves no
Guest speaker?
Teacher?
Other children?
Stories?
Debates?
Assenblies?

6. When you are listening, do you
yes no

Watch the speaker?
Keep hands and

feet quiet?
Sit correctly?
Think?
Keep your mind

on the topic?

7. When you are listening to a friend, do you
yes no
Have good eye
contact?
Participate in
the discussion?
Take turns?
Think about
questiong to ask? -
I l Form an opinion?




8. What are your strengths as a listener? _

9. As a listener, what things do you need to work on?

10. What do you like to listen to

At home?

At school?

With a friend?

On the weekend?

*Remember: "Talking is sharing, but LISTENING is caring.”

147




Parent Response Name
LISTENING SKILLS

At what times do you expect your child to be a good listener

Before school? Club meetings?
During school ? Dinner?
Church? Before bedtime

Has your child shown the ability to
Yes NO
Pay aftention to a speaker?
Exhibit good posture when listening?
Think about what is being said?
Discuss a topic thoroughly?

Has your child explained the importance of being a good listener
to you? Yes No

How would vou describe vour child's listening skiils?
Failure __  Needs to Improve ___ Satisfactory __ Outstanding

How would you describe your child's attention span? (ability to concentrate
on a topic)
Failure ___ Needs to Improve ___ Satisfactory - Outstanding __

| am interested in hearing any comments you would like to make, especially
recommendations for improving and strengthening listening skills.

As we learn to be better listeners, your child should become better
informed, better able to follow directions, and a better communicator. The
class is learning to pay attention, exhibit good posture, process the spoken
word, and analyze what they've heard. The children are trying to listen
carefully to the teacher and to each other.

Blue Ridge Assessment Project 3-16
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Enclish Language Arts

Rexearch

TASK ASSESSMENTS FOR RESEARCH AND REPORTING SKILLS
by June Battaile

AGE LEVEL  Primary to High School

TYPE Product Porttolio
FOCLUsS English Language Arts as Critical
tunking

The suidents will develop shills tor finding specitic

Factaal mtormation o owriiten muteridi.  creating

meuning from i, and shanng therr ledrning in written
form. Besides fostertng o “lhifelony learning” skill,
this  research  process  allows  the  teacher uan
apportienty to awthentically asvess manvy Language
Arrs and one Social Studies SOL. The focus 1y on the
series of steps from resource seleciion throwgh rough
draft.  The “Anrmal Report Chechlist” that tollov s
lists the steps or “look-tors” The neutness,
legtbilis. and illustrative qualuy ot the tinal drati are
tmporiant publishing tasks. but are not the focus of
this assessment,  Criteria for publishing tasks are
included tn a  letter wriing  assessment  found
elsewhere in this publication.

Following are the SOL s that can be assessed
through observation of this process and product.
They are listed by the numbered sequence of the
“look-tors™ that they suppurt:

1. Choosing an interesting. understandable book
LA 3.3 The student will read independentdy with
comprehension.

2- Fiding written mfonnanon (using straiggies)
LA 310 The student will use textbook ards and
reference shatls.

3- Creauny an organizer
LA S 14 The student will organize information,

4 Record informaton (not sentences) in organizer
SS 3 1S Students will use resource matenals to
compile mformation for reports.

LA 25 The student will find and use factual
intormation m reading.

S Using oreanizer (o write rough drift
LA 39 The student will wrue briet fictional and
nontctional narratives
LA 410 The student wilb use the wnting

process (o develop paragraphs

LA 4 14 The student wall give orally ard 1n

writine Jlear, understandable directions and

explonations
6- Revise. edit. proofread rough draft
LA 3.8 The student will revise written work
LA 4.12 The student wiil edit and prootread
written work .
LA 0.4 The student will prewrite, write, resise
edit. and prootread composiions of more than
one paragraph,
A seventh step would be recopyine the rewarked
rough dratt ustng & computer or neat. levtbie wnnng
Phis 1s supported by LA SOLGT " 10 gl V0
Crieria tor this step can be foud ue e Tener
Writtng Assessment” i this publication
There are many opportumtes o obseive |3
“The student will tollow mulu step ol and swten
mstructions,” through this assessiment

LI

ASSESSMENT PURPOSE

_ N Making instructional decisions
Qbserving process and product ay stiddeniy
move through the sequence of tasks infornn
the teacher as 1o winch skl need
instruction and review either oy a whole
class or individually.

X Monttoring student progress i the classroom
The research and reporting process i avear
long experience.  Students will research
manv topics and report in brief und lengtin
reports.  After an mttal itroduction and
practice period, students will be guided
through the process with independence o
the wltimate goal. When students feel that
thev are independently successful tor when
the teacher thinks it 1s necessary), individual
look-fors can be assessed and recorded in
the scaring grid for the student (com
follows). It mav be that the inttial scoring
process would only dssess « few look-fors.
NA ot assessed) can be entered o
unassessed areas on the gnd.  Within 4-8
weeks, the student will choase  another
project to be assessed.  When the reacher
scores that project and records scores on the

Blue Ridge Assessment Project
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English Language Arts

Research

grid. progress cun be obsened.  This
sconnz s done with the student.  Bock
chotce. research quesiions, orgumzers, and
researcned informaiion remain n d “umis’
spiral noiehook  The rough drast, finul copy
or con of it and Checklist with reacher and
student sconing dare tept in the student’s
portfoiio

_X Commumcaing and using summative evaluaton
Dernved ‘rum sconng on the grid and
refernnz back to stared student matenals:
will be shared with parents dunng report
penud conferences  Students conferecne
with ihe :eucher more often than parents.
The exa'sanon 15 reected in the students’
report cord under the *ollowing subjects:

Recding - Loos-ors [ and 2
Writng - Looa-"ors 3, 4. 5. and 6

— Monitone: student prograss externatly

_ Vahdanng scudent achievement

__ Evaluating programs

___ Addressing Accountabiiin

SETTING

This assessmeznt was tested in the third grade
"extension” class of a 3-3 school using parallel-block
scheduling. Tuozre were seven homceroom classes.
One hundred forny-five of the [74 third grade
students  participated. Swudents  recewing LD
language senices did oot participate. This
elementary schooi serves the entire rural county.

ADMINISTRATION

For Teachers

Otten, but not alwavs, research topics are determined
by seience, hedln. and soctdl studies SOL's. In third
grade one topie s animals with an emphasis on
habitat  Before the students began searching for
books, we braunstormed as a group the questions we
wanted answered by our research. We then
categonzed the questions and arranged them for easy
reference.  The children developed these categories
for ammals: Bodv. Shelter Habitat. Food. Activities,
Babtes  Each caegory and its questions were posted
on a separate piece of paper on the wall to guide
research (1 ¢ Body: color’ texture? weight? shape?
fenghe’ varteties® male: female differences?) In my
siuation 1t was necessary o provide a large number
ol books about many amimals on varied reading
levels  Our media center 1s not available for

research, but | can check out books tor m
classroom. OQur local public Hibrary allows about 36
books per topic to one teackzr. | own many trade
books on the topics we usually research. Ranger
Rick. Zoubooks., and Worid supplement animal
research.  Groups of 25 swudents had over 100
resources to choose from.

Each look-for was xodeled befors children
began. Students helped me formulate scoring criteria
for each look-for after thev became famiiiar with the
task. and as [ modeled each task I tried to closely
approximate 1n play-acting what type of performance
earned scores of 1-5. The first research projects
required so much guidance that assessment was
almost impossible for one person to do. Once most
students could perform the look-fors independentls .
I visited with them individuaily to assess look-fors 1
and 2. By asking students to rind answers to three or
four specific questions, I could assess look-for 2. By
asking them to read and sumrmarize. answer [ could
assess fook-for 1. It didn’t take long and a gnid s
easily set.

Tasks 3-6 were assessed later based on
information in spiral, rough draft. “Proofreading
Checklist” and “Animal Report Checklist”. The
“Animal Report Checklist® is kept in the spiral
notebook and students assess each task as it is
pertormed. Students bring it to conference and store
it later wn their portfolio with the drafts. It is very
difficult to get to all the children. It would help to
have a parent or aide assess while you help students
or visa versa. Mavbe only half of your group will be
assessed on | and 2 each time. Spiral notebooks are
used for all prewriting and organizing. Looseleaf
paper is used for rough and final draft (unless
computer used).  "Proofreading Checklist” and
"Ammal Report Checklist”™ are kept mn students’
portfelio.

Materials

*books appropnaie for reading levels and topic
interests

*spiral notebooks. pencils. stapler. notegbook paper
for draft and final copy.

*"Report Checklist”, “Prootreading Checklist”.
*Scoring Grid"

*tasks and critena posted in class for student use
*research areasrquestions posted
*dictionariesithesaurus

*optional: computers and word-processing

Blue Rudge Assessment Project
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English Language Arty

Research

sottware printer

LOOK-FORS
For Rescarch and Reporung
- expecied pertornunee

== hevond expected pertormance

LrStudent selected a book they tound uiteresting and

Casy Lo comprehend.
#3 Shows unusual degree ot interest i opie
aml o sefected book comprehends in
depth mterest dnves  search for more
fCMOUrCes 0N same lapie.
“4 Chooses 4 hook about the topic book 18
mnteresting o student reads fluently and with
understanding.
3. Mahke's o thoughtful decision book on
topie interesting to student can read most ot
the words. but book’s too ditticult for tull
comprehension
2. Chooses a book about the topic interested
g has great ditficuhy reading the words.
I May look w books doesn't  choose
one chooses ane. but not about the topic

2y Student 1s able to find answers o report guestions

m selected book  oStrategies anctude:  table of

contents, idex. pretures, headings, and titles .
23 aes strategies 1o locate all information
avattable interest drives search for other
resources may assist others able w apply
strategies 1o new. more compley research
nuatertals develops new strategies -
4 Uses strategtes to focate all available
IMOTMALION My assisl others
oUses table ot contents, mdex, pietures,
headmgs 10 tind  nearly  all avalable
mformation
2. Beemnmg to use docannme  sinuegies,
maindy preture search, tinds a minor porion
of avadabie ntormation
I Finds no or almost no intermation

B Student set up an etticient organizer m therr spiral

nutehonk
25 Oreantzer met all expectations and went
bevond by demonstrating an inventive, et
practical feature. or student devised o new
«to them organtzer of equal pracoeal value
=4 Neatly arranged orgamizer includes all
subtopies trom class-generated list sufticient
space toraatormation.
3 Al subtopies separated 1nto areas, but

cither space 18 sutficient or care and
neatness lacking

2. Orgamizer attempred but has major flaw -
OpIcs  mussing, msutficient space,  ven
miessy, or illogieal arrangement.

. No or almost no organizer.

41 Student wrote shorr deas from their hook tn the
dapproprigte area of therr organizer. (o sentences)

25 Notes met all expectations and went
bevond w therr thoroughness, conciseness.,
and arrangement and phrasing for meaning

“4 Notes are brief. clear as to meaning,
located  appropriately,  and  include  all
A atlable information.

3. Notes are in appropnate areas runor
portion of available information onutted or
unclear.

2. Some notes 1n all or most subtopies may
not be related to subtopic may have used
sentences collected  mmor  portton of
avalable marenal unclear.

. No or almost ne notes are in organizer.

5» Student changed organizer mformation into
sentences arranged by topic into paragraphs. (rough

draty

45 Met expectations and went bevend 1n
verbal abiliny demonstrated 1n convertng
ideas  into sentences,  combimng  ideas,
and or creating unusually well-sequenced.
thorough, and tocused paragraphs.

*4. Draft arranged into paragraphs about
separiate  topies sentences  complete  and
grouped logically all organtzer mtormatton
present

FoMMaoriy ol orgamzer imtormation i
dratt nunor omnsston of mformacon, only
one  paragraph,  or small number ot
mcomplete sentences

2 Dratteontans elements ot orgamizer but is
nussing maordy ol information, sentences
are ancomplete, or no  paragraphs
evidence.

I No or almost no attemp? at rough dratt

61 Student proofread rough draft and made changes
as suggested by checklist 1t needed

#5 Mot expectation and went bevond an
cttort and patience with improving dratt
may have sought peer anput perhaps used
thesaurus or dictionary unusual motn ation
unprove spething, wording, and punciuation

flue Kulge Assessment Project
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Research

4 Drart was  reread checekline
attached evidence  of  three or more
Huprovemients i punctudtion, wording. or
speihing
3 Drattreread checkhist attached evidence ot
unle OT WO TIPTOY e,
2 Drart was reread no checlist attached
| Dratt  wasn't  reread checklint not
attached.
RECORD-KEEPING
Teacher
Record assessments on “Teacher Scoring Gnd™,
Copy reports for portfolios. Guide and supervise
storage ot research Jdata i porttolio.
Studenes place spirals topic organizer notess, rough
dratt, checkings tinal copy in porttolio

PARENT INVOLVEMENT

I Send o note home before the start of the rescarch
and reporting projeet explaming the topie, look-fors,
scoring, and benetits to thetr child. Enclose a copy
ot the report checkhist.

Sech volunteers to come to school and help guide
students toward expected pertormance on ook tors
Parenis could seore as well Makang the hibrany trip
o volleat a bateh ot books on the topie and bringing
tesourees trom hote woukd be o vood help o

3 Fncourae parents o check ont o purchase non
tiction trade books on subyedts ot imterest e theinr
chitdren  Help them understand how 1o well when
thetr Chuld s reading at a comprehension leve! so that
they wall select appropriate resourees  Suargest basie
hook kg supphies  ostapler. paper. penal.
crayonsy be kept handy tor children (o make books
about therr interests

4 Suggest ways parents can participate n thes
learming process.  Parent and child can tesearch the
same subject together, adding o the same organizer
from different resources. Parents can help their child
become more aware of what interests them the most
simply by making a comment hke, "You have tatked
about that fish a lot this morning.  You may have a
special mterest  sharks. Would you ke to go o
the hibrary and sce if they have any hooks about

shares ™

§ Send home a questionaire to parents o see 1t they

have noticed their child exhubiting any ot the look
tors at home.  You could ask: “Have yvou neteed
sour child reading more at homee lately ' Has vour
child used a table of contents. glossany . index. or
dictonary 1 vour presence or discussed them” We
have been researching wumal i class Has vour
child told you any informanion about a4 specific
anmimal ! It so, what'”

6. Videotapmg the class dunng the rescarch and
reporting process provides home entertainment tor
cach child to take tor an overmeht Parents would
really see the “picture” then

7. Sharing a booklist and displaying exaniples ot age
appropriate non-tichen  trade books  duriny
conferences  steers  parents  fowands  some  good
choices. Perhaps a Tocal bookstore would altow a
discount to parents trom voar class parchasime non
fiction children’™s hooks

Biue Ridge Assessment Project
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English Language Arts Research

Name e Date

ANIMAL REPORT CHECKLIST
Sunbier o Very Well St OR Quarter-moon not sure, may aeed help

[eacher Score  Student Score

{1 chose a hook Fam interested wnand T understand

2. Lean hind the answers W report questions by using the table of contents, index, or by
reading through the book and fooking at pictures.
3. Tereated anny sprral notebook) a way 1o organize and wnite the intormaten | tind 1n
my book. 1The method 1s called an “orgamzer™:
. Lentered words and short ideas from my book into the “organizer.” (no sentences)

4

'h

- Pwrote a rough draft by reading my “organizer” and changing the intformation into

. senttences and paragraphs. i paragraph for each main tdea)
O

_~

. [ prootread my rough dratt, filled out the Proot-reading Checklist, and stapled it to the
drit

I did each task for this report as well
as | eonld and [ thoughtfully chose the
most true symbel to place on each line.

signed

Blue Rudge Assessment Project 121
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English Language Arts

Research

Researeh and Reporting Scorme Gird

Student’s Name } R,
na=not assessed at thiy nme

Lopie

LOOK FORS DATE

stident selected a beok they tound
mteresting and easy w comprehend

student 1s able to tind answers o report
questions in selected book

student set up an efticrent orgamzer 10 their
spirai notebook

student wrote short wdeas tfrom their book in
the appropriate area of their organizer

student changed organizer information into
sentences arranged by topic into paragraphs
trough drato

student prootread rough draft and made
changes as suggested by checkhist if needed

Rlue Ridge Assessment Project
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English Language Anrts Research

PROOFREADING-----ROUGH DRAFT CHECKLIST 1Amimal Reports

Namne

Date

Place u check on the first line tn front of cach tem that vou have done. 1

1 Thave reread my paper to be sure i makes sense,

—— 2 Thave put a period o at the end ot cach sentence swherever [ eome o a tull stopr

¥ have put aqueston mark o at the end ot cach guestion

_ 4 1Thave beaun all sentences with a capuad leter T

e 50 Thave begun all maunes of persons af places (proper nounst with a capital letter. «(Dyvkes

__ 6 Thave arcled the words that [ dunk may be misspelled kat

7 Ichecked tor correct spellings ot aireled words g dictonan, glossan . or wath a friend. kat cat
%0 Pindented at the start of ecach paragraph

Blue Rulge Assessment Project RPRR !
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English Language Arts Research

Research and Reporting Bvaluation

Nanme

I How do you know 11 vou understand a book?

2 What s vour favorie wan to nnd mtormagon ina book’ - Why!

Coald anvone clse wnite a goed rough draft by using vour organizer'  Why or why not”?

boShare anv trichs yvou do o make short, easy -to-read notes 1oy our organzier.

S What do you enpoy most about rescarch and reporting?  Least?

6 1 vou could report on anything and there were plenty of mteresting. easy -to-read books 1o choose from. what
topic would you choose: Why?

Blue Rulye Assessment Project 324
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English Language Arts

Reading

READING WITH FLUENCY AND UNDERSTANDING
by Jennifer Herr Drescher

NGE EENTEL Fal aad U pper Hementaey
Py P-rtotmance,  Chedhbist, and
Porttolio

tOocL s Fanviaee  Arts as compieliension
bl creative processes, cnineal
thinking. process shalts and ~ton
Lolicepls
Lan tice Nty
14 Demonstnate begmmmg oral reading skitls.
P Develop comprehenston skabls
2. Fid and use Lactnal intormation in o
reding selechon
Y ldentuity seqrience ot events
A Read mndependently sith comprehension
14 Fd the main wdea when at s stated g
reading selection
h Use word  attack  Shilis o0 read  and

mderstand the meaning ot words

312 Draw conclustons from ntormation obtaned
front oral or written materials.

43 ldentiny dernbs which support the wmain dea

40 [ se contest ciues 1o and comprehension

Py [dentity and describe the seuting, characters
and plotn stories

LR Inerease socabulary through  reading,
Wit speakmye and hstening expenences

2 Detetnnme the main wea when 1t s implied
i readime selecton

33 Determime tovweal relationships tound i

readiny selections
S s Dderstamd the meanngs of oew works
wiathin the tewt

ASSESSMENT P RPOSE

SN MLy istractional decswons
Hhe mopose of iy avwessment 1y e wid
teachers suadents. amd parents i makiny
wormed  decniomy about what Aind  or
readding matenal s uppropriate tor
ordividual  studenty By wulling ow the
chechlint oy studenty read. tollowed
questons to chedk tor understanding. aduliy
A stidents are able to see wedk areas and

it make  more  oformed  oneractional
decstons and choose literature that 1s on the
appropriated  mstructional level for  the
sMudents.

N Moentoning student progress in the classroom
Momtoring — student  progress  in - the
cassroom 1y also  the purpose of this
assessment. By using this checklist three
imes o semester. teachers and parents are
dable to see improvement over time. or note
areas that need improvement.

__ Commumcanng and using summative evaluation

—_ Monntoning student progress externally

_N Vahdating student achwevement
This  asessmen:  also  validutes  student
dchuevement by heing uble to lvok ut
progress  over a vears time and note
improvement  in reading  fluencv and
understanding.

___ bkyaluanng programs

_ \ddressing Accountabihiny

SETTING

This assessiment was mitially used 10 a classroom of
21 heterogencously grouped students @ third grade
level  One student spoke English as a second
language  Two students recewved fearming disabled
services trom a resource teacher. Four students were
Chapter | students.  The Chapter 1 teacher comes into
the olassrooin and  assists the  tour  students 1
tollowing the classroom teacher’s plans. The school
v the oldest of Tour elementary schools in a rural
commpmn ot approamately 30,000 residents
\pprovimatels 430 students atend the school.

ADMINISTRATION

For Teachers

The student brings selt selected reading matenal to
the readimg conterence wath the teacher or the teacher
nuy Jhoose the reading matertal. The teacher
chooses o passage for the student to read and may
also sk the student to choose a passage. The teacher
marks the checklist on fluency while the swdent 1

Blue Kulge Vssessment Project
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reading  Following the reading the teacher asks the
student questions from the question sheet that she he
chooses o best demonstrate the  student's
nnderstanding ot the passage that was read  bxtra
blanks are on the checklist o wrie 1in guestions
ashed  The teacher should make aotes of what
questions were asked dunng the guesnoning period
and the student’s understanding of the questions. The
teacher may  choose 10 make comments in the
commients area of the checklist during the conference
ar at o later ttme. The teacher might comment on the
type  of errors made during reading or duning the
yuestioming time. the behaviors of the child during
the confererce, or on the appropriateness of the
muaterial - bewng  read. Notes on materials  or
mstructional ideas might also be noted in the
comment section. A copy of the cover of the book
and a page from the book will be included with the
assessment in the student’s porttolio.

LOOK-FORS FOR TEACHERS
For Fluency
1. Student (1) read without pausing often
figure a word out.
2. Swdent b did pause tor a period or
comma.

b

3 Student (b read wath expression fora ! or
a .
4. Student b read at an acceptable rate of
speed.
5. Student (1) substituted words that made
sense.
For understanding
1. Student 1) went back and corrected for
meaning.
2. Student s changed veice when @
character was speaking.
3. Student 1h can stop and predict what will
happen next.
4 Student th demonstrates understanding of
stary  (see attached sheet tor questions).

For Learners

Fogether as a class the students and teacher discuss
the Took Fors The look-tors are posted 1n the room
and reterred (o otien. The swdents become fanuhar
with the took tors and comne to understand what they
mean through discussion and use. Fhe students use
the look tors as they assess themselyes by recording
their reading on tape. The students erther self-select

a hook or the teacher mas seleet o tor them The
student then reads o part ot thie book or the whole
book oo to the tape The student eilier selt assesses
or the student and teacher v Bisten o the tape and
dssess it together. Fhe tape may then be sent honie
tor assessmient by the parent  The assessment ot the
taped readimg nuas beconie part of the pottiolio

LOOK FORS FOR LEARNERS
For fluency

I 1 often paused to higure out a word.

2. P did pause when there was a period or
commit.

RE [ read with the right expression when 1 saw
aloral

4. I did not read too fast or o slowly .

For Understanding

1. [ changed my vowee when a stony character

was talking

2. If something dida’t make sense, went back
and tned to change 1.

3 I can retell the ston 1in ny own words.

4. I car stop and guess what wall happen nexa.

RUBRIC

No rubric is used 1n thee assessment.  Rather a
checklist 18 used to determine student progress, make
instructional  decistons,  and  validate  student
achievement.

SCORING

The scoring tor this assesstment 1s ongoing. No final
or absofute score 18 required, rather each time the
student 1s assessed, the assessment becomes part of
the whole picture of what the child 1s capable of
doing. The assessments may be compared over time
to note progress  However, because there is no final
score. parts of the assessment may be compared to
one another thus making it more specitic for the child
1N question.

RECORD-KEEPING

The teacher will use the teacher checkhst for record
Keepmyg. 1tis advised that this assessment be done at
least three nmes a semester. Some may choose o
use 1t during the weekly conference. The checkhist
may be kept i a three ring binder along with other
record-keeping ttems. Included in the record keepang
is the students self-assessment of the taped reading
and the parent checklist.

Blue Ridge Assessment Project
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Reading

| PARENT INVOLVEMENT
Dear Parents,

[ hope that we can become partners as we
watch your child grow as a reader thus year. During
this process there are certam reading behaviors that
we wll Took tor. Included on the attached checklist
are thimgs that we as adults and the students can
“Look-tor” to measure reading progress.

Please take some tme 1o read with vour
child and fill out the checklist using as many of the
ook tors as you would ke, You may want to focus
on 2 3 look-fors now and several others at another
tme  You may also have a ape of your child o
listen 1o that both vour child and | will asszss with
the samie cheeklist,

As vou histen to vour child read. remember
to be supportive and encouraging to them  Reading
v precess and no matter where vour child is now .
we want to hep them to move torward.

After vou have filled our the checklist.
discuss 1t with vour child.  The children are also
aware ot what to look-for in reading progress. They
have or will have an opportunity to use the samc
look-fors in sconing themselves by listeming 1o a tape

reading 1s important to me as { gather data to plan my
future mstructton.  Theretore. [ will be asking vou o
fill the checklist out two more times this vear. Please
return this checklist by

Thank vou tor vour support and involvement
i the learning process of yvour chuld.

Sincerely .

Jen Drescher

Blue Ridge Assessment Project
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English Language Arts Reading
Reading Fluency and Understanding
Name Grade Teacher
Objective: The student wall read wath flueney and understanding.
[ /]
12 et
- : . COMMENTS
Z 2| & | baw: Date
Look-Fors: Fluency = | #| = | Book: Buuk:
Student read without pausing to
trgure out a word.
Student dud pause when there
was i period or comma
Stndent tead with corredt "
expression for for g !
Student read wean aeeeptable
tate ol spueed
Student substituted words tha
nude wense
Looh-Fors: Understanding
Student went back and selt-
worredted for meaning.
Student changed voice when a
aracter was speaking
Student can stop and predict
what will happen next
Student demonstrated
understanding of story - (see
attachied sheetr.
Blue Kulye Asvsessment Project 3-28
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Reading

Student Name

My Child As A Reader
Parent Assessment

Date

Book read tape listened to

Teacher

Look-Fors: Fluency

COMDMIENTS

tsually
Somcethues
Rarely

Reads without pausing.

Pauses when there s a period or a
comma.

Reads with the right expression
when an ! or 7 is used.

Dces not rzad too fast or too
slowly .

Look-Fors: Understanding

Stops and predicts what will happen
next.

It something doesn’t make sense.
rereads to make sense.

Retzlis the story in his her own
words.

Changes veice when a story
character is talking.

Parent Signature

Blue Rulye Assessment Project
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English Language Arts Reading

Taped Reading Assessment

Name Date
Title Author
.
Look-Fors: Fluency :E ; 3
I read without pausing otten or stumbling over words.
I did pause when there was a period or comma.
I read with the right expression when I saw an ! or 2.
I changed my voice when a person was talking.
I did not read too fast or too slowly.
Look-Fors: Understanding
I tried to figure out a word when I got stuck.
If something didn't make sense. I went back and tried to
change it.
I could retell the story in my own words.
My Comments:
Blue Rudge Assessment Project REKIY]
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l Teacher’s comments:
l Retelling:
' Blue Rulge Assessment Project 33
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English Language Arts Reading

Thinking About my Reading Response Questions

About the Author

Why do you thing the author wrote the book?

What is the author trying to tell us?

What do we learn about the personality or the interests of the author’
What did the author have to know to write the book?

What Kind of people are the main characters?
6 Do vou like dislike them? Why?
Why are they important in the story?
8 Why did they behave as they did?
Y Do vou know anyone like them? In what ways are they alike?
10 How do they change throughout the story?
1 How are the characters in the story alike ditferent?
12 Was the behavior of a character right or wrong?
PLOT
13, What happened in the story?
14. What might have happened if a certain action had not taken place?
13. Were vou able to predict certain parts? Why could;couldn’t you predict?
6. What other way might the story have ended?
17. Which chapter do vou think is the most important to the story? Why?
SETTING
1%, Where did the story take place? What was it like?
19 Could there actually he a place like this? Do you know of a place like this?
20 When did the story take place? (past. present. future) How can you tell?
21 Which part of the story best describes the setting?
22 Where in the story does the writer create the atmosphere for the setting?
23 Are there any particular words that create this atmosphere?
MOOD
24 How did you feel while reading this book? Why did you feel that way?
23 What was the saddest/funniest/most exciting‘unusual ‘mysterious incident?
26 How did the author make you feel the way you did?
27 Duoes the mood of the story change? How?!
STYLE
28 How did the author describe the characters?
29 Were there any unusual ways of saying things?
3 Does the author give you enough information?
31 How does the author keep you interested or lose your interest?
32 What spectal words does the author use to help you see, smell, taste. feel, hear?
32 What “pictures” has the author's writing left m your mind? (not pictures on the pages)
34 What strengehs does the author have?  What do you like about his/her style?

Blue Ridge Assessment Project -
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READING FOR INFORMATION
by Marida Lamb

AGE LEVEL  Early Elementan

TYPK Pertormance Task
FOCUS Language Arts as Research Skills

Languase Arts

RN The student will be able to use textbook ands
and reterence sources to locate ntormaton.

110 The student will communicate deas in
written form.

Our ¢oul 15 to gather informatnon when we read.

Later onan the vear. we will expand (o investigating

wiat we read to demand verification,

ASSESSMENT PURPOSE

_X__ Muaking instructional decisions

_ Monitoring student progress in the ¢lassroom
_ Communicatng and using summative evaluation
___ Muomitoring student progress externally

__ Valhidaung student achtevement

__ bEvaluaung programs

__ Addressing Accountability

SETTING

Ihe settmye s Nathanael Greene Elementany School
i Rural Greene County. There are approximately
S10 students inogrades 350 This third grade
chassroom consists of a group of 24 children with
varted abilities

ADMINISTRATION

For ‘Feachers

This assessment could be done in conjuncuon with a
unit ot study or within language arts. A teacher
might deselop a file of question sheets to accompany
many bouks commonly used i the classroom. Books
at a variety of tevels, covering a variety of topics are
weal. This assessment looks specitically at reading
for wformanon.  As a child progresses, reading for
information is likely to progress beyond one book to
many sources.  Specific teacher directions include
aning cach child a page of quesuons. As an example
the guestions for Tomte de Paola’s book. The
Popeorn Book are provided here.

LOOK-FORS

1

A ]

e

)

6H

I read the questions.

I read the book all the way through, looking tor
the answers.

[ try to get the answers by reading the words,
and looking at the pictures and re-reading.

| read the book again to find answers that were
hard to find out.

1 ashed for help after | tried on my own three
fimes.

[ mmed 1o find the answer i more than one
plaee.

I answered each question completely

SCORING

h)

Unusuadly  high  persistence and
focus  on  exeellent work.
Consistently  works  threugh  all
guestions.  Does not give up on
hard-to-find information. Realizes
there are questions that this book
may not provide an answer for.
Student puts forth high eftort:
perseveres through questions unti
seven are answered. asks for help
after giving hest effort.

Swdent is perststent enough (o
answer the easiest questions, but
does not put forth effort on the
more difficult ones. Five or six
questions are answered.

Student show persistence some of
the time, inconsistently. Gives up
casily. Three or four questions
answered.

Student puts forth no or little
effort. Lack of persistence was a
block to answering questions. Only
one or two questions answered.

Blue Kulge Assessment Project
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English Language Arts Reading

What Do [ Know About Popeorn?

1. Where does popeorn come trom?

2. Who told the Pilgrims about popeorn?

Y]

Where is the most popeorn grown?

4. What are unpopped kernels called?
Why don’t they pop?

'h

What other kinds of corn are there?

6. Draw a picture showing one of the earliest ways to pop corn.

7. Something I want to know or a question I'd like to ask.

8. How could you use corn to make a friend?

Blue Kidge Avsessment Progect KERR
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English Language Arts

Reading, Writing, Spelling

LANGUAGE ARTS PORTFOLIO ASSESSMENT
by Joan Hutchens and Second Grade Team of Teachers

AGE LEVEL  Elementary

TYPE Porttolio

FOCLUS Assessing for student instructional
needs in the Language Arts area y
manntaining a portfolio.

ASSESSMENT PURPOSE

N Mahng instructional decisionas

_N__ Monttoning student progress in the classroom
— Communiwcating and using summative evaluation
___ Monitoring student progress externaily

N Validating student achieyement

_N\__ Evaluating programs

_X_ Addressing Accountability

SETTING

The assessmen: is used by a tearn of five second
vrade fevel teachers in a rural school.  Each class
contains  approximately  twentv-one  students
heterogenecousty grouped.  The classes all contain
some students who are served by Chapter | and or the
Learning Disabled programs.

ADMINISTRATION

For Teachers

The entire Language Arts™ assessment is given by

ciach clussroom teacher at the beginning, middle, and

end ot the school year. During the vear. the students
add therr own samples of work with a brief
explanation of 1t's choice to the total portfolio. At
alternate grading periods, the students are asked to
fill out a personal evaluation sheet which is added to
the porttolio.  Thus. the Language Arts Porfolio
contains three teacher assessmients and the child's
choice ot work samples throughout the vear as wetl
as the child's personal assessinents,

The Language Arts Assessment consists of the
admumnistration of the tollowng by the teacher:

1. Spelling: leveled lists of words are given to the
class. Tesung 1s conuinued to the next level List
as long as the child spells filty percent ot the
words correctly.

2. Word Study Patterns: From the spelling errors

made. the teacher determines the word patterns

needed for instrucnon.

Word recognition in solaton® highest fevel of

word hist that a child says seventy nercent of the

words correet

4 Oral Readimg level 1 determined by the highest
level ar wiieh the child reads a one-hundred
word passage with nmety -five percent accuracy .

S Oral Reading Comprehension fevel: s
determined by the highest level at which the
hld answers seventy percent of the queshons
cortedtiv atter reading the passage.

b Stlent Reading Comprehension  level: s

deternuned by the highest level at which the

child answers seventy percent ot the questions

correetly alter reading the passage.

Writmyg: o writing sample is taken from the

cInld and scored holistically. (Domain scored)

X Handwniung: a bhandwriting sample is taken
trom the child and cevaluated by observing
nedttness, spacing and letter formation.

Y

Materials

1 Pocket tolder for each child to use as porttolio

2. Cuover sheet for recording assessments and
comments

3 Index cards for children to write explanation for

inclusion of work sample in portfolio

Student self-assessment sheets

Sample Informal Reading Inventory of reading

leveled word lists and passages with questions.

6. Leveled spelling lists

N

For Learners

I My portfolio shows what | have learned thss
v,

2.\l portfolio contains three self assessments that
retlect how 1 feel about my progress.

1 My porttolio contains at least three samples of
my work completed during the vear.

-

LLOOK-FORS
Lhrough the use of the portfolio, the child shows

Blue Ridge Assessment Project
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Reading, Writing, Spelling

contined improvement over the period of the year in
the area of Lunguage Arts, The portfolio ofters a
contiuous snapshot of the child s development in the
areds of Language Arts

Standards set by teachers - the following set of
standurds were determined by the team, instruction
accurred based on these coneepts tollowed by the
assessment given at the three intervals durning the
year.

Writing Process, English and Spelling
1. Using carrect format
& heading
b. sKipping lines
¢. title - proper capitalization
2. Sentence formation
a. begins sentence with capntal letter (SOL 2. 14
h. use of correct ending punctuation (SOL
214 VLT
¢. correet word order within a sentence
d. expanding basic sentences by combining short
sentences (SOL 214
3. Mechanics
a. use of developmentally appropriate spelling
(SOL 2.1
h. showing one paragraph - indentation, main
1dea, and details (SOL 2.9 VLT
¢. capitalizing proper nouns
d. avoiding random capualization (VLT
¢. legible manuscript writing (SOL 2.12)
4. Usage
a. praper use of singular and plural forms of
nouns and verbs
b. subject-verb agreement
¢. proper use of pronouns
d. use of I and me
¢ avoid overuse of AND (VLT)
5. Snle
a. apparent “voice” ol the child (SOL 2.13 and
2. 16y
b use  of  developmentally  appropriate
vocabulary o show imagery and vividness (SOL
28
6. Composing
a. main 1dea supported throughout (SOL 2,91
b, orgamzed begimming, mddle and ending
1SOL 2. 15
¢. claboration of the man dea (SOL 2.1h

Focus Correction Areas
tfor second grade writing)

Proper heading
Sentences that make sense
Begin sentences with a caputal letter
4 End sentences with appropriate punciuition
5. All sentences relate to a main idea
6. Sentences in proper sequence
Use of colortul, descriptive words
X.  Expand simple sentences to compound sentences
(SOL. 2.1
9. Useof developmentally appropriate spelling and
vocabulary (SOL 2,10y
10 To wrie a paragraph (SOL 2.9
11, Legible manuscript handwriting (SOL 2.1y
WORD SKILLS
(SOL.'s 2.4, 2.8, 2.1
ENXPANSION AND USE OF VOCABULARY
Wordsorts:
ldentily begimning consonants
Word tamilies
Short vow els
High frequency short vs. long vowel patierns
with some beginning blends
Low frequency vowel patterns  with  some
beginning blends and ending consonant units
Consonant doubling with suffixes
Consonant doubling with suffixes and single
inorphemes
One syllable open closed and two sy llable open
and closed (From Nelson-Gill JMU
Reading Center)
IDENTIFY WORD RELATIONSHIPS
Idenuification and use of:
Compound words
Contractions
Syvnonyms, antonyms, homoephones
Multiple meanings
Classitication
Atfixes (Prefix and suftix, comparatves and
superlatives, possessives, verbrnoun
intlections, spelling changes)
Context clues
COMPREHENSION
{SOL's 2.4,2.5,26,2.7,. 21O

INTERPRET INFORMATION
Predict outcomes
Draw conclusions
Paraphrasing
RECOGNIZE LOGICAL RELATIONSHIPS
Sequence

Blue Ridge Assessment Project
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English Language Arts Reading, Writing, Spelling

Cause and cffect s her portfolio with wnitten reason on index card
Problem and Solution tor inclusion attached. and the student adds the selt-
ELEMENTS OF FICTION evaluanon at least twice a vear to the portfolo
Character traits
Seting
Plot
Character goals
ELEMENTS OF NONFICTION
Topic
Main Idea
Dctails
STUDY SKILLS
(SOL'y 2.2, 2.5, 2.1
USE OF ALPHABETICAL ORDER
First letter
Scecond letter
ORGANIZE AND RECALL INFORMATION
Likenesses and differences
APPLY INFORMATION
Follow direcuons
USE CONTENT-AREA TEXTS
Title page
Table of contents
Index

Glossary
Maps
SCORING
l Scoring is done as basic to an Informal Rcading
Inventory as described earlier for the teacher
assessment. Writtng samples are scored in domains.
O

IHandwriting is judged tor ncatness. spacing and
correct letter formation.

RECORD-KEEPING
A cover sheet is filled out three times a year by the
teacher.

The child fills out a self-evaluation sheet at least
tWice a vear.

An individual checklist of  second  grade
Language Arnts™ skills is kept by the teacher.

PARENT INVOLVEMENT

Portfolios become an important reporung tool of
pupil progress during parent-teacher  conferences.
Parent comments may be added to the porttolio.

STUDENT INVOLVEMENT
The student meets with the teacher mn a conference
tor the portfolio. the student adds pieces of work to

Blue Ridge Assessment Project RIRY)
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English Language Arts Reading, Writing, Spelling

Third Grade Teacher

Second Gride Assessment

Name Age Second Grade Teacher

Liansuave Arts Assessment

Test September January May

Spelling
List
level
Sense of Word

Word Recognition in [solation
Dolch
Grade leveled list

Word Recognition in Context
Oral Reading Level
Oral Reading Comprehension Level

Silent Reading
Comprehension Level

Writing

Handwriting

COMMENTS-

Blue Ridge Assessment Project 338
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English Language Arts Reading, Writing, Spelling

DOMAINS AND SCORING RUBRIC
FOR PAPERS

Hie tollowing domams of writing were used for scoring vour paper. This will be a constant
tar scormg written work tor this course.

Composing  The writer focused on structuring and elaborating to construct an effective message
tor the reader  The paper 1s cratted to present a message that is well organized. Features are:
Central dea
I:laboration
Unity
Oreanization

Stvle The writer purposetully shaped and controlled language. focusing on rhythm, vividness,
and specifienty. Features are:

Selected vocabulary

Sentence variety

Tone

Voice

Sentence Formation - This domain reflect the writer’s ability of form competent sentences to
form his her thoughts. Features are:

Completeness

Standard word order

I:xpansion and embedding with modifiers

Usage - The writer’s word level features written language that is appropriate and acceptable for
standard discourse. Features are:

Standard agreement

Word meaning

Conventions

Standard inflections

Mechanics - The writer includes the standard system of svmbols and cuing devices to help
readers make meaning. Features are:

Capitalization

Punctuation

Formatting

Spelling

Blue Rudge Assessment Project
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English Language Arts " Reading, Writing, Spelling

WRITING

Scoring Rubric for each Domain

4= Consistent. not necessarily perfect. but controls most of domain's
features

reasonable. but not consistent, control of most domains

)
I

inconsistent control of several features

1= little of no control of most domains’s features

COMPOSING

STYLE

SENTENCE FORMATION
USAGE

MECHANICS

G EE T G G N G Gh &G OE N B S S G N & .
W)
I
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English Language Arts Reading, Writing, Spelling

Student Selt Evaluation

Name Date

1= Very Good 2= Pretty Good 3= Not So Great

Subject Rating | Comments

Reading class

Silent Reading at
School and at home

Math class

Spelling

Handwriting
Daily Edit
Writers' Workshop

1= Very Good 2= Pretty Good 3= Not so Good

BEHAVIOR | RATING COMMENTS
Following Rules

Working Quietly

Getting along
with others

Blue Ridge Assessment Project 341




English Language Arts Reading, Writing, Spelling

WORK HABITS | RATING COMMENTS

Getting Right to
Work

Turning in
assignments

Organizing desk
and materials

One thing [ am especially proud of

One thing I want to work hard to improve

My teacher could help me by

Mom/Dad could help me by

Blwe Ridge Asszssment Project 42
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English Language Arts

Reading Workshop

ASSESSMENT FOR READING WORKSHOP
by Jennifer Herr Drescher

AGE LEVEL  Eurly and Upper Elementary

TYPE Performance and Portfolio

FOCLUS Language Arts as creative process,
crincal thinking. and process skills

Lunsuage Arts

hJ

1 Participate in story telling and choral reading
33 Read independently with comprehension.
RIN Draw conclusions from information obtained

from oral or written material

Reading  Workshop 15 developmentally

dappropriate for earls and upper elementary
students.  Learners are aliowed to select their
own literature and make decisions about how
they will respond with the teacher’s support
through conferences. Students must learn to be
responsible during their work time and to
choose literature ihat is uppropriate tor them.
wuh teacher qaadance when needed. Therefore.
the teacher needs to spend o significant time
mialh to set up their workshop atmosphere
i tor teachi the routines and hehuviors of the

werkshop Ntudents will be taught many wavs of

respondmme o literanire and will then be able to
hoose a response or create  theirr own.
vanples of responses indlude doing a Book
Talk, acnng out a secnon of the starv, poem or
pliv. making a poster to sell the book, creating
a new cover for the book, and manv, many
more.  Thewr responses should show insight.
feeling. perception and creativity.  Students
work individually  or in groups to make
responses.

ASSESSMENT PURPOSE

_X__ Mauking instructional decisions
A teacher uses the data from 1his assessment to
adjust instruction for individual learners and
groups by reviewing the processes and products
10 the assessment on a regular basts alone and
with the reuder.

_X_ Monjtoring student progress in the classroom
A teacher uses the data from this assessment (o
monitor student  progress v oreviewiny  the

provess and products of the assessment on o
requdar basis alone, vath the reader and the
reader’s parents

N Communcating and using summative evaluanon
Duta trom the checklist and portfolio are used to
FepOrL progress dt given reporting pertods.

__ Monutonng student progress externally

__ Vahdating student achievement

_X_ Fvaluaung progrars
Teachers supervisors or adminstrators cotdd
collect data from vanous  teachers  and
classrooms 1o assess  the  strengths  and
weaknesses  of  reading  workshop  as an
instructional strategy for language arts Datu.
kept in folders could be compared 1o anticipated
progress.

__ Addressing Accountability

SETTING

This assessment was initially used in a classroom ot
21 heterogencously grouped students at third grade
level.  Two students spoke english as a sccond
language.  Two student received learning disabled
services from a resource teacher. Four students were
Chapter I students. The Chapter 1 teacher comes into
the classroom and  assists the  four students in
tollowang the claseranm teacher's plans. The school
is the oldest of four elementary schools 1n a rural
community of approximately 30,000 residents.
Approximately 550 students attend the school.

ADMINISTRATION

For Teachers

The Reading Workshop lasts one hour and twenty
minutes. It begins with a 15-20 minute mini-lesson
with the class gathered at the carpet.  During this
time the teacher shares different {iterature with the
students, goes over routines. logistics, or teachers
skills. and strategies. Next is a 15-30 munute penod
of Sustained Silent Reading (SSR). During this time
the children are reading books of their choice and the
teacher is  holding  reading  conferences wath
mdividuals. After SSR the children selt-select books

Blue Ridge Assessment Project
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and respond to them as well as complete work study
assignments and any other tashs the teacher has
given, i.e. lterature log responses. Students are also
imvolved in group and individuat conferences with the
teacher.  The workshop ends with a |3 munute
sharing time at the carpet where 2-3 students share
their responses to literature they have read.  Good
resources for reading workshop are Read-on in
David Hormsbvy and Creating Classrooms of Authors
by Carolvn Burke, Jerome Harste. and Kathy Gnagev
Short.

The Look-Fors for student responses are posted
1 the room and discussed in depth with the students.
The grading scale and rubrics are also posted and
discussed.  Each student is expected to give a teacher
evaluated response at least once every six weeks.
The student decides what response is evaluated. by
letting the teacher know at least three davs in advance
using the response planning sheet.  The teacher
evaluates the student and the student also evaluates
his. her own response.  Both teacher and student use
the response planning sheet in the packet. The
teacher shares her evaluation with the student. A
chart is kept in the room for the students and the
teacher to monitor and record the completion of their
responses.  The teacher evaluation and the student
self-assessment  are  shared with the parent in
conferences or through the portfolio.

Materials

® A class library of 400-500 hooks either teacher-
owned, borrowed from libraries. or from the
school trade book library. Having a sufficient
amount of books is a must in an individualized
reading program.

® A reading falder tor each student for their
Reading Reccrd chart, Conferences Attended
sheet, and Responses Given sheet,

® Literature response logs

® Notebooks of poems collected by the students

® The teacher may want to use a three-ring binder
to record canference notes. books that students
are reading and teaching points to consider.

For Lecarners

For Reading Workshep to run smoothly the
students must be as well organized as the teacher,
Each student has a reading folder which contains 2
Reading Record Chart and Responses Given Sheet.

Reading Workshop

The Readmg Record Chart 1s for students to fill out
as they read. The Responses Given Sheet helps them
heep track of what responses they have given and
when,

To help students keep track of their duly work.
the teacher hists on the board the tasks that are to be
completed in order of priority.  Students learn to
check the board as they tinish each task. When tasks
are finished students have a time of choice when they
are tree to explore books and work on responses.

Modcehng responses is important in helping the
students understand what s expected of them.
Periodically the teacher can model different response
during the puni-lesson time of the Reading
Workshop.  As cach response 1s modeled, the
students and teacher look at the planning and
response look-fors and informally score the teacher.
This helps students internalize the look-tors and better
understand how to score them,

Initially the teacher may want to present the
planning and resporse assessmient forms as
checklist. As the students hecome more competent
in their responses and better able to understand the
quality of their work, the teacher could move into
using the rubric with the four point scale.

LOOK-FORS
For planning

1. Tused a planning sheet.

2. I'wrote down my ideas to each of the questions.

3. My responses showed the main idea of the
book.

4. 1 listed all the materials I would need.

5. I chose a response idea that is creative for me.

-

For reading response:

1. I shared the main idea of the book so others
would know what it was.

2. I shared why [ chose the book.

3. [ gave at least two examples of what | liked and
did not like about the book.

4. I shared my feelings about the book.

5. I brought all the things 1 needed to give my
response.
RUBRIC
4= 1did my very best. I thought about what |

was doing and saving. | took my time and
did my best work so others could understand

Blue Ridge Assessment Project
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Reading Workshop

what | planned and shured My work was
creatine [ shared aboui the book with mere
than two examples, inclnding my feehings
ahout the book and the book « main dea.
Pid well 1 did evervtinng that was asked
ofme Daave one or o examples of what
I Iiked or dudn v ke about the book, my
teehings, and the mam adea. Some of
work could have been neater and more
clear.

[
1

= Pdidoh Tdid most ot what was expected
of me but 1 et some out, or dhidn’t do them
Gl

| = I didn't do what was wanted [ left out
moere things than D dd 1 needed to think
and do more than [ did.

SCORING

l6-20= Excellent

- 153= Good

S5- 4= Okay

0. 3= Needs Improvement

RECORD-KEEPING

Included 1n the record keeping may be the conterence
form used by the teacher during conferences. This
could include specific forms to check fluency and
understanding and or running record form.  Also
included is an Individual Confercnce Log used to
record anecdotal records.

PARENT INVOLVEMENT

Al the beginning of the vear, a letter is sent home to
parents explaining the Reading Workshop and it's
components according to the teacher and how they
have chosen to set it up. Included in the letter would
be an explanation of why responding to literature is
a valid wav for students to use their time. The
planning and response look-fors would be shared with
parents as well as the scoring rubric. Planning and
Response assesstment sheets would then be part of the
student’s portfolio to be shared with parents.

Blue Ridge Assessment Project
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Reading

Workshop

AWIHE

RESPONSE PLANNING SHEET

Nastie of book

Date of response

Foday s date

What T am gong to doe

liems [ vl need tor my response:

Attachient |

What I am going 1o say about the baok - iy thoughies techimes opmions, mam idea

Blue Ridyee Assessment Praject
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English Language Arts Reading Workshop

Name |

MY READING LOG

Date Author Title Pages

Taken From: Jackson. N. wath Pillow. P New York: Scholastic, 1992

Blue Ridge Assessment Pragect 1.47
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English Language Arts

Reading Workshop

Nanwe

BOOK SHARING ASSESSMENT FORM

Date Respoase Type

Literature

Planning look-fors:

I. I planned my response in advance by filling out a
planning worksheet.
2. My response planning sheet responses are complete.
3. My responses showed the main idea of the book.
4. Tlisted all the materials I would need.
5. I chose a response idea that is creative for me.
TOTAL
Response look-fors:
| I. I shared the main idea of the book so others would
know what 1t was.
2. I shared why I chose the book.
3. I gave at least two examples of what | liked and did
not like about the book
4. [ shared my feelings about the book.
I brought all the things I needed to give my response.
TOTAL

Blue Rudee Assessment Project

150

.48




English Language Arts

Reading Workshop

STUDENT’'S READING RECORD
“Descriptors for Reading Stages
E: Emergent
T: Transition

Student Name

F: Fluent

Date Title of Book

Literary Understanding

Question(s) Asked

Yes

No

Reading
Stage
*E/T'F

Book
Reading
level

Blue Ridge Assessment Project
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English Language Arts

Reading Workshop

Nime

INDIVIDUAL CONFERENCE LOG

Date

Title- Author

Comments

Blue Ridye Assessment Project
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l RESPONSES
Date Book Response
i
]
]
]
]
]
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]
i
i
i
i
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Lnglish Language Arts

Reading Workskop

READING WORKSHOP: AN INDIVIDUALIZED READING PROGRAM
by Marie Graham

AGE LEVEL  Farly BElementary
TYPE Pertormance and Portfolio
FOCUS Language Aris as creative process,
crittcal tunking, and process skills
OUTCOME - The student will become a thoughttul
redder who reads for meaningful and self-chosen
purposes in the real world: who chooses to read tor
pleasure and  information and  who  assimlates
Knowledge thonghitully .

ASSESSMENT PURPOSE
N Muking instructuonal decisions
N\ Monmtormg student progress i the classroom
N Coemmunicanng and using summatin e evaluation
— Monuorig student progress externatly
X Vahdaung student achiesement
_ Evaluaung programs
___ Addressing Accountabihiny

The assessnent tool can be used for several
purposes  First. 1t can be used to make instructional
deasions that enable the teacher to wdennfv strenethy
and wedknesses. and modifv instruction  Second. i
cdn commuenzeate 1o students and parenty Student
proeress Last o can be used o validate student
aduevement. Student’s readmmy skills are assessed in
a wide varien ol performance tasks under a varien
of circimstances so that we can make generalizations
about sident pertormunce on other sunilar tasks.

SETTING

This assessment tool 1 being used with a group ot
twenty -third graders  in o rural  school  of
approximately 330 students.  Included in the third
crade group are two aifted students, three remedial
reading students. and one student who 1s receiving
1. DY resource serviees.

ADMINISTRATION

For Teachers

The followmg is & deseripion of the components of
Reading Workshop with an explunation of the way
cach component 1s assessed. The purpose of Reading
Warkshop s 1o individualize reading. I takes up
approximately one third of the total reading program.
Reading Workshon lasts about 20 minutes each dav
except  on Fridays when it is  extended 10
approximately one hour.

SUSTAINED SILENT READING

On  Monday through Thursday  mormings
students have  Sustained  Silent Reading. «SSR
Students self-select reading matenal prior 10 SSR
ume.  They place their selection on their desks so
that they will be prepared at starting time. At 9:00
students “log in” by recording. on their fog sheets.
the date. author. and utle of the book they are
reading.

Should swdents not have books sclected. they
will read stories from the basal or from a library
hook. Students are not permutted to leave their desks
to {ind a book during SSR.  Stwdents are, however,
permittied o make “Lit Log® entries into their

Journals.

A little before 9:20, when SSR ume is up,
students “log out™ by recording the number of pages
they read during sient reading.

BOOK CONFERENCE

During SSR ihe teacher conferences with one
student at a time for the purpose of assessing student
performance in three different areas - oral reading
flueney. literary understanding and reading journal
review. The «wdent brings to the conterence the
trade book whicl he she is reading and the reading
journal, which includes a sample Reading Summary
sheet. the Reading Log sheet, and "Lit Log™ entries

ORAL READING FLUENCY
Students select i page or two from their trade
books to read orally.  The teacher assesses oral
reading expression,  understanding of  punctuation

Blice Ridge Assessment Project
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Reading Workshop

readimy evpresstion. understanding of punctuation
ks, and knowiedee of language structure.,

FITERARY UNDERSTANDING
Phe teacher asks the student questions that
requite the apphicstion of g literary element o the
student’s selected book. Sample questions are listed
on the Sample Questions™ sheet.

READING JOURNAL REVIEW
[he teacher checks the student's reading journal
tor Readig Log Sheet entries. tor Reading Summary
sheets, and for "Lit Log™ entries.

1 RIDAY READING WORKSHOP PROIECT

On Frdass from T0-00 - 1] 00 students have
tadiy Reading Workshop,  Students are first
required to fill out a Reading Summary sheet. On
this torm students record the book they have been
reading during the week. to color an icon that will
indteate what genre the book is. to wnite a summan
of the book. and to rate the book. Students may then
have o choice of activities in which they can
participate They mayv choose o have Sustamed
Stlent Reading, or they can work on a Reading
Warkshop Project which may be an oral book report.
an iy idual cliss presentation ot trade book, or g
group shit - Dorng each six weeks two Fodass are
setiside tor presentatons and oral reports - Students
dare required o present on Readimg Waonkshop Project
to the class cach sixoweeks  Students are assessed on
the oral presentation and the witten project

Materials
trade  books  Tolders to hold student woik,
recordheepinge torins

LOOK-IORS
Please see the attached recondheepmy torms tor the
look fors.

RUBRIC
5= Bevond expectation
4= Consistentls

Most of the tige
Sometimes
Not otten

—_—0a s

SCORING

Outstanding 3308
Satistactonn -~ 40 - 82
Satisfactory 27
Sausfactory - 4. 26

‘s

Needs Improvement O

RECORD-KEEPING

Please see the attached torm.

PARENT INVOLVEMENT
Please see the attached paren! report form

Bliee Ridge Assessment Project
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English Language Arts Reading Workshop

Student’s Nunme

READING ASSESSMENT
Parent Report

The rollowing is a checklist of the reading actts ities that we do inour classroom during the course ot the week.
As T hear the children read. observe therr independent reading habits. talk to them about the books they read. check
therr reading log. read therr journal entries. ete . | use this cheeklist o keep a record of the guality of performance
sathat T will be able to conterence with them about their work. | am sending a copy 10 vou so that vou can
reinforce the learming activities that we do at school. [ would hke to suggest that vou and vour child look at the
listtogether and talk about wems that deserve prase and also those that need improvement.

Teacher Comments

Sustained Silent Reading

Reads silentdy for extended penods.
Chooses o read when given free choe.
Reads wide varienes of topics.

Oral Reading

Reads aloud with expression.

Shows understanding of punctugtion marks
Seli-corrects using knowledge of language vrucure

Literary Understanding

Retells, discusses and expresses apantons o his her ook,
Recalls events and clurracters spontaneoushy from et
Knows the theme of hius her book,

Reading Journal

Makes commenis i expresses teehmys about chanacters
Writing shows meanmg interied from the (st

Rewrites itormation trom text m own words

Low s complete and kept up 1o date

Book Reports - Oral and Written
States nuan tdeas ot the ston

Tells own idea about a book

Tells plot of the story.

SCORING CODE Parent Comments
Hovn well does the studeni pore m ths st

S Bevasd expectatien

Convintentliy

NMost o the tine

Sometunes

Nt eten

Ve s b

Blue Ridge Assessment Project
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English Language Arts Reading Workshop

Nanie

READING LOG

Date Author Title Pages

Circle your page number with a red cravon when you have finished reading your book.

Blue Rudge Assessment Praject 356
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Name Date

READING SUMMARY

Title
Author Pages Read
SUMNDMARY

Rate Your Book

Draw Stars to show

how well you like

vour book.

One star: not very good. Two stars: pretty good.
Three stars: super.

kind of Literature Circle one

Biographs

Iiction

Mysien

Non-fiction

140
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English Language Arts Reading Workshop

Name

CONTRACT

READING WORKSHOP

I AM GOING TO READ FOR MY
READING WORKSHOP PROJECT.

I CHOSE THIS BOOK BECAUSE

I WILL HAVE THE BOOK READ BY

a

MY RESPONSE PROJECT FOR THE BOOK WILL BE

I WILL HAVE IT READY TO PRESENT BY

Rlue Ridge Assessment Project 1.58
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English Language Arts Reading Workshop

SAMPLE QUESTIONS FOR STUDENT-TEACHER BOOK CONFERENCE

What is the title of your book?

Who is the author?

What can vou tell about the author by reading this book?

Who are the main characters in your book?

Choose one character. Why is this character important in the story?
Is there a character that you like more than the others? Why?

Is there a character that you dislike more than the others? Why?
What is vour book about?

Tell the main things that happened in the book.

Where does your story take place?

What was the place like?

Did it happen long ago or could it have happened now?

Was there a funny part?

Was there a sad part?

What was your favorite part?

Do you think there is a message in the story?

Would you recommend this book to a friend? Why?

Blue Ridge Assessment Project 3.59
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English Language Arts Reading Workshop

SAMPLE "LIT LOG" PROMPTS
The part of the book that | liked best was .................
I liked that part because..........................

The part of the book that I did not like was

I did not like that part because............................

The character in this book reminds me of somebody | know because

The character reminds me of myself because

If [ were (name of character) I would have

The situation reminds me of a similar situation in my own life. It happened when

I would like to read another book like this one because

I really don’t understand this part because........................

Blue Ridge Assessment Project 3.60
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English Language Arts

Writing

WRITING ASSESSMENT
by Jane Daniel, Linda Hutson. and Carole Lear

AGE LEVEL K- 1I2

TYPE Holistic Checklist

FOCUS English Language Arts as Wriung
Process. Holistic evaluation of the
writing process and observation of
writing samples using five domains:
Composing, torganization;  stvle.
sentence,  formdtion, wsage. and
mechames. correlates with January
1994 Draft of English Language
Arts Curriculum Guide County of
Alhemarle, Virgmi, (Wrnitng and
Grammar Usape. Mechanicsy and
the Virginia Lateracy Passport Test
for Writing.

ASSESSMENT PURPOSE

X Making instructional decisions
A teacher uses the data form tius ussessment to
make instrictional decistons for individial
learners and groups (mini-lessons) by reviewine
the processes and products of the ussessment in
an ongoing basis. falone and with the writery

_X__ Monitoring student progress in the classroom
A teacher uses the data from this ussessment to
monitor student progress by reviewing the
process and products of the assessment on a
restdar basis alone. with the writer and the
wriler’s parents.

_X__Communicating and using summative evaluation
In this pe of scoring, the observation of
writing is divided into five domains (categories).
euch of which is comprised of various features.
Euch domain is evaluated holisticallv, with the
domain score indicating the extent to which the
feutures appear to be under the control of the
whale domain and is not a counting of
demonstrated features.

_X__ Monitoring student progress externally
In this txpe of scoring. the observation of
writing is divided into five domains (categories),
each of which is comprised of various features.
Each domain is evaluated holistically. with the

domain score tndicating the extent to which the
features appear to be under the control of the
whole domain and is not a counting of
demonstrated features.

N _ Validating student achievement
In this npe of scoring, the observation of
wniting is divided into five domains (categories).
euch of which is comprised of various features.
Euch domain is evaluated holisticallv, with the
domain score indicating the extent to which the
Jeatures appear to be under the control of the
whole domain and is not a counting of
demonstrated features.

_N_ Evaluating programs
Educators and administrators could collect data
from various classrooms to assess the strengths
und weaknesses of the writing process. Data,
kept in folders or portfolios could be used to
evaluated programs.

N Addressing Accountability
In this npe of scoring, the observation of
writing is divided inlo five domains fcategories).
each of which is comprised of various features.
Euach domain is evaluated holistically, with the
domain score indicating the extent to which the
features appear to be under the control of the
whole domain and is not a counting of
demonstrated features,

SETTING
This assessment could be used in classrooms
heterogeneously or homogeneously grouped on any
grade level,

This assessment was initially used in K-1, 2 and
4 classrooms at Woodbrook School. Woodbrook
School in Albemarle County, Charlottesville, Virginia
is a small community school with an enrollment of
200 children in kindergarten- fifth grades. The
school is nestled in the middle of the subdivision.
Woodbrook has three K -1 classes, two second, two
third. one fourth, one fifth, and one fourth/fifth grade
combination classes. Our school does not qualify for
Chapter 1. Parents are actively involved i our

RBlue Ridge Assessment Project
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English Language Arts

Writing

school through the P.T.O. and volunteer programs.

ADMINISTRATION
For Teachers

Each student has a conference with her his
teacher to select which paper from the student’s
portfolio to submit for assessnient purposes.  All of
the papers were developed by the students in various
stages of the wrining process.
® Students may use this selected paper to create as
many or as few rough dratfts as theyv sce necessany to
complete their final writing sample for assessment.
® Novice and begtnning writers may choose 10 create
a single draft to submut for their writing sample.

The holistic writing scale is completed by the
teacher and then attached to the writing sample. The
teacher and student discuss the writing assessment tn
depth. The teacher and student then set goals (one or
two) for future writing based on the five domains.
The teacher assessment and the student goals could be
shared with parents.

Writing samples should be administered two-
three times vearly. Some teachers mav choose to
highlight with different colors for each observation.
In this wav growth (or stability) may be shown over
time. Although highlights do not stack up
consistently under one stage. an 0 - 5 score or
writing stage may be determined by averaging the
features for each observation.

Throughout the vear writing should be analyzed
around one or two specific features in a domain based
on instructional needs of the student. (For example:
A teacher could plan a mini-lesson emphasizing the
use of descriptive language (Style domain) Patricia
Polacco’s books such as Chicken Sunday provide
excellent examples in developing the concept of
figurative language: "...flat as a hen's tongue....”
"...a voice that sounds like slow thunder and sweet
rain.” In these instances. writing would be observed
around one feature. Students are given time and
various opportunities to practice the feature usage in

Jjoumnals and writing.

GLOSSARY
Comentions:
Generally accepted practices (e, a. an, them. those:
My trend and D
FLibotation,
Lxpressing deas i greater length ar detail: through
devetopment

Lnjambnient.
Phe runming over of 4 sentence mto another telated
SCHICNCe run-onss
Format
A plan tor the orgamizaton and arrangement ot
samething e, paems, letters, plass, ete
Invight-
The capacity to understand the nawre of a <puanon.
JISCernment, Uty eness.
Standard Avrecnient
Correspondence ot related parts of sentences i gender,
nuinber, and case e subject-verb
agreement, agreement of pronouns with their
dntecedents)
Standard Inflections:
Alteranion ot the torm ot a verb. noun. pronoun, or
adiectne to indicare ditferent grammatical and
ssntactical relations (.. tenses. possessives, plurals)
Temporany Spelling:
Phoneuc spefhing by heginning spetlers: replaced
mcrementalty by correct spellings as children
master spelling patters (also termed inventve spetiing)
Tone:
General quahiny of atmosphere or mood conveyed by a
composition
Tranvivon:
T'he achiesement of umty in a composition by reference
0 wWeas that precede or tollow.
Transiwonal devices include use of words such as first.
atter. meanwhile. because. besides. but,
haweser, and although: repetnen of repeating a word
used earlier: use of synonyms or pronoun
feference.
Voe:
The writer's personality that comes through in
composiuon
Wniting Sample:
A prece of woting that has been drafted. revised. and
cdited to the best of the writer’s ability

DOMAINS AND HOLISTIC SCORING SCALE
FOR WRITING SAMPLES
(From the Literacy Passport)
Composing - The writer focused on structuring and
elaboraung to construct an eftecuve message for the reader.,
The paper s crafted to present a message that 15 well
organized. Features include:
Central idea
L:laboration
Uity
Orgamizanion

Style - The writer purposefully shaped and
controlled language, focusing on rhythm, vividness,

Blue Ridge Assessment Project
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English Language Arts

Writing

and speciticity.  Features include:
Selected vocabuian
Sentence varnety
Fone
Vowe

Sentence Formation - This domain retlects the
writer’s ability to furm competent sentences 1o form
his her thoughts.  Features include:

Completeness

Standard word order

Expansion and embedding with modifiers

Usage - The writer's word level feawres written
language that is appropriate and acceptable for
standard discourse. Features include:

Standard agreement

Word meaning

Conventions

Standard intlections

Mechanics - The writer includes the standard
svstem of symbols and cuing devices to help readers
make meaning. Features include:

Capitalization

Punctuation

Formatting

Spelling

Materials

Teacher use folders. three ring binders. notebooks.
post it notes. file cards. etc. to record data such as
conference notes. writing in progress. student and
teacher goals and plans for mini-lessons.

*A writing folder or portfolio for each student
*Holistic evaluation scoring scale

*various writing materials (markers, pencils. pens.
liquid paper. correction tape, various kinds of paper,
blank books. staplers. highlighters. writing
notehooks, paste. glue. scissors. rubber stamps. date
stamps. ink pads. self stick or gummed
reinforcements, paper clips.brads. )

*dictionaries, thesauruses. a sufticient variety of
classroom books, writing samples from a variety of
studers

LOOK-FORS

See Albemarle Holistic Scoring Scale for descriptors
and rubric.  (Also included on pgs 3:70-3:71 is
Virginia's  Literacy Passport Test for Writing:

What's Scored and Why. This shows a relationship
between this framework and the LPT).

SCORING
Refer to Administration.

RECORD-KEEPING

Writing samples are kept in folders or portfolios in
cach classroom. This data moves with the student
each vear. The Albemarle Counry Holistic Evaluation
Scoring Scale is attached to the writing sample. Each
assessment is dated and highlighted differentiv.
Separate scoring sheets may be attached 10 cach
sample assessed or the same sheet may be used for
all samples assessed in a given vear. highlighting
differently for each observation.

PARENT INVOLVEMENT

1. Daa from this assessment are shared with
parents and writer through conferences on a
regular basis.

2.  Goal setting includes all the “shareholders;”
parent, writer and teacher. These goals are
dvnamic, changing as they are met and based on
writer’s individual needs.

Blue Ridge Assessment Project
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English Language Arts

Writing

Writing and Grammar, Usage, and Mechanics

The writing strand of the curriculum has as its
purpose the development of students who like to write
and who write etfectively for personal and functional
purposes.  The following diagram. illustrates the
tvpes. purposes, and tforms of writing that make up
a comprehensive writing program. Students at all
grade levels should do writing of each of the three
basic types: expressive (writing 1o express oneself),
poetic (writing to create), and transactional (writing
to communicate with others),

Types of
Writing: Expressne Poctie Transactional

Audience Selt Interested reader Recepuse reader
who needs o

understand content

Pumpose  Reveal nature  Create work ot an Explun. Intorms
and Persuade

Lorms Private Wrining Bublic Public Writing
Writing
Screenplay  Exposiion

Freewntng

Hiustrauons Stories Description
Maonologues Poetry Argumentation
Dualogues Fretion Narranon

Notew to selt «short stories Lows
Nonetakng noveletres Dialogue Journals
Lasts “novels Memo wrniting
Joutnals, Diaries Letters: Friendly -
Business
Research
Interview
Speechwritng
Ret James Britton Advertisment
Language and Learning Technical Writing
Eneland  Penguin Books, 1970 Summary

Children differ markedly in the time that they
take to develop writing abilities, writing stages are
imdwcated.  The stages are adapted from holistic
writing assessment tools developed by Albemarle
teachers several vears ago.

Though grammar, usage, and mechanics are a
part of reading and oral language as well as writing,
most concentrated teaching of these concepts occurs
in conjunction with the teaching of writing.
Therefore the content and goals of grammar, usage,
and mechanics are listed here.

At all stages, the tollowing content should be
emphasized:

Types of writing--expressive. poetic. and
transactional
* writing for personal purposes
* writing to create
" writing to comnmunicate with others
Processes of writing--
= gcenerating ideas through various strategics
™ using computer or word processor for composing
= sharing of writing with adults and peers
* responding oraily to shared writing
= publishing (definition of publishing varies
depending on purpose and level)

Content is further categorized by the domains of
holistic  scales for evaluating writing:
Composing‘organization, Style, Sentence Formation.
Grammar & Usage. and Mechanics. The “Albemarle
County Holistic Scoring Scale,” developed hy Jane
Daniel and Carole Lear as part of their work on the
Blue Ridge Assessment Project, is in this document.

Kindergarten: Preliterate Stage of Writing
Characteristics of students at this stage:

Preliterate writers are learning to form letters and
words. They may choose to scribble, draw, imitate
classroom print, or produce random letters. Their
experience as writers has been limited. Their writing
may or may not be intended to carry meaning. These
students need a great deal of support with writing
expectations of the classroom.

Content;
Tyvpes of writing--
* explaining scribbles, drawings, eic.
* labelling objects
Processes --
* generating ideas tor writing
Mechanics--
= forming letters of the alphabet
Goals:
+ Students understand the purposes of writing.
+ Students develop an appreciation for their own
and others® writing.
+ Students progress in their ability to form letters
and wark.

First Grade: Novice Stage of Writing
Charactenistics of students at this stage:

Novice writers have learned to cxpress
themselves with letters representing sounds to the

Blue Ridge Assessment Project
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English Language Arts

Writing

extent that what they write can ncreasingly be read
by themselves and by others. Tnev may write just a
word. a phrase, or a short senteace or two. They
write primarily for themselves. though they may want
to share their wniting with others. Theyv assume
much knowledge on the part of their reader. Thetr
writing is often a retelling of experiences. which may
be expressed as a basic listing of details. They may
imitate classmates’ ideas: rarely, if ever, generating
ideas for themselves. Novice writers often focus on
completing a task rather than writing to convey a
message.

Content:
Types of writing--
= writing lists, freewriting, pattern poems and
stories, messages, letters
Processes--
* focusing on purpose for writing
* using drawing to focus thinking
= rereading what has been written
= publishing wnting by posting on classroom wall
or in class books (unedited)
Mechanics--
* lornung fetters of the alphabet
= ditferentiating between words wath spaces

Goals:
4 Students write fluently for personal purposes.
+ Students are able to reread what they have
written.
+ Students increase their amhiyy to write to
communicate.

Second and Third Grades: Beginning Stage of
Writing

Beginning  writers  arc  beginning to  feel
comfortable with writing, discovering experiences
about which to write, and developing a repertoire of
writing  strategics. They show an increased
awareness of different types of writing. They show
less focus on task completion and more focus on
communicating a message.  Their writing carries
meaning.

Content:
Types of writing--
= examining models of different types of writing
* writing notes, journals, pattern stories, fantastic
stories, personal narratives, poetry, letters, reports

mtroaducing writing for speatic audiences:
teacher. peers, parents. public
Processes--
T oprewriing strategies texamples: brainstorming.
drawing, discussing. collaboration)
= revising: considering ideas suggested by others,
nuiking minor additions and deletions.
reorganizing information with adult help
= editing with support for capitalization,
punctuation, and spelling concepts that have been
taught (see list below under "mechanics” and sce
spelling curriculum)
Composition. Organization--
= focusing on a central idea
= wntroducing organization of writing: introduction.
body, conclusion
Sentenee Formation--
~ writing in complete sentences
Usage--
= using capitalization: first word of sentences.
names of people and pets, and the pronoun |
* using terminal punctuation: periods

Goals

+ Students’ writing features understandable central
idea.

+ Students begin to organize their personal
narratives and stories with conventional
organizational patterns (chronological order;
beginning middle, end).

+ Students usually use complete sentences.

+ Students usually capitalize the first word of
sentences and names.

+ Students use periods at the end of sentences.

+ Students use writing to express themselves and
to learn.

+ Students write fluently.

Fourth and Fifth Grades: Intermediate Stage of
Writing

Reaching the intermediate stage of writing
marks an important step toward reaching competency
as a writer. Intermediate writers are able to focus on
writing tor an audience other than themselves, and to
manipulate information to affect a reader. They are
gradually becoming more adept at organizing their
thoughts and selecting information to make their
writing communicate better and interest readers.
There 1s a heavy emphasis on composing, styvle, and
mechanies at this stage.
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Coment:
Types of writing--
* exainmning models of ditferent tvpes of writing
= wrnting notes. journals. personal narratives.
poetry, stories. letters. inemos. reperts, answering
questions. giving directions
= emphasizing writing for specific audiences:
teacher. peers. parents. public
Processes--
* practicing a variety of prewriting strategies
~ drafting using a computer or word processor
= sharing writing with adults and peers
~ revising to make writing more understandable
= editing for usage and mechanics concepts that
have been taught
Composition/Organization--
* organizing paragraphs: topic sentence. supporting
sentences, conclusion
* format of personal letters: date. salutation, body .
closing, signature
Style--
* using dialogue
* using interesting. less gencral vocabulary to
increase reader interest
Sentence Formation--
= writing in complete sentences
* combining sentences
Grammar & Usage--
* introducing parts of speech: nouns. verbs.,
pronouns. adjectives, adverbs. prepositions
= emphasizing agreement of subjects and verbs
Mechanics--
* using capitalization conventions: names of days of
week. names of months. names of holidavs,
naimes of places. intials. names of books

Goals:

+ Students use writing to express themselves and
to leamn

+ Students” transactional writing exhibits clear
central idea.

+ Students support the central idea witk some
relevant details.

+ Student writing shows evidence of knowledge of
organization patterns antroduction, body,
conclusion).

+ Students use some descriptive words and
ligurative language.

+ Students write sentences that make sense.

+ Students use same variety 1 sentences.

+ Students begin to use paragraphs.

= Students merease the mechanical correctness of
therr wrinng esee content list)

= Students wrie tluently.

Sivth, Seventh, and FEighth Grades: Competent
Stage of Writing

Competent writers comnunicate effectively with
others i nuny tvpes of writing.  Therr ideas are well
expressed. organized. and mechanically correct so as
not to mierfere with the reader’s comprehension.
From this point. the tocus of instruction in writing is
to help them gain sophistication in expressing more
complex ideas.

Grade 6 Content:
Types of writing--
* examining models of different types of writing
= emphasizing exposition and narration
= writing short storics. brochures, memos, “how
to’s”, advertisements, research reports
reinforcing writing for specific  audiences:
teacher. peers, parents, public
Processes--
= practicing a variety of prewriting strategics
=~ drafting using a computer or word processor
= sharing writing with adults and peers
* editing for usage and mechanics concepts that
have been taught
Composition. Organization--
* orgamzing paragraphs: topic sentence, supporting
sentences. conclusion
* emphasizing organizational patterns in expository
wriling: spatial order, order of importance of
ideas. fogical order
* prioritizing information
* format of personal letters: date, salutation, body.
closing, signature
Stvle--
* ysing dialogue
* using interesting, less general vocabulary to
increase reader interest
* showing, not telling
Sentence Formation--
* writing in complete sentences; recognizing
fragments and run-on sentences
* combining sentences
* recognizing and using four kinds of sentences:
declarative, imperative, interrogative, and
exclamatory
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Oramnnr & Usage--
“ mmiroducing conjunctions. interjecniony
= emphastzing nouns tcommon and proper. singular
and pluraly, verbs (present. past. and future
tenses: irregular: verb "to be™), pronouns,
adiectives, adverbs. and prepositions
* remforcing agreement of subjects and predicites.,
compound subjects and predicates
Mechanics--
= reinforcing use of capitalization consentions.
titles, family relationships, deity: proper nouns,
including names of cities. states. places.
organizations. holidavs: first word of quotation,
salutations and closings of letters
* reinforcing use of punctuation:

- question marks

- exclamation marks )

- commas in series. in dates. between city and
state. after noun of address. in introductory
phrases and clauses. in apposition. in salutation
and closing of letters

- quotation marks in dialogue: in names of
articles. poems, songs

- underlining names of books. magazines

- colon

- apostrophe in possessives, contractions

Grade 7 Content:
Types of writing--

* examining models of different types of writing

* emphasizing exposition and narration

* writing journals, notes, personid evaluations.

myths, short stories, news reports. research
papers

* reinforcing writing tor specitic audiences:

teacher, peers. parents. public
Processes .-

* priacticing a variety of prewriting strategies
dratting using it computer or word processor
sharimg writing with adults and peers
revising to make wnting more undersiandable

* evaluating writing qualities in model composition.

and 1 their own and classmates’ compositions

* ediing for usage and mechanics concepts that

have been taught
Composition, Organization--

* developing main ideas with pertinent details and

examples

* perfecting paragraph development and structure

* emphasizing organizational patterns tn expository

L

»*

wning: spatial order, order of importance of
wdeas. logical order

® prionitizing 1nformation
Sule. -

" using figurative speech. dialogue. dialect, humor

¥ using interesting vocabulary and unusual

cxpression to increase reader interest
Sentence Formation--

* writing in complete sentences: recogmzing

fragments and run-on sentences

* varying sentence types
Gramimar & Usage

= reviewing uses of the eight parts of speech

* emphasizing verbs (appropriate use of tenses:
principal parts of irregular verbs, linking verbs. verb
phrases), pronouns (case forms. agreement with

antecedent), adjectives (comparative and
superlative forms)

= introducing complements: direct and indirect

objects, predicate nominatives and predicate
adjectives

* avoiding double negatives

* avoiding redundancy
Mechanics--

* reinforcing use of capitalization conventions:
titles, family relationships. deity: proper nouns.
including names of cities, states. places.
organizations. holidays: first word of quotation.
salutations and closings of letters
reinforcing use of punctuation:

- terminal punctuation

- commas with quotations, with conjunctions. in
non-restrictive phrases and clauses, in series, in
dates. between city and state. after noun of
address. in introductory phrases and clauses, in
appasition, in salutation and closing of letters
quotation marks in dialogue: in names of
articies, poems. songs: single quotations
underlining names of books, magazines

colon in husiness letters, with letters of the
alphabet

semi-colons

hyphens

apostrophe in possessives, contractions (not in
plurals)

*

Grade § Content:

Types of writing--
* examining models of different types of writing
* reviewing paragraph development and structure
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= wrting journals. notes, personal evilluations.,
short stories. news reports, research papers.
suneys. recommendations, persuasive essays,
business letters. speeches
* remforcing writing for speaitic audiences:
teacher, peers. parents. public
Pracesses--
fOPRACUICING 3 Varety of Prewritng sirategies
= dratting using a computer or word processor
* ~sharmg writing wath adults and peers
Y revisng to make wnting more understandable
* edinmg to correct mechanical and sy ntactical
CIrors
‘omposition Orgamization--
* perfecting paragraph development and structure
* remtorcing organizattonal patterns 1 expository
writme: spaual order, order of importance of
weas. logical order
Stvle--
T usmg Npurative speech, dialogue. dialect, humor
“ using nteresting vocabulary and unusual
expression to inerease reader interest
Sentence Formation--
* writing in complete sentences: recognizing
tfragiments and run-on sentences
= varving sentence types
Grammar & Usage--
* reviewing uses of the eight parts of speech
* emphasizing consistency of verb tenses: case
forms of pronouns in compound sentence:
agreement of pronouns with antecedents
emphasizing usage of complements: direct and
indirect objects; predicate nominatives and
predicate adjectives
Mechanies--
= ediing for correct mechanics in written
Lolposition

Guoals.
+ Students use writing to express themselves and
o learn,
+ Students write fluently,
+ Students experiment with different types of
writing,
+ Students are able to write a well-organized
paragraph in which they make a point and support
it.
+ Students write with clear voice and awareness of
audience.
+ Students manipulate vocabulary and information

to affect the reader.

~ Students state ideas accurately and fluently.

+ Students” writing exhibits use of transitions.

- Students use the revistng and editing processes to
improve their writing.

+ Student writing improves in mechanical
correctness (see content list above.)

Extension Strand: Advanced Stage of Writing
Advanced writers have mastered basic wriiten
form.  They consistently write interesting and
effective pieces. with a clear organization and
sufficient supporting detail. They adapt their writing
stvle to various audiences. use a variety ot sentence
types. and exhibit few grammatical, usage. or
mechanical errors. The content of the writing for
these writers focuses on more advanced topics.

Content:
Types of writing--
* expresstve writing--writing to think, wnting to
learn
* poetic writing--creative writing
* transactional writing--€ssays. persuasive essays.
speeches, literary analysis, research papers
Processes--
= studying examples of quality writing
™ becoming more proficient with the revising and
editing processes
Composing ‘Organization--
* avoiding errors in reasoning
Sty le--
= studying author’s effect and how it is achieved
Grammar & Usage--
* coordinating and subordinating phrases and
clauses
* placing modifiers appropriately
* using parallel structure

Goals:

+ Students use expressive, poetic. and transactional
writing to fulfill their own purposes.

+ Students write multi-paragraph papers with clear
ideas and well-developed elaboration.

+ Students write in personal, distinctive style that
is appropriate to the intended audience.

+ Students use innovative techniques such as
figurative speech, dialogue, humor.

+ Students can distance themselves from their own
writing and retlect on a piece ohjectively.,
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- Students adapt the writing process to suit their

styvle needs.

+ Students use revision and editing to produce
clear. mechanically correct work,

Handwriting

K-1 Goals:
+ Students develop and use motor skills essential
for manipulating writing tools
+ Students form legible manuscript letters and
numerals from memory. )

2-3 Goals:
+ Students write legibly in manuscript and in
cursive,
+ Students begin to use the kevboard of a computer
or word processor.

4-8 Goals:
+ Students refine their skills with manuscnpt and
cursive writing,
+ Students write neatly and legibly in manuscript
and cursive.
+ Students become adept with keyboarding and use
of the computer or word processor tor composing.

THE  LITERACY  PASSPORT  TEST FOR
WRITING WHAT'S SCORED: HOW AND WHY

WRIING ASSIGNMENT

Wrnte about vour best friend moving awav. Use vour
planmmne tme (o dunk about what you will write.
Imagine that xour best friend has told vou that he or
she will be movinge 1o another school in just two
weeks  Think abowt how vou will feel after vour
friend has ¢one.  Think about how you became best
friends, and what vouw will miss most about your
friend. Think about wavs to tell about how vou feel
ubout vour best friend moving anway. Use the scratch
puper your teacher gave vou to make notes or to list
ideas.

When vou fimsh planming, begin writing your paper
on pave | of the Wrinng Page. Write about your
best friend moving away. The people who will read
vour paper are udults, like you teacher. Be sure to
write so that these people will know how vou feel
about vour best friend moving awav.

When vou finish writing. read your paper to be sure
it makes sense. Be sure that vou have used the best
words to sav what vou want to sav. Make all of the
changes that vou think will help vour paper. and
correct all the mistakes that vou can find. Make vour
changes and corrections neatly so that vour paper
will be easy to read.

CHECKLIST FOR WRITERS

___ I planned my paper before writing it.
___ I revised my paper to be sure that
___ the subject of my paper was clear:
__everything in my paper told about my
subject:
___ my paper was logically organized so readers
would understand my message:
___ my words and information made my paper
interesting to readers: and
___ my sentences made sense, sounded like me,
and read smoothly

___ I edited my paper to be sure that
__ lused good grammar:
___ 1 used capital letters and punctuation marks
correctly;
___I'let my readers know where | started new
paragraphs; and
___ I made my spelling correct.
___ I proofread my paper to make sure that my paper
was the way [ wanted readers to read it.

DOMAIN SCORING

In this type of scoring, the observation of
writing is divided into five domains (categories). each
of which is comprised of various features. Each
domain is evaluated holistically. with the domain
score indicating the extent to which the features
appear to be under the control of the writer. Thus.
the score is a judgement of control of the whole
domain and is not a counting of demonstrated
features. While some skilled scorers can score tor aif
domains after one complete reading. most scorers
will re-read the whole or portions in order to make
score decisions about domains.

All papers are read by at least two readers. with
the final score being the total given in both readings.
When the two readers’ domain scores are non-
adjacent. the paper will be read by a third reader.
The final score in the disputed domain 15 the sum of
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the third reader’s score plus the previous identical or
higher score. Composing and Style domain scores
are werghted i final tabulations o reflect their
tundamental developmental importance.

Fal total scaled scores and raw scores for each
of the five domains are reported. A scale scare of
250 18 passing: this represents a total raw score of
from 43-47. depending on a particutar vear's prompt.
The  complete  total  determines  pass:fail  or
competent’needs remediation.  However, the five
domain scores, along with an awareness of the
features comprising each domain. are useful m
planning developmental or remedial instruction for
cach student.

Scoring Scale

Each domain is scored independemtiy. using the

folowing scale. (Domain weighting is accomplished

by computer programming after optical scanming of
readers” scores.)

4. The writer demonstrates consistent. though not
necessarily perfect. control* of almost all the
domain's features.

3. The writer demonstrates reasonable control® of
most of the domain’s features, but cnough
inconsistent control exists to indicate some real
weakness in the domain.

2- bnough inconsistent control* of several features
¢ansts to indicate significant weakness in the
domain or writer controls some features but
dues not control other features of the domain.

! I'he writer demonstrates little or no controi* off

most of the domain’s features.

Control: The abthity to use a given feature ot

written language ctfectively at appropniate  grade

level.

*

DOMAINS AND DEFINITIONS
COMPOSING: (()
The Composing Domain includes the focusing,
structuring. and elaborating that a writer does to
construct and effective message tor a reader. Its the
creation of a product. the building of a wnting
imtended to be read.  The writer crafts hisiher
message for the reader by focusing on a central idea,
providing claboration of the central idea. and
delivering the central idea and its elaboration in an
organized text. Features are:
oCentral idea o Unity
e Elaboration ®Oryanization

STYLE: (S

The Style Domain comprises those features that show
the writer purposefully shaping and controtling
language to affect readers.  This domain focuses on
the vividness. specificity and rhythm of the prece and
the writer's attitude and presence.  Feawres are:

o Sclected vocabulary ®Tone

®5clected information @ Voice

o Senience variety

SENTENCE FORMATION: (F)

The Sentence Formation Domarn reflects the writers's
ability o form competent,  appropriately  mature
sentences to express his’'her thoughts. Features are:
®Completeness e Embedding
through standard
subordination and
moditiers

o Standard word order

® Non-cnjambment

® Expansion through
standard coordination
and modifiers

USAGE (U)
The Usage Domain comprises the writer's use of
word level features that cause written language to be
acceptable and etfective for standard discourse.
Features are:

®Standard inflections
® Agreement

®Word meaning
®Conventions

MECHANICS (M)

I'he Mechanics Domain includes the svstem of
ssmbols and cuing devices a writer uses o help
readers make meaning. Features are:

o Cupitalization e Formatiing

® Punctuation o Spelling

APPLICATION OF SCALE

1Y Look as much at what the writer does well as at
what hershe does poorly.

2y Give consideration to all features within
domain.

31 Do not contaminate the scoring of one domain
by awareness of either accomplishments or
errors belonging to another domain.

41 Do not create double jeopardy. c.g.. an
enjambment in Sentence Formation is not also a
punctuation error in Mechanics. and “brite” is
one misspelling no matter how often the word
appears.
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Compare papers to the requirctnents of cach
domuin, not to cach other. or to student writing
that you may have previously read, or 1o some
general standard of desired literacy.

6 It is impossible to evaluate what the writer

nught have intended to say.

7) A word that seems to have been omitted due to
haste in revising. editing. or copving nced not
demonstrate a total lack of controi over that

feature.

&) Length, in and of itself. is not a feature of any
domain.

Y) Read the entire paper before assigning any
scores.

NON-SCOREABLE PAPERS
All papers. no matter how brief, must be scored.
unless they are off-topic. illegible. incoherent.
rcfusals to respond, or written in a language other
than English. Only the Scoring Director is permitted
to assign a non-scoreable code.

A completely blank paper should be scored "NT”
(not taken). ..
ALERT PAPERS

Because the prompts are designed to have meaning to
students so that they can create a personal response,
sometimes the essay relates situations and information
that are disturbing. [t is Virginii's policy to bring
disturbing essays to the attention of an aduit close to
the student as soon as possible so that positive action
can be taken if necessary.  Please indicate to the
Scormg Director any  essay which you find
disturbing. Having taken care of the situation to the
extent that you can. to on lo score the essay
according to the criteria.

DOMAIN SCORING EXPLICATIONS

Lach sixth grade paper is scored by at least two
readers. who independently award 4,3.2, or 1 point
for the writer's control of each domain.  Virginia
detines control as the writer's ability to use a given
feature of written Language effectively for a given
developmental or grade fevel. A paper receives a
lugher domain score 1o the extent that 1t demonstrates
developmentally appropriate control of the features in
each domatn, as matched to a set of papers called the
“anchor set” (see the complete anchor set in the last
portion of this sechion).  The anchor set contans

three paper per scorepoint of the rubric (4, 3, 2, and
Iy for each of the five domains of writing scored.
For example. the anchor set contains a paper that
represents a high 4 for the Composing domain. a
paper that represents a mid-+ for the Composing
domain, and one that represents a low-4, high-3.
mid-3, low-3, high-2, etc.. for Composing and every
other domain scored. These papers give scorers
concrete examples of the Virginia Standards tor the
rubric scorcpoints of cach domain.

Scorers award a 4 it the writer demonstrates
consistent. though not necessarily pertect, controf of
almost all a domain’s identified features: a 3 if the
writer demonstrates reasonable, but not consistent,
control of most of a domain’s features, and indication
of slight weakness in the domain: a 2 if the writer
demonstrates enough inconsistent control of several
features to indicate significant weakness in a domain:
and a | if the writer demonstrates little or no control
of most of a domain’s features.

Scores for the Composing domain are weighted
thrice and for the Style domain are weighted twice:
these domains of deep structure comprise important
composition features that the curriculum for
elementary students seeks to develop. All other
domains are unweighied. This weighting and the
subsequent totalling of the two readers’ scores resuit
in raw scores that range from 16 to 64. A passing
score for the writing literacy passport is 43-47,
depending on the prompt used in a particular year:
prompt scoreés are equated and presented on a
standard number line, wherein 250 is passing.

Stumbling Blocks Turned Into Stair Steps

The first time I realized how sensitive I am wus
when | was in the fifth grade. My teacher Mrs.
Daniels was the advanced English teacher. ! was so
proud that [ had passed the test to ger into her «luss
because for many vears 1 had been 1n all the lower
clusses because of my learning disability, Now I had
my chance 10 shine. | wanted so much 1o show Mrs.
Daniels. mv parents, and even myself that 1 could
handle the class and its responsibilities. But for the
first time 1 had homework, and | had to keep an
assignment notebook. Mrs. Daniels was very witty
and had a wonderful smile that was as bright as
sunshine. I wanted to please Mrs. Daniels because
she was wonderful. It was not important to her that
we were A+ students but instead she really wanted us
to learn something and apply it. She really loved us
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Kids, and 1loved her. too. Evervthing was great in
her cluss until one duv a week o the new school
vear,

That dav the first homework assignment was
due. 1 had spent a lurge amount of time working on
every detad of it to he sure it wus correct. 1 had
asked my mother 1o check it 1o be positive that I had
done the assignment one hundred percent correct. It
was really important to me that my debut to this class
wus the best it could be so no one, including mvself,
would have any doubis that I should be in there. As
I was pondering her reuction 10 my homework, the
bell rang. All of us kids were chatting with our
neighbor while Mrs. Daniels was at her desk writing
something. She got up from her sear and took her
stage in the front of the classroom.

“Auteniion please. I would like 10 begin cluss
now.  Please open up vou notebooks and find vou
homework. I am going to check it. Please come up
when I call vour name, " Mrs. Daniels announced. [
was so excited. I thought she would be so proud of
me for doing my homework. | had worked so hard
on u. [Isat contentedly in my desk and doodled on a
picce of paper. | was so happy that if vou had
opened mv chest my heart would have leaped right
oul.

“Jessica. you're next, " Mrs. Daniels said. 1got
up from my desk and trembled as | approached her
desk. But her warm smile greeted me, and | began
10 take large strides to her desk as if [ were accepting
a the Nobel prize. [ triumphant!y handed her the
paper and waited for her approving words. But no
words came. and | stood there looking hopefully at
lier frowning face.

“Jessica, this is the wrong homework. You did
the wrong page. I'm sorry but vou're going 1o have
to do this over,” she told me with sympathy. My
throut tightened. and myv eves started (o swell. The
flood of tears poured down my cheeks as I stood there
peering at my teacher in disbelief that I had to do it
over, How could she do this 1o me? | had worked so
hard on this, and she was making me do this again.
I felt like a failure. Now nobodv would think I
belonged in this class. 1 looked up into the
compussionate face of my teacher as her chin began
L quner.

“Jessica, * choked over her sobs, "please go to
the buthroom and get cleaned up. Don't crv, vou're
making me crv.”

[ went 1o the bathroom that duv feeling

embarrassed and very confused. Nobodv else cried
when they did the wrong homewark. Why did things
like this get me so upset? My mom 10ld me that it
was because | was sensitive.

My mother would sav, “Jessica. being sensuive
is not a bad thing. It just means vou get vour
feelings hurt easilv. It also means that vou can
understand others when thev dare upser. Use il (o
your udvantage.” So I did just that. I learned to
work hard even when | made mistakes., 1 have
benefited from my mothers's words because | have
successfully moved up into all the high academic
classes including three Advanced Placement classes.
Also. my sensitivity has turned 10 be more than just
positive but rewarding. I am a Peer Counselor at my
school and 1 help others with their problems ull the
times. | completely understand how thev feel because
1 feel it too. This stumbling block in mv life has
actually turned into a stair step to many wonderful
things.
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'What's the Diffe
What’s the Difference
'Bet Authentic and
i etween Autnentic an
Performance Assessment?
conference with his or her teacher to
CAROL A. MEYER determine which paper from the
erformance assessment and student's portfolio to submit for
Pauthentic assessment are often  assessment purposes. The papers in
used interchangeably, but do the portfolio have not been generated
they mean the same thing? Although  under standardized conditions but,
both labels might appropriately apply  rather, represent the ongoing work of
to some types of assessment. they are  the student for the year. All the papers
not synonymous. We must be clear were developed by the student, with
about the differences if we are 10 as much or as little time allocated to
support each other in developing each of the Writing-as-a-Process
improved assessments. stages as he or she saw fit.
Is Case | an example of a perfor-
Two Examples mance assessment? Yes. The
To distinguish between the two terms,  students are asked to perform specific
let’s look at a familiar form of assess-  behaviors that are to be assessed: to
ment with which we have a wealth of  prove that they can write, the students
experience. Following are two exam-  produce a writing sample. Is Case 2
ples of a direct writing assessmentin  an example of a performance assess-
which students produce writing ment? Yes, also. The portfolio
samples. contains numerous examples of actual
Case 1: Every May school disict X student performance, although much
conducts a direct writing assessment. of the structure associated with
For four days, all students ar selected testing has been removed.
grade levels participate in a standard- Is Case | an example of an authentic
ized series of activities to produce their  assessment? No. While the students
writing sarples. Using a carefully are asked to perform the specific
scripted manual, teachers guide behavior to be assessed, the context is
students through the assessment with contrived. In real life, individuals
limited 1eacher directions and seldom write under the conditions
extended student writing time (up to imposed during a standardized direct
45 minutes) each day: Topic Introduc-  writing assessment. Is Case 2 an
tion and Pre-writing (Day 1), Rough example of an authentic assessment?
Drafting (Day 2), Revising and Editing  Yes. Performance is assessed in a
(Day 3), and Final Copying and Proof-  context more like that encountered in
reading (Day 4). The assessment real life: for example, students inde-
clearly supports the Writing-as-a- pendently determined how long to
Process instructional model. spend on the various stages of the
Case 2: School distnct Y also writing proces.., creating as many or as
conducts a direct wnting assessment  few rough drafts as they saw necessary
annuaily in May. Each student has a to complete their final copies.
Educational Leadership - May 1992
Blue Ridge Assessment Project 3.74
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As we can see. performance assess-
ment refers to the kind of student
response to be examined: authentic
assessment refers 1o the context in
which that response is performed.
While not all performance assessments
are authentic. it 1s difficult to imagine
an authentic assessment that would not
also be a performance assessment,

Criteria for Authenticity

To determune whether a given perfor-
mance assessment Is authentic, we
must ask, “Authenuc to what?" Itisa
seemingly simple question, but one
whose answer may be complex. The
following are just a few facets of
authenticity: sumuli, task complexity,
locus of control, motivation. spon-
taneity, resources. conditions, criteria.
standards, consequences.

Some of these points may be more
cridcal than others in a particular
assessment. The assessor needs to
make that determination. But in
labeling an assessment as authentic,
the assessor must specify in what
respects the assessment is authentic.

Moreover, because authenticity has a
multidimensional nature, some assess-
ments are more authentic than others.
Ironically, the most authentic assess-
ment in many sitations can probably
not be contrived for purposes of testuing,
for then it would no longer be totally
authentic. Educators and assessors
must thus be explicit about which
facets of authenticity are most etitical.

Proposed Definitions

Two definitions may help further clari-
fy the distinction between the two terms.
In a performance assessment, the
student completes or demonstrates the
same behavior that the assessor desires

to measure. There is a minimal
degree, if any, of inference involved.
For example. if the behavior to be
measured is writing. the student
writes. The student does not complete

multiple-choice questions about
sentences and paragrapns, which
instead measure the student’s abulity to
proofread other people’s wriung. and
require a high degree of inference
about the student’s ability to write.

In an authentic assessment, the
student not only completes or demon-
strates the desired behavior. but also
does it in a real-life context. “Real
life” may be in terms of the student
(for example, the classroom) or an
adult expectation. The sigmificant
criterion for the authenuguty of a
writing assessment mught be that the
locus of control rests with the student;
that is, the student determines the
topic. the time allocared. the pacing,
and the conditions under which the
writing sample is generated.

Implications for Educators

What significance do these definitions
have for educators? First, when we
read materials or attend presentations,
we must determine whether the
authors or presenters are sensitive to’
the distinction between the two terms.
We must be particulariy cautious of
generalizing from information
provided by individuals who use the
terms interchangeably.

Second, we must become informed
consumers when purchasing tests,
assessment programs, or other mate-
rials being marketed as either perfor.
mance or authentic assessments. Buzz-
words sell. unfortunately, so beware,

Third. when planning an assess-
ment, we must carefullv identifv the
purpose in order to determine whether
performance assessment — authentic
ornot — is relevant. Only appropriate
matches will improve assessment of
student leaming. =

Carol A, Meyer is an Evaluation
Specialist in the Planning and Evaluation
Depaniment at Beaverton School Distnet,
P.O. Box 200, Beaverton, OR 97075.

i
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ASSESSING STUDENT USE OF THE WRITING PROCESS
by Karen E. Thomsen

AGE LEVEL  Middle to Upper Elementary

TYPE Porttolio
FOCUS Writing is a form ot
communication. Writing is a

dvnamic process requiring critical

thinking at each stage.
Learning Outcome: The student will use the writing
process to produce written work that exhibits a clear
message and appropriate mechanical structure.
The term “"Writing Workshop™ is often used by
teachers to describe the time that students spend on
process writing. My thinking about students’ writing
and the writing process has been greatly influenced
by reading the work of Donald Graves, Lucy
McCormick Caulkins and Shelly Harwayne.
The tfundamental beliefs that govern my Writing
Workshop are:
1. Students should have the freedom 10 self-select
their writing topics. i
2. Students learn to write by writing about what they
hnow best, their own personal experiences and
nterests.
3. Students need to have time to engage in the
writing process.
4. Students need an audience with whom they can
share their writing.
This assessment is designed to stretch from middle to
upper elementary levels.  Some of the related
Language Arts
2.13  The student will share personal experiences

and feclings in writing.
2,15 The student will understand how purpose
and audience affect writing.

218  The student will express self in complete

sentences.

2.21 The student will begin to use the writing
process.

3R The student will revise written work.

39 The student will write brief fictional and

non-tictional narratives.

3 The student will begin using revising and
editing skills by  experimenting  with
sentences.

313 The student will develop basic sentences into
interrogative, imperative and declarative
forms.

315 The student will write for a variety of
purposes and audiences.

4.10  The student will use the writing process to
develop paragraphs.

4.11 The student will revise writing to form
compound sentences.

4.12  The student will edit and prootread written
work

4.13  The student will vary written and oral
communications according to purpose and
audience

5.8 The student will select and narrow a topic in a

writing assignment

5.9 The student will express ideas and feelings

through writing.

A0 The student will use metaphors and similes

etfectively.

.14 The student will organize information.

M

]

ASSESSMENT PURPOSE

_ X Making instructional decisions
A teacher can use the data from this assessment
to adjust instruction for an individual or group.

_X__ Monitoring student progress in the classroom
A teacher can use the data from this assessment
to monitor progress over time.

_X Communicating and using summative evaluation
A teacher can use the data from this assessment
lo  communicate with parents, colleagues.
principals and supervisors.  Because the
assessment involves looking at the student’s
work over a period of time it can aiso be
considered a summative evaluation.

___ Monitoring student progress externally

_X__ Validating student achievement
A reacher can use the data form this assessment
as well us the portfolio of studemt work to
validate the student's achievement.

_X__ Evaluating programs
Student achievement n writing in a writing

Blue Ridge Assessment Project
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workshop setting could be compuared to student
achievement in other tvpes of writing programs.
Addressing Accountability

SETTING

This assessment was used g second grade class of
20 students.  The students represent a heterogeneous
mix of acadenuic ability.  One student recerves
services from a fearting disabilities spectalist. seven
students recenve services from the Chapter 1 reading
speciatists. and one student receives services from the
ESL teacher.  Stone Spring  Elementary schoot
opened 1 the tfall of 1993 and has a total population
of 470 students.  There are 4 classes at cach grade
lev el kindergarten through tifth with the exception ot
3classes at third grade. Stone Spring Elementary s
one ot four elementary schools 1n Harrsonburg City
which has a population of about 30,000 residents.

ADMINISTRATION

For Teachers

The following components are essential during a
writing workshop or time spent in process writing:
*  The teacher conducts mini-lessons or models
desired writing techniques.

Students have the opportunity to write daily in
notebooks or journals or they are given the time
to engage in pre-writing strategies.

*  Students self-select writing topics from
notebook/journal  entries and/or pre-writing
acnvities.

Students are given time to write, confer, revise,
cdit and publish their written work.

Students have an opportunity to share their work
with an audience ot peers. teachers. and.or
parents.

Ihe Writing Workshop tformat and time frame
that T currently use 15 as tollows: Teacher mini-
lesson, 5-10 nunutes: sustained silent writing (in

journal or notebook), 7-10 minutes: student

declaration of plans for the day (also referred to as
“status  of the class™). 2-3 minutes; process
writing conferencing. 20-30 nunutes; sharing, 7-10
minutes.

The teacher begins the writing period with a
mini-lesson,  Topics for mim-lessons usually begin
with teaching expectations for the writing period and
move to writing strategies the teacher wants the
students to try. The most effective mini-lessons

come from observing the students writing and
determining what they need to leamn 10 hecome better
writers. Although the writing period begins with a
whole group mini-lesson. mini-lessons can take place
with individuals or small groups, as the need arises.
any nme during the process  writing conferencing
time.

Students need to write about the things that are
unportant to them.  Writing daily in a journal or
notehook provides an opportunity for students to do
this. 1 students do not free write on a daily basis
they  will need  sufficient time  for pre-writing
strategies such as bratnstorming betore they are asked
to select a writing topic.,

lFotlowing the time that students write in their
journals they are asked to declare their plans for the
day. This helps the student to internalize the writing
process as well as tocus on a task that they know
they will be held accountable for. The teacher calls
cach students’ name and marks a code indicating
where that student is in the writing process for the
picce they are working on. (See torm tor Status of
the Class).

Students are then given time to write,
conference with peers and/or the teacher, revise, edit
or publish their work. This is a time when students
move about freely but with a purpose. The noise
level in the classroom should be expected to rise as
students confer with each other about their writing.

The writing period ends with sharing by onc or
more students. The piece shared may be a piece in
progress or a published work. The teacher should
state the purposc of the sharing. For example. the
student may be sharing to get feedback from the
whole group or they may be celebrating a published
piece.

The Look Fors for cach stage of the writing
process are posted in the room and discussed
frequently  with the students.  The assessment
checklist is used every time the student publishes a
picce of writing. It is completed by the teacher and
reviewed with the student during a conference. The
published piece also goes home for a parent
evaluation. Finally, the student completes a self-
evaluation. A copy of the students’ published piece
and all three assessment forms arc put into the
students’ writing folder. Each semester students will
select two pieces from their writing tolder to put into
a writing portfolio. Twice a year students will have
the opportunity to share their porttfolio with their

Blue Kidge Assessment Project
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parents and teacher during a conference.

Materials

= bound notebook tor daily writing

= peneils

* looseleaf notebook paper or other paper for writng
drafts

* pocket folder tor holding picces in progress

* copies of peer conference questions

= colored pens for revising during or after
conferences or tor editing,

LOOK-FORS

Look Fors are printed on a chart for students to refer

lo. Sttdents also have a copy of the look fors to keep

in their writing folder. A goud amount of time is

spent going over the look fors with the students.

PREWRITING

1. I can select my own topic for writing.

2. [ can use a pre writing strategy 1o develop the
idea.

WRITING A DRAFT

. I write using complete sentences.

2. T use details to support my ideas.

3. 1 usc resources like the dictionary or encyclopedia

when [ need to.

4. My writing is well organized with a beginning.
middle and end.

5. My writing has an interesting beginning.

REVISING

1. I share my writing with others and record the
feedback they give me.

2. [ revise my writing to make it more clear.

EDITING

I. I'have edited my work for capitalization, spelling.

punctuation and grammar.

PUBLISHING

. My writing is neat and legible.

2. I share my writing with others.

RUBRIC and SCORING

O - Ouistanding:  Student demonstrates consistent

use of the look for

Student demonstrates partial or

inconsistent use of the look for

N - Needs Improvement: Student demonstrates little
or no use of the look for

S - Satistactory:

RECORD-KEEPING
Every time a student publishes a piece of

writing the teacher collects all drafts and completes
the writing assessment.  The student completes the
self-evaluation and the parent reads the prece and
completes  the parent  assessment. All three
assessmients are then stapled o the drafts and ogether
with the teacher conference notes for that preee are
placed in a student folder kept by the teacher. Each
semester the student will selecet two pieces trom the
tolder 1o place in their portfolio, Twice a vear the
student may share his’her portfolio during a
parent/teacher/student conference.

PARENT INVOLVEMENT

At the beginning of the vear a letter 15 sent
home explaining the writing process and Writers
Workshop.  Parents are mvolved in the wriing
process by reviewing their child’s journal on a
monthly basis and also by completing the assessment
form on published pieces. An author’s celebration s
also held at the beginning of the second semester and
parents are invited to come hear their children read
their stories in small groups. Occasionally parents
are involved in a writing assignment with their child.

Blue Ridyge Assessment Project
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TEACHER WRITING ASSESSMENT CHECKLIST

Writer's Name

Date

Title of written work

Scoring Standard:

O - Outstanding: Student demonstrates consistent use of the look for
S - Satisfactory: Student demonstrates partial or inconsistent use of the look for
N - Needs Improvement: Student demonstrates little or no use of the look for

LOOK FORS

O S N COMMENTS

Prewriting
1. Self-selects writing topics and ideas.

2. Uses o prewriting strategy.

Writing @ Draft
1. Wnites in complete sentences.

2. Detanl sentences support topic
senlence.

3. Uses expressive vocabulary.

4. Uses appropriate resources to
support writing (dictionary,
encyvelopedia, thesaurus. etc.)

5. Writing is well organized with
beginning. middle. and end.

Revising

1. Shares and discusses writing with
otiters and accepts and records
feedback received.

2. Revises to improve clarity, meaning
and seitence structure,

Editing

1. Edits work for:
spetling
punctuation
capitalization
grammar

Publishing
1. Writing is legible and ncat

2. Writing is shared with others.

ADDITIONAL TEACHER COMMENTS:

Blue Ridge Assessment Project
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SELF-EVALUATION CHECKLIST

Name Date

Title of Written Work

Type of Writing

YES | NEED TO
IMPROVE

L. T spent enough ume prewriting. My prewriting strategy
was

to

. My ideas are clear and well organized.

. Tused lots of details to support my ideas.

| w

. I used the feedback from conferences to improve my
writing.

. I took time to revise my writing carefully.

. I wrote and interesting beginning.

~ | O | W

. I edited my work for mistakes in spelling, punctuation,
capitalization and grammar.

8. I made a final copy that was as neat as possible.
As a writer. what I did best on this piece was

As a writer. what I would like to do better is

Teacher comments:

Blue Ridge Assessment Project 3.80
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PARENT ASSESSMENT FORM

Writer's Name Date

Title of Written Work

Directions:  Please read your child’s piece of writing and then complete this form.

YES | NEEDS TO
IMPROVE

1. Does the writing make sense?

19

. Does the writer use an interesting beginning?

3. Are there enough details to make the writing clear and
interesting?

4. Is the work well organized with a beginning. middle and end?

5. Has the writer used complete sentences?

6. Has the writer used interesting vocabulary?

7. Is the written work neat and legible?

8. In this piece I like how the writer

9. The writer could make this piece better by

Assessed by

Blue Ridge Assessment Project 3.81
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l English Language Arts Writing
. STATUS OF THE CLASS
l Code: J: Journal PV prewriting D: Draft
PC: Peer conterence TC: Teacher conterence
l P: Publish S: Share
STUDENT DATES
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ASSESSMENT FOR LETTER-WRITING SKILLS
by June Battaile

AGE LEVEL  Primary through Aduttadapied for
third gradey

TYPE Product

FOCLUS Language Arts as creative process
and writing process.

Lansuave Arts

57 The student  wilt  write  personal
correspondence  (emphasis on format and
audience).

7.7 The student will publish writings (cmphasis

on mailing letters).
4.14  The student will give orally and in writing
clear,  understandable  directions  and

cxplanations.

2.8 The student will increase listening, speaking.
reading. and writing vocabularies.

3y The student will write brief tictional and non

tictional narratives (emphasis is on fluency
and a logical progression of thoughts and
eventsy.

34 The student  will  recreate  seasory
cxperiences (emphasis is on the ability to
recall and communicate vividly the sensory
aspects of past experiences).

2,12 The student will write manuscript letters,
words. and numerals legibly and correctly
tfrom memory.

37 The student will write legibly and correctly

m cursive sivie when appropriate,
Letter-writing is a way for people to get to know one
another better.  Personal thoughts, feelings, and
expericnees communicated in letters often are more
m-depth than oral communication due 10 time.
distance. and personal constraints. Letter-writing has
i puaraniced audience. A journal of letters between
student and teacher can serve the purposes of
clanfving student ideas and understanding (write to
learn).  lndicating where a student needs help, and
providing a vehicle for skitls practice. In addition to
letters  between  teacher and  student, the same
purposes can he served by letters between students.
Also, communicating with pen pals in another state as
A class 18 a very exciting experience for students.

Students can take on some of the responsibility for
school home communicanion by writing letters to their
parents and recewving responses.  Computers offer
another opportunity to students through E-Mail and
VAPEN.

ASNSESSMENT PURPOSE

_X_ Making mstruectional decisions
By reading one anothers’ letters. the teacher
and students will learn what individuals and the
group understand and what needs further
istruction in content area. ldeas for mini-
lessons in handwriting. content areas. lunguage
arts, and resource use can be based on the
contents of letters.

_X_ Monitoring student progress in the classroom
Periodic assessment of letters by students and
teacher and maintaining a portfolio of letters
and ussessments will provide the opportunity to
evaluate progress over time.

_N_Communicating and using summative evaluation
Peridic  assessment by the teacher of a
stident’s best letter 1o date recorded on a
woring erid serves as a record of student
provress towards the pexit outcomes.  Each
evaluanon by the mﬁir is in the form of a
conference with the student.  This scoring grid
and the portfolio of letters provides examples
and  evaluanton  during  parent/teacher
conferences.

— Momtoring student progress externally

__ Vahdating student achievement

—_ Evaluaung progriams

_ Addressing. Accountability

SETTING

This assessment was tested in the third grade

extension class of a school usmg parallel-block

scheduling. There were 145 students communicating
with their teacher, one another, and fictitious
characters using a dialogue journal and a letter
folder. Students receiving LD services did not attend
extension class. The school is a 3-5 elementary of

Blue Ridge Assessment Project

183
2V




Q

ERIC

Aruitoxt provided by Eic:

English Language Arts

Letter Writing

504 students that serves the entire rural count .

ADMINISTRATION
For Teachers
Provided with examples of neat and  legible
typewritten,  cursive.  and  printed  leters  that
demonstrate concern and interest mn the rectprent and
vivad, detailed. and logically narrated thoughts and
expertences. students will write therr first letters to
the standards set by the examples. Using the letter
writing scoring grid, student selt-scoring chart
tinciuded in this document), or lists of look-fors
developed and adapted by classes for their own use to
evaluate the provided examples will build students’
awareness of scoring criteria and ability to evaluate
their own and others’ letters. Frequent, documented.
seltf- and teacher-assessment of their own letters wiit
assist i developing letter quality and provide o
record of skills development.  Teachers score the
student’s best letter to date in a conterence with the
student a regular intervals. Using a student sconng
chart tincluded) to provide guidance while writing
provides another opportunity to improve letter writing
skills.  Students can use a proofreading checkhint
texample included) to improve their rough drat.
Letters and copies. student scoring charts, and
duplicates of letter writing scoring grids are tiled n
individual student letter folders  Diulogue letters,
write-to-learn letters, and friendly letters may be
assessed by the same ¢nitena,  Certain look-fors may
be added or deleted for particular letter projects.
depending on what the teacher and class wish to
{assess.

Materials

1. Lined notebook paper. stationary, copicd
stationary.

2. Spiral notebook tfor dialogue letters nd write-to-
learm,

3. Student scoring chart, scoring grid and critena.
and proofreading checklist.

4. Examples of letters that set the standard as well as
some that do not and some that go beyvond.

5. Funds for stamps if you will be mailing to pen
pals.

For Learners

You will be writing and receiving letters on a regular
basis in this class. You will write letters to {riends
1n class, to me (the teacher), to vour parents, and to

pen pals in other parts of the country. To get the
most enjovment out of vour letter writing and the
letters you receive. we will work together to write
letters that:

are neal and readable

show a real interest in the reader

make sense and tell about things in a logical

order

describe things and ideas in detail

use vivid. interesting words

have a correct greeting. body and closing

LOOK-FORS

Worded for eight vear olds

te ] showed that | am interested in the reader by
wriiny about therr hife or asking about them at least
one ttme | have used three details that tell about one
wea d.A S 7) Example: | had a great time at your
house  We laughed at the puppies. ate the vummiest
snachs, and saw great movies.

21 1 told about one thought or experience wath at least
three details so that the reader could understand what
I was deseribing. (LA 4,14, LA 3.9, LA 3.4
I xample  The puppy was so cute. It was soft and
wdarm - Iis tur was short and white. except for a
black spot on s night ear. It fit right 1n my two
hands

B 1 used or added at least two vivid, interesting
words that helped create meaning. (LA 2.8) Example:
The  squirrel  made  noises(chittered) as it
wentscrambled) up the tree.

41 | told my thoughts in order and they make sense.
(LA 3.9) Example: We ran down the stairs, turned
on the lights, and looked at the Christmas tree.

5) My lerwter has a greeting with correct form.
capitalization, and comma. (LA 5.7) Example: To
my friend Robin,.

6) My letter has a closing with correct form.
capitalization, and comma. (LA 5.7) Example:
Wishing you luck on field day. Ann.

7y The body of my letter has at least one indented
paragraph, correct margins, and a skipped line
hetween body and greeting and body and closing.
(LA ST

&) My letter looks neat. (LA 7.7)

9) My letter is readable. (LA 7.7.2.2.3.7)

SCORING
Shortened Look-Fors with criteria for scoring
+ = assisted *= the expectation'independent

Blue Ridge Assessment Project
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#= bevond expectation. independent

1y Write or ask about reader using three details that

tell about one idea (LA 5.7)

#5 writer displays a unique ability to relate to reader
through unusually detailed comments that fit casily
into the sequence of the letter

=4 one comment about reader with three or more
supporting details

—3 at least one reader comment. supported by one
or two details

-2 one or more comments about reader no detal

+1 no mention of the reader’s life

23 Tell about a thought or experience 1 etough detal
to be understood (LA 4.14.3.9.3.14
#5 thought developed through carefully chosen
descriptors. sequenced to help reader
understanding (4 + details)
*3 three clarifying details described a man tdea
+3 two descriptive details more were possibie
+2 only one descriptive detul +1 no
detatls thoughts not understandable

3 Use or add two vivid, miteresting words (1A 2 %)
#3 many caretully chosen, vived imteresting words
and phrases used o convey neaning difticult new
words used appropriately
*4 o words used ettectivedy to add interest and
meantng student may lave used resources to select
them,
=3 may use thesaurus, dictionary, and or peers for
sources. but wordes) teed to be more meaningtul
or approprate
2 munor attempt wordis) not etfective
~1 no effort o choose words

-

4 Tell thoughts in order make sense (LA 3.9

45 involved, complex situations, thoughts, tasks are
explained in a carefully sequenced manner that
leaves no guess work as to meaning

“4 casily understood due to sequenced ideas and
carctul wording that makes sense

+3 letter sequences logically. gives meaning except
for minor flaws

+2 some evidence of sequence. but ideas jump
around majonity of weas do not connect

+1 words do not make sense or follow sequence

Scortng tor the following Look-fors is determined by

how many of the subtasks were done (ie. four tasks

= 4y starred 1tem necessary in addition to other 4 tor

3 Greeung has correct capitalizaon. comma and

form (LA 3.7)

“vivid or unusual (but appropriate) greeting words or
hook-quality pictures (criteria follow:

- wordesy of greeting used (Dear. To. Helloy begin at
top fett margin

- namie of who letter is to tMom. Jim. Santa)

- comma after name

- first letier of greeting capitalized proper nouns)
capitalized

6 Closing has correct form. capitahization and a

comma (LA §7)

* vivid or unusual (but appropriate) closing words or
hook quality pictures (criteria tollows)

- closing wordisy (Love. Fondly. Your
Frtend.) indented-preferably to night of middle

- writers name last

- cotma atter closing words and betore writer's
e

- first letter of ¢losing and proper noun(s) capitalized

7y Bady exhibus correct torm (LA 5.7

* body vontans several paragraphs, each containing
related ideas

- first paragraph indented

- new lines begin at feft margin, except where
indented for a new paragraph

- skipped line between greeting and body

- skipped Itne between body and closing

8) Publish mail neat tinal copv. (LA 7.7)

* overall "look™ of letter is so consistent, clean, and
contorming to expectations that it took an unusual
degree of eftort and/or ability to create

- lines of writing appear straight and horizontal

- lettering is uniform in size

- complete erasures (begin over if too many smudges)

- lettering slants consistently in one direction

9 Letter is readable/legible (LA 7.7.2.12,3.7

* spacing between letters, words. and lines and letter
formation show exceptional ability and have
combined to create an unusually legible letter

- spaces between words

- letters closely placed within words

- spaces between lines of writing

- letters almost as good as wall examples

Blue¢ Ridge Assessment Project
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11 Culored book-quality pictures (for assistance on

l.ook-tors § and 6

< color and design go bevond 4 criteria 1n eftort and

abliy

- lines. ~hapes. and areas are definite and appropriate
n s

- calor choices are reasonable as to purpose

- colored areas filled thoroughly (unless bare areas
needed)

- ¢olor stavs within intended area

RECORD-KEEPING
Students:

Students are responsible for maintaning a letter
writing folder in which dated letters or copies are
«ored 1 the order that they are wnten.  When
«udents use a checklist. they staple it w the letter it
was used for and store both in the folder. Students
conference at least once in every six weeks with thewr
teacher. assessing their best letier to date.. The
teacher assess the letier and enters information onto
the scoring grid which the student copies onto i grid
of their own that is kept in their tolder. Penodically.
students answer open-ended guestions ahout the fetter
writing experience. Written responses are dated and
students store them n their folders.

Teacher:

Teachers keep records of observations made o
«tudents in the process of letter wrnting. These can be
in the form of dated sticky notes collected on a sheet
with the child's name and later entered into a
narrative comment format. Teachers keep a notebook
of scoring grids-one grid for cach student. The
teacher conferences with each student at least once
gvery stx weeks, assessing a recent letter and entering
tindings onto the grid. The narrative comments are
dated and entered on a tollowing sheet.

PARENT INVOLVEMENT

Followng are suggestions for involving parents in
helping their child become good communicators
through letters:

1. Have the children introduce their parents to the
voals and skills of letter writing by writing them a
teacher-guided letter at the beginning of the vear.
The teacher can attach their own letter explaining the
wcope. goals. and record-keeping. the student
checkhist, and the scoring grid and criteria.  Future
dated letters from students to parents can SETve as

personal  anpouncements  tor - up.coming ents,
requests. projects. ete, By leaving a space at the
bottom ot cach letter. parents can Write i response
that comes back to school and the letter can then be
filed in the child's letter tolder.  Checklists can
occastonally be included to give parents a chance to
assess their child's developing skills.

2. To aid in focusing on letters at home. an at-home
letter folder can be made and sent home. Its purpose
is 1o he a collecting place for leuers the family
receives or writes (copies) that are significant to them
in some way. These letters can serve as models and
they can also be shared at school.

3. Parents can encourage their child s communication
with relatves and friends by mail. thank you notes.
friendly letters and post cards are encouraged by the
parent providing their child with necessary materials-
stamps. stationary or plain paper. envelopes. writing
instruments. An occasional visit to the post office to
look through and select stamp designs creatc further
interest,

4 Purchasing or creating a thesaurus together sets the
chuld up for choosing alternate and more vivid words,
Parents can play word games with their child where
the child replaces a common word with a more
descriptive one.  1f they watch a duck run into the
water. the parent could pose the question, "What
would be a better word than run?” Parent and child
could brainstorm together for ideas. Questioning can
also build more detailed descriptions. Taking the
<ame example. descriptors for the duck. the water.
and‘or how the duck ran. These questions build
detailed descriptions and help the child include
cnough detals to enable another person to "see” the
subject.

5. Creatmg games out of describing thoughts
sequentially will help children use a system (o create
logical descriptions. At the break tast table the parent
could ask. "Name five things in order that you did
hefore yvou got here.” Other examples: "Can vou tell
me in order how we should wrap that gift?” "Can
vou describe our dog from nosc to ail?”

6. Leading children in appropriate personal comments
w make 1n greeting others will help in making reader
contact in letters. After the basic grecting. modeling

Blue Ridge Assessment Project
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Letter Writing

interests. shared experiences will open new ideas o
a child. Practicing this kind of communication when
parent an child come together agan atter school and
work will help.

Funtilm PhotoPals 1s o program that links students
from around the wountnn  as penpals  with a
photographic emphasis. The address s ;0 Fujifilm
PhotoPals. ¢ o E. Freeman, Scholastic Inc.. PO Box
467. New York, NY 10012 N 1.800-227.1817
ext. 123

Blue Ridge Assessment Project
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English Language Arts Letter Writing

LETTER WRITING: STUDENT SELF-SCORING CHART

Name
Iate
fetter to

Choose the symbol that tells how well vou think yvou did on each task. Place it on the line in
tront to the task.

Sun = very well Star = OK Quarter moon = need help

IDEAS
[ asked or wrote about the lite, activities. or interests of the reader at least once in detail.

I described an idea or experience at least once with three or more details to help others
clearly understand.

I chose or replaced at least two words with vivid. interesting words to tell about my
thoughts and feelings. (resources: thesaurus. dictionary. peers)

[ told my thoughts in order and they make sense.

SKILLS

- My letter has a greeting with correct form, capitalization, and a comma.

- My letter has a closing with correct form,. capitalization, and a comma.

- The body of my letter has at least one indented paragraph, correct margins. and a space that
separates the body from the greeting and closing.

FINAL COPY
- My letter is neat.
- My letter is readable.

Blue Ridge Assessment Project 3.88
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English Language Arts Letter Writing

LETTER WRITING: SCORING GRID

Determine appropriate score for each look-for by
consulting criteria and place it in the grid in the column of
scores taken for the letter identified at the top.

Identity letter

DATE

reader contact,/at least one time an idea is supported
by three or more details

___ one thought or experience described with three or
more supporting details

thoughts sequence and make sense

greeting has correct form. capitalization. and comma

body has at least one indented paragraph. correct
margins. and space between it and greeting and closing

__ letter is neat

___letter is readable

STAGE

Blue Rudge Assessment Project 3-89
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English Language Arts _ Letter Writing

PROOFREADING-ROUGH DRAFT CHECKLIST ( adapt to reflect current priorities)
Name
Date
Project

Place a check on the first line in front of each item that you have done.
__ 1. I have reread my paper to be sure it makes sense,
___ 2. Ihave put a period (.) at the end of each sentence (wherever I come to a full stop).
— — —__ 3.1 have put a question mark (?) at the end of each question.
___ 4. I have begun all sentences with a capital letter. (The)

— 5.1 have begun all names of persons or places (proper nouns) with a capital letter.
(Dvke)

6.1 have circled the words that I think may be misspelled. (Kat)

7. 1checked for correct spellings of circled words in a dictionary, glossary, or with a
friend. (kat)-(cat)

_ 8. I indented at the start of ecach paragraph.

Blue Ridge Assessment Project 3-90




English Language Arts Letter Writing

LETTER WRITING STUDENT EVALUATION

Name

1. Who do you most enjoy writing to ?

&%)

Who do you like receiving a letter from?

3. What is the hardest part of letter writing for vou? Please explain why.

4. What is the best thing about vour letters? Would people that read them agree?

5. Would you rather receive written. audio taped. or videotaped correspondence trom a friend?
Please share vour reason,
Blue Ridge Assessment Project 19}




English Language Arts

Creative Writing

CREATIVE WRITING DEVELOPMENT ASSESSMENT
by Ann Bohn

AGE LEVEL  Early Elementary

TYPE Product

FOCUS Language Arts as Commumcation
Language Afs

1.10 Communicate ideas 1n writing.,

ASSESSMENT PURPOSE

X Muaking instructional decisions

_X Monitoring student progress in the classroom.,
___ Communicating and using summative evaluation
___Monitoring student progress externally
__Validating student achievement

__ Evaluating programs

___ Addressing Accountability

SETTING

The 23 third grade students at Nathanael Greene
Elementary  School in  this classroom  are
heterogeneously grouped -- 10 read on first grade
level and 13 students are now reading on 3rd grade
level. This assessment is a year long effort.

ADMINISTRATION

For Teachers

Introduce the writing process. Discuss the prewriting
phase as the phase where writers try to come up with
deas to write about. Hlustrate webbing.  Next.
discuss the writing phase of the process as the time
where their purpose 1s to get their ideas down on
paper. Then focus on the revising phase. Hlustrate
revising sentences by showing examples of student
writing before and after it was revised. Have
students identifyv the changes. Help them to see that
writing which uses a variety of sentence patterns is
more interesting.

Model revising the sentences in a paragraph. Write
the paragraph on the board. or use a transparency.
Ask a student to read it aloud before you revise it.
Ask the student to read it again after you revise it,
and have the class discuss their reactions.

Have students work in small groups to move words
and phrases to make their own writing more
interesting.  Model sentences or paragraphs which

contain errors 1n capitahzation. and punctuaation
Have students work in pines to locate and correct
crrors 1n capitalizatton and punctuation.

The teacher shoutd conterence with cach child at least
once 3 week,  The student should bring his or her
writng folder to the teacher and together they will
discuss the wriing.  Here are some questions that
may be helpful for the teacher to ask the student:

I.  What do vou like most in your writing?

Why do vou like it?

What doesn’t please you? Why?

What help do you need?

. What questions do you have?

The teacher should make detailed, specitic comments
about the writing, using the look fors as a guide so
that the student can get better at monitoring his/her
own writing. After discussing the writing. the
teacher should record in the students folder the thing
that student knows. The student will then take the
writing and place it in a portfolio. The teacher will
give mini lessons throngh out the vear to help teach
those things the student continues to have problems
with.

LT R TRV

LOOK-FORS
WEBBING LOOK FORS:

e  Student chooses a topic and webs it.
PREWRITING LOOK FORS:

e  Student writes the ideas he or she organized
in the prewriting stage.

WRITING LOOK-FORS:

e  Student reads ‘their st draft to two other
students.

e  Student revises (adding details. checking
mechanics, spelling, capitalization, sentence
structure, and punctuation).

SHAPRING LOOK-FORS:

e Student shares in one of the following way s
read out loud to whole class. tape il, or
publish it.

Blue Ridge Assessment Project
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Student performs the task meonsistently.
Suident does not perform the tasks.

SCORING

1 Student performs the task with elaboration.
3 Student performs the task consistently,

A

I

PARENT INVGOLVEMENT

A the begmmng of the year, a sy Habus ot eventhing
tught and gomg on i clasroom goes home.
Week v homewaork sheet gives intormation on topics
andd procedures Parent teacher conterence o discuss
the wrinmg process

Cluld’s woitme and seormg scale will go home
regulatls A parent detter will go home when the
student has pubhished a book.  The letter has
suggested ideis which the child and parent may do o
together.  Following 1s a sample letter to parents.

Dear Parents.

Your child has now completed this book or writing.
Please take time to share the story wogether. Let vour
child tny to tell vou the story in his or her own
words.  Finally. choose one of the activities on the
list to do together.

1. Tell each other vour favorite part of the
story.

2. Think of another story vou know that this
story reminds vou of,

3 Write something that happened in the
beginning, middle. and end of the story.

Now. sign below and ask vour child to write about
what you did together. Return the book or writing as
saon s possible.

Thank vou,

and | have shared

tchild’'s name)

together by,

thook utle)

Parent’s signature)

Blue Ridge Assessment Project
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l Look Fors: Prewrite Read to 2 students Revise Share
Choose topic
' web it
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MATH AS PROBLEM-SOLVING
by Donna Hollins and Joette Crone

AGE LEVEL  Early Elementary

TYPE Performance Task

FOCLS Mathematics as Problem Solving
In recent years. problem-solving has come to the
Jorefront of mathematical instruction. Its significance
has increased because many teachers and business
professionals realize that our sociers is becoming
more complex and rechnologically advanced. It is no
longer realistic to just memorize algorithms. Our
students must become problem-solvers. and schools
must be able to give students and parents meaningful
Jeedback on progress.  Manv localities, such as our
own. have developed Stundards of Learning which
include problem-solving. (Orange Co. SOL's: 2.7,
3.7: Albemarle Co. SOL's 2.16. 2.29, 3.10) Our goal
was lo create criteria and expectations which could
help a teacher monitor student progress in this
important area of math.

ASSESSMENT PURPOSE

N __ Making instructional decisions
Through observations of studenis’ problem solving
strategies, the reacher can make decisions on
what instruction should be planned for with
Students in the area of problem solving. The
reacher can note where similar deficiencies exist.
and set up small group instruction if needed.

_X_ Monitoring student progress in the classroom
Student progress can be monitored through these
observations, and the information is kept on the
scoring sheet, This information will be shared
with students as student and teacher evaluations
ure compared. Since problem solving is on-going
severul observations will be made on euch
student, and progress can be noted with each
subsequent observation.

X _Communicating and using summative evaluation
The informatton gathered by the teacher can be
shared with parents through conferences or
narratives. Both of these wavs of communicating
depend upon the teucher having access to a
meaningful and rich source of information. One

of the aims of this assessment 1s to provide that
source of informanon in a practical and thoughtful
manner.

. Monitoring student progress externally

____ Validating student achievement

—_ Evaluating programs

—— Addressing Accountabilily

SETTING

These criteria and expectations are designed to be
used in a primary classroom with a heterogeneous
population of students. It would be possible to
administer this assessment in a variety of problem-
solving situations. The teacher could use it in a
cooperative group setting, pairs, or in a

one-on-one interview session, The central focus
would always be problem-solving tasks which were
appropriate for primary children.

ADMINISTRATION

For Teachers

This explanation is broken into two parts. The first
part is general guidelines for administering the
assessment.  The second part provides detailed
descriptions of how two teachers implemented this
assessment and the way that they dealt with such
issues as student involvement, scoring. record-
keeping. and parental communication.

Part {--Guidelines

--The teacher needs to provide ample instruction and
practice in problem-solving activiues and language
prior to using this assessment tool.

--Students nced prior cxperience with problem-solving
activities and the language before developing their
own "look-fors”.

--The "look-fors™ (criteria) should be shared with
students in their own terms or preferably have
students develop their own "look-fors” based on their
experiences with problem-solving. This will provide
a more meaningful experience for the students.

--To truly monitor student progress, problem-solving
needs to be an on-going process.

--Decide on criteria. expectations, scoring sheet, and

Blue Ridge Assessment Project
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record-keeping  svstem hetore  observing  the
assessment task.

--Problem-solving activities can range widely in depth
and complexity. I the teacher s planning to gather
informanion by observation, 1t 1s helptul to involve
students tor a significant amount of time and generate
many verbal responses. This set of administrative
directions was used in a heterogeneous second grade
classroom. It is possible to extend its use to more
arade levels. The activity described below was first
introduced and practiced several times in a whole
group sttuation.  Only after the students seemed
comfortable with the procedure did they work
independently.

To make problem-solving more authentic for the
students, it should be related to a current unit of
study. a field trip experience or a spontaneous
classroom event. The most authenue assessment of
problem-solving is when students develop their own
problems. It can be difficult to assess the
spontancous situations though, and sometimes it may
be necessary (o contrive situations to assess problem-
solving skills.

(What's Your Problem! Pennv Skinner.
1991. Heinemann)

In order to make a more reahsue context for
problem-solving. the teacher planned a unit of interest
for the students about pets and other kinds ot
domestic animals. As a whole cliss the students
made a graph about their favorite pets. Then the
students took on the role of pet store owner. and they
solved problems based on the information in their
graph. They also contributed their own problems
about pets which were collected into a class book.
Almost any kind of unit could fend itselt to this kind
ot mathematical extension. The primary focus would
always need to be what is the most meanngful and
motivating situation for the students.

A planned activity creates an opportunity for the
teacher 1o observe and record the students’
performances.  Since problem-solving is on-going,
the students will be observed a number of times on
problem-solving skills. Information can be marked
on the observation sheet. and then recorded on the
scoring sheet using the rubric.

For Learners

First dav: Today we arc practicing graphing skills.
and we are going to tind out about favorite pets.
{Teacher showed students the axes on the graph and

their meamngs.  Students were then given a blank
graph to use to construct their owny.  As soon as
vour graph s labeled. then vou can go around and
ask vour triends what their favorite pet is. and then
record that information on vour graph. (The teacher
and class then discussed the informaton on the
graphs and constructed a “"whole class™ graph that
was collected by secret ballet about tavorite pets).
Second day: You are a pet shop owner. Use the
graph for information about what your pet shop has
init. Then use the graph to solve these probiems and
write a problem of vour own.

LOOK-FORS

The tollowing criteria (look-fors) were developed to
reflect the qualities of effective problem-solvers.
Then expectations (rubric) were designed to show the
levels of proficiency that may be found among young
children. The criteria and expectations were created
10 be tools used in an
on-going process of learning. instruction. and
assessment.

“Look-Fors" (Teacher terms)

--The student perseveres through difficult parts while
problem-solving.

-The student generates a variety of suitable strategies
for solving the problem where appropriate.

--The student can explain the problem.

--The student monitors for own mistakes and makes
changes in strategies as needed.

.-The student reaches an accurate solution.

-“The student explains or defends why the strategy
for the problem works best.

“l.ook-Fors” (Student terms)

--1 keep trying even through the hard parts.

--1 can think of several ways to solve the problem
when possible.

--] can explain the problem.

--1 warch for my mistakes, and change strategies if |
need to.

--I can find a solution for the problem that works.
--I can explain 0 someone why this strategy works
best.

RUBRIC

5= Student can develop multiple strategies to solve
the problemand choose the most effective method.
Can defend the strategy to others, and explain why
the chosen strategy was the most effective.

4= Student can solve the problem and is able to

Blue Ridge Assessment Project
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explam «trategy used. Monnors tor mistakes, and
makes appropriate changes m strateay

3= Student is able to develop a strategy for solving
the problem. but s unable to carrv through and solve
i, Hus ditficulty monitoring for errors,.

2= Student can explain the problem but s unable o
develop strategies to solve the problem. Gives up
casily

1 = Student 1s unable to explain problem or solve it.

RECORD-KEEPING
Sce the attached form.

PARENT INVOLVEMENT

The tollowing attachment is a parent letier which asks
parents to retlect on therr children as prohlem.
sobvers.  The goal of sending the letter home 18 10
bring parents into the assessment process and let them
have an opportunity to respand. 1t does not ask the
pareats to “score” the child  Instead, s aim 18 10
help parents become aw are of the tmpartant problem-
solving behaviors that they can be observing in their
own children. A teacher could dectde o send this
letter home at the beginning and at the end ot the
vear and note the differences i the responses.
Encouraging parental nvolvement i o crucial pan of
the ennire assesstient progess.,

PARENT RESPONSE T ETIFR
Dear Puarents.,

We are working on problem solving shilis at schoul
Please tuke time to look at vour chuld as o problem
solver.  Using the "look tors® below, answer the
followmng questions about vour <hikd,  The sttidents
helped develop this hist of “leok fors” based o what
they think is important m solving problems. Your
mvolvement wilt enhance vour culd’s perspective on
his her own work,  Thank you tor your evaluation.

Student “Look-Fory™

-1 keep tnving even through the hard parts

[ can think of several wavs 10 solve the problem.

--1 can explain the problem to someone else.

--1 watch for my mistakes, and change strategies 1t |
need 1o,

--1 can tind a solunen that works for the problem.

--1 can cxplain to someone why this strategy and
solution works.

PARENT RESPONSE

he

Using the “look-tfors™, how would vou describe
vour ¢hild as a problem-solver!

Doces your child Tike to work on i problem alone
or with <someone clse!

What can your child tell you about problem-
solving?

What would vou like vour child o tfocus on for
better problem-solving?

Blue Rudge Assessment Project
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Mathematics Problem-Solving .
LOOK FORS '
Teacher
Daie
Observation checkhst l
Perseveres Generates Explans Moniiors Defends l
strategies prahlem mistakes, makes  best
changes strategy
Student Namw l
Blue Rudge Assessment Project 3-98 '
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Mathematics Problem Solving

PET SHOP PROBLEMS

Names Date:

Use the information in the graph t help vou solve the problems.

L. Now that you are a pet shop owner. vou are very curtous about the animals 1n your shop - You want to know
how many paws there are in the shop. Can you find this out?

t the shop, and she buys a dog and a cat tor her grandchildren. Then. a dad comes in and buys a dog and iguana
for ks son. How many ammals did you sell? How many amimals are left in the shop now?

' 2. It abusy day at the pet shop. Birst, o hittle @arl comes inand buy s a rabbit.  Next, a grandmother comes

Hlue Ridge Assessment Project 3.99
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3. Atthe end ot the day . vou need o feed al of the animals Fach cat eats one can of pet food. and cach dog

cats o cans of pet food - How many aans of pet food will you need 1o feed the dogs and cats?

4. Cun vou write a number stony problem for the pet shop?

Blue Ridge Assessment Project 3-100
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Nane

Student Checklist

1. I'shared my wdeas today .

. et )\
y »j

2. Tread the whole problem betore | started o write.

a

[ did not give up.

)
- ®

©)
E

5 [checked my work after [ finished.

6. 1 can tell other people how | did the problem.

Blue Ridge Assessment Project 3-101
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Mathematics Problem Solving

Student Evaluation Sheet

Name

Date

Circle Yes or No for each sentence.

F——

. [ shared my ideas today. Yes/No

9

. | used my ideas to work on the problen. Yes/No

. [ listened to my friends’ ideas. ' Yes/No

(')

4. My idea solved the problem. Yes/No
Here's how it worked......

5. There were different answers or ways to solve the problem in our

group. Yes/No
6. | completed of the "look-fors".
Blue Ridge Assessment Project 3-102
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Each child in the classroom has an individual recording sheet which would be kept in a math
assessment notebook. Progress as problem-solvers is observed and written down throughout the

vear.
PROBLEM SOLVING Name
Assessment
Title:
Type: Written Hands-On  Project
Other
Group?:  Yes No
Title:
Type: Written Hands-On  Project
Other
Group?:  Yes NO
Title:
Type: Written  Hands-On  Project
Other
Group?:  Yes No
Title:
Type: Written Hands-On  Project
Other
Group?:  Yes No
Title:
Type: Written Hands-On  Project
Other
Group?:  Yes No
Title:
Type: Written Hands-On  Project
Other
Group?:  Yes NO
Blue Ridge Assessment Progect 1103
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A PROBABILITY AND STATISTICS ASSESSMENT
by Marie Graham

AGE LEVEL

Eari» und Upper Elementan
TYPE Pertormance Tusk
FOCLS Mathematies a5 probiem solviny.

statsties and probabiliy
Mathemate
24

3 Solving non-routine problems
JiX, 421

Reading and constructing bar and
picture graphs

ASSESSMENT PURPOSE

—_ Making instructional decisions

—X__ Monitoning student progress 1n the classroom
Tie purpose or the checklist ts to montor student
progress over o period of ime.  The checklis:
woudd follow the siwdent trom one erade level 1o
the next. Each teacher would add to the checklist
as skills are mastered.

X__ _ Communicaung and using summative

evaluation

— Monitoring student progress externally

____ Vahdatng student achievement

— Evaluaung programs

—_ \ddressing Accountability

SETTING

This dssessmeni tool was used 10 a heterogencously
tirxed thurd grade class of 21 students. The class 1s
one ot three third grade classes 1in a K-3 elementary
school ot approximatels 350 students.

ADMINISTRATION
For Teachers
The students are given the following problem:
PROBLEM
A cereal company found that sales 1mproved when
spectal treats and surpnises were included in the
huxes ot cereal.  The company has just put a new toy
dinosaur 1n cach of their boxes. There are six
ditterent kinds of dinosaurs 1n the complete set
When the company ships boxes of cereal to grocen
stores they are very careful to ship the same number
of each dinosaur.  You would like to collect the
complete set.  About how many boxes of cereal do
vou think you would have to buy 1n order to get a

compiete set of sicdimoseurs!

PROCEDLU RE
Part ¢
Student are divided into pairs They are given an
opportunity to discuss the problem. to  make an
estimaiion, and then to explain in wrnittng how they
arrved at therr estimation.
Part 2
Each pair 15 supplied with a paper bag. 6 colored
cubes und a worksheet similar to Workmat 1 rin the
appendix) for recording their work. Explam 1o
students that 1t 1s impractical to have boxes of cereal
with dinosaurs inside so the colored cubes will
represent the six kinds of dinosaurs.  Students are
encouraged !0 suggest ways to set up an experiment
that will help them to solve their problem. Their
suggestions should be similar to the following.
® That they use the six colored cubes to represent the
s1x kinds of dinosaurs.
® That they place the cubes into the bag removing one
at time.
® That they replace the cube in the bag once its color
has been recorded to represent the fact that there are
more than one of each kind of dinosaur int he store
® That the experiment 1s tinished when all six colors
have been drawn form the bag.
When the plans are in place for the cxperiment
students perform the experiment several times in
order o get a variety of results.
Part 3
While students are pertormuing therr experunents the
teacher crreulates amone the groups interview g each
group encouraging  them  to articulate  therr
experiments - When students have had an opportunty
o pertorm the expennment several tumes and the
teacher has had a chance to interview each group.
students are given an opportumity to report tindings to
the class
Part 4
Using an enlarged  version of the  Frequencs
distribution chart 1n the appendix, record resules that
were found by each group as they report them
When results are recorded questions similar to the
following may be used in order to help students to

Blue Ridge Assessment Project
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draw conclusions about the data that they have
gathered.

- Why was the chart started with 6 instead of 1!

- What was the fewest number of draws 1t took to get
one of cach of the six colors?

- What was the most number of draws it took?

- Which number of draws occurred most often!

- Which number of draws occurs in the middle?

- Which number of draws is the average? (Students
may usc calculators for this.)

The terms " mean. median, and mode™ may be
introduced.

Part §

Each student then answers this question in writing
“Explain how many boxes of cereal you now think
vou would have to buy in order to get a complete set
of dirosaurs? Explain why vou chose that number or
numbers.”

Materials

Workmats | and 2

Individual scoring sheets

For each pair of students - 6 colored cubes. paper
bag. calculator. workmat

LOOK-FORS

Throughout the activirv the rteacher looks for the
Sollowing in each student’s performance.

Part | Estimation

That the student makes a prediction or estimation
based on experiences with and prior knowledge of
Probability activities.

® [ can tell what [ think will happen.

® [ was right in what I thought would happen.

That the student explains the rationale behind his
prediction or  the  strategy  used to make his
estimation

® [ can explain whv [ said what [ thought would
happen.

® [ wys right in what [ said.

Part 2 Design an Experiment

That the student participates in making plans for
setting up an experiment to collect data to solve the
problem. (Steps are listed in part 2 of the procedure.)
® [ helped plan the experiment.

® [ helped write down what we found out.

Part 3 Interview

The teacher will ask questions that will elicit the
following understandings from ne students:

® The six colored cubes represent the six Kinds of

dinosaurs.

® One cube must be drawn form the bag to represeni
the fact thar one box of vereal would he bought from
the store ar a time.

® After the color of each cube is recorded 1t 1y put
back into the bag since there would be more than one
of each kind of dinosaur in the store.

® The experiment is repeated several tumes hecause
the sarme results would not be found each tume and
students want to compare several to see if similar
results are found most of the time.

® Each experiment is finished when all six colors of

cubes have been drawn - thev would have collected
all six dinosaurs.

In my experiment 1 knew:

- The six cubes stand for the six dinosaurs.

- Each time I picked a cube it was like I was buying
4 box of cereal.

The student reports reasonable results to show that
the data was collect properlv - most answers should
be between 7 and 18.

Part 5 Written Conclusion

That the student reports a reasonable number -
depending on the distribution of the class.

That the student’s written conclusions show that there
is understanding of the problem. For instance, "Now
I think 8 - 12 because it is rare to get all 6 colors on
6 tries. Sometimes vou get doubles.” or "Now |
think | would have to buy 12 because that is the
number that most of the people in the class got when
they did their experiments.

RUBRIC

5. Student performs the task with unusual
elaboration and insight. Offers assistance and
explanations to others.

4. Student performs the task consistently and
independently - all components of the task are
present.

3. Student performs the task with a minor

component missing - needs assistance in getting

started on the task.

Student performs task with a major

misunderstanding - needs a lot of assistance to

perform task.

L. Student does not perform the task.

to

RECORD-KEEPING
I. Individual checklist of Learnings for this task.

Blue Ridge Assessment Project
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Mathematics Problem Solving

2. Individual checklist of Learnings across grade

levels.

PARENT INVOLVEMENT

An evaluation torm for parents is included 1n this
assessment package.  There is a space tor student
score. teacher comments. and parent comments.

Blue Ridge Assessment Project 3-106
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Mathematics Problem Solving

Workmat 1

Part |

Estimate how many boxes of cereal you think you would have to buy to get a set
of six dinosaurs.

Explain why you think you would have to buy that number or those numbers.

Part 2
Design an experiment that would help you to solve your problem.

What materials will you use?

How will you carry out your experiment?

Blue Ridge Assessment Project 3-107
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l Mathematics Problem Solving
. Workmat 2
. How many boxes of cereal do you now think you would have to buy in
. order to get a complete set of dinosaurs?

Explain why you think as you do?
' Blue Ridge Assessment Project 3-108
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TOY IN THE CEREAL BOX
Name PROBABILITY AND STATISTICS

INDIVIDUAL SCORE SHEET
PREDICTING SCORE

Estimation is based on experience

Rationale for estimation
EXPERIMENTING

Participation in setting up experiment
COLLECTING AND RECORDING DATA

Articulates steps in experiment

Is collecting written data

Is conducting experiment in a systematic way
INTERPRETING DATA

Results are reported

Reasonable number is recorded

Conclusion shows understanding of the problem

TOTAL (45 possible)

SCORING RUBRIC
5. Student performs the task with unusual elaboration and insight. Oftfers assistance and explanations to others.
- Student performs the task consistently and independently -all components of the task are present.

- Student performs the task with a minor component missing-needs assistance in getting started on the task.

- Student performs task with a major misunderstanding-needs a lot ot assistance to perform task.

. Student does not perform the task.

to 'es 4= "I

Blue Ridge Assessment Project 3109
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CHECKLIST - PROBABILITY AND STATISTICS

COLLECTS AND ORGANIZES DATA

From o prcture

l'rom a stony

From o table

From clues

Driws a picture

Makes a list

Makes o schedule

Conducts a survey

Uses o time line

Uses coordinate graph

Uses mean and mode

RECORDS AND INTERPRETS DATA

From a picture

From a storv

Makes a graph with manipulatives

Makues a pictograph

Makes a bar graph

Muakes a circle graph

Makes a double-bar graph

Completes a table

Uses tally marks

Uses a Venn Diagram

Uses an experiment

Uses a coordinate graph

Uses mean and mode

Blue Ridge Assessment Project
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EXPERIMENTING AND PREDICTING

Finds probabiliny

Predicts outconies

Simudates probability using a computer

PROBABILITY

Interprets independent events

Predicts odds

Makes predictions from a sample

Blue Ridge Assessment Project
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Reporting to Parents
MATH cVALUATION - PROBABILITY AND STATISTICS

Probability and Statistics is an important component in our math program. Our curriculum s hased on the
Nattonal Council of Teachers of Mathematics Standards for grades K - 4 and includes experiences with data analysts
and probability so that students have opportunities to collect. organize. and describe data: 10 construct. read. and
interpret displavs ot data: and to explore concepts of chance.

This evaluation form retlects the progress that vour child is making as we explore and learn data analvsis and
probability in our ongoing unit of stady.

Included with this evaluation form 1s a sample of the work that vour child has done during the umt. Please
examine the evaluation form and the work sample with vour child. When vou are fimshed. return the folder to
school.

SKILL COMMENTS

Collects and organizes data

Records and interprets data

Sets up and follows through with
experiments

Makes predictions based on
experiments

Scoring Rubric
4 Swudent performs task with unusual elaboration and insight
3 Student performs task independently
2 Student performs task only with support
1 Student does not perform task
PARENTS COMMENTS

Blue Ridge Assessment Project 3112
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ANALYZING DATA BY USING STATISTICAL CONCEPTS AND PROCESSES
by Becky Fisher

AGE LEVEL  Early and Upper Elementary

TYPE Performance Task

FOCLUS Mathematics  as  statistics and
probability

Mathematics

318 The student will read and construct simple
bar or picture graphs.
collect, organize. and describe data
construct, read, and interpret displays of data
collecting and analyvzing data
explore concepts of chance
The setting. as depicted here is contrnived and should
be adjusted for the particular students participating in
the assessment. This assessment 1s designed for use
after introductory instruction and practice with
graphing. The assessment involves swudents
orgarizing given information a number of various
empnn aluminum drink cans) into data. interpretng
this datu (o answer da question and providing a
representation of the answer based on the data.
Within thus assessment. students are challenged to
think. do. and apph., using “school math™ to form a
statement for solunom of a somewhat realistic
problem. The assessment focuses on collecting and
anahzme data by using stanstical concepts and
processes in order to solve a problem.

ASSESSMENT PURPOSE

X Muking instructional decisions

_X__ Momitoring student progress in the classroom
___ Communicating and using summative evaluation
____Monitoring student progress externally
__Validating student achievement

__ Evaluanng programs

____ Addressing Accountability

= For further ideas and classroom connections, see
"Making Cents of Snackute” assessment. This
assessment could be linked more directly to the
classroom.  For example. students could collect data
regarding the favonte snack drink of the class
members. They could then use this daa to make
purchases for a class project or for (wo weeks in
advance.

ADMINISTRATION

For Teachers

This assessment takes between 35 minutes to 112
hatt hours, depending mainky upon teacher choices
and students’ understanding of and preparation for the
tasks. The materials are simple. but the number and
vartety of aluminum drink cans provided per “task
team” 1s central to what the students may learn from
participating in this assessment. A "task team” may
range from one to four students. depending upon
assessment conditions. At least ten cans and at most
3 cans should be provided to each “task team”.
Providing potentially confusing types of cans such as
Pepsi and Dict Pepst (some students may consider
these to be the same drink) or Mr. Pibb and Dr.
Pepper tthe cans are almost identical) wall lead to
more complete understanding of the discrimination
abihties of the students.  The reasoning used in
sorting and labehng 18 of high interest for some
purposes and should be supported.  Be sure to clean
the cans and check tor potential dangers as students
will be mamipulating them throughout the assessment.
To assess more complex thinking, provide students
with cans that are not offered by the school drink
machines and a list or picture of what is sold in the
school machines after thev have established "the”
{avorite drink. Follow this with a series of thought
provoking questions to move the student to exploring
the dilemma. What about those not sold in the
machines at the school? How did they get there?
Or. there are two selections of Diet Pepsi and only
one selectton of iced tea. Do you think this might
make a difference in our data> What 1t all of the
wced tea sold out quickly?

Materials

clean, empty aluminum cans

grid paper

blank paper

colored pencils

diagram showing drink machine sclections (not
needed for core assessment)

Blue Ridge Assessment Project
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For Learners

Place the box of alummum cans 1 front of student
and sy, "You know. this recvehing box was
completely empty vesterday. and now look how full
s, 1 wonder it there 1s some way of telling what
the favorite soft drink ot the teachers here is. Wil
vou help me do this?”

To assess abilities 1o organize nformation mto data
to solve a problem. Provide the student prompt:
How would you determine the favorite drink of
teachers here at school?

Additional student prompt (if needed): Can you
think of a way to determine the favorite drink of
teachers here at school from the empty cans in this
box?

LCOK-FOR #1: STUDENT ORGANIZES GIVEN
INFORMATION INTO DATA

Scoring rubric

5 - Student sorts the cans based on reasonable
artributes with complete accuracy. and describing the
sorted groups in a variety of ways.

4 - Student sorts the cans based on reasonable
attributes with complete accuracy.

3 - Swdent sorts the cans based on reasonable
attributes with some minor errors.

2 - Student sorts the cans based on reasonable
attributes (such as color of can or brand). but sorting

15 not sutficient to identify distinct beverage.

To assess abilities to interpret data to solve a problem
provide the following student prompt:

In your opinion. what is the favorite drink of the
teachers at our school? WWhy?

LOOK-FOR #2: STUDENT INTERPRETS DATA
ACCURATELY

5 - Student states an opinion based on the data. has
accurately interpreted the data. and continues
interpretation to illustrate additional opinions.

4 - Student states an opinion based on the data and
has accurately interpreted the data.

3 - Student states an opinion based on the data but
has not accurately interpreted the data.

2 - Student states an opinton, but the opinion is not
based on data.

| - Student does not state an opiion.

To assess abilities to construct written displays of

data, provide the following student prompt:

The principal needs to know how many and what
kinds of drinks to order for the teachers. We
need some way to take the data to the principal
without carrving the cans around. Here's some
grid paper. pencils, and a blank sheet of paper -
put your data on paper for the principal.

LOOK-FOR #3: STUDENT PRESENTS DATA ON
PAPER

Scoring rubnc for Look-For #3 (rubric may be
adjusted based on level of prompting required.)

§ - Student rransfers data to paper with no flaws.
using muliiple strategies - a graph and a table. for
example. or a graph and a note of summary,

4 - Student transfers daia to paper with no flaws.

3 - Student transfers data to paper with minor flaws.
2 - Student transters data to paper with major tlaws.
I - Student does not transter data to paper.
RECORD-KEEPING

The onginal graph paper for the students.

PARENT INVOLVEMENT

Students could bring containers from home that
would represent the preferences of their families.
The class would work to analyze wndividual's data
and post this data for a class analysis. This analvsis
could be compared to the analysis of drinks trom the
school’s teacher's lounge.  An analysis of student
(child)y preferences as compared 1o parent or teacher
tadulty preferences could also take place. Parents
should discuss with their children the process of
budgeting (i.c.. using mathematical information and
insight to make projections and predictions; and of
grocery shopping (i.e., making purchases in advance
based on prior knowledge and preferences).

Blue Ridge Assessment Project
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Graphing Template

Students Name

Name of Interviewer

Date

Other important data:

Blue Ridge Assessment Project 3-115
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Mathematics Problem Solving

Assessment Recording Sheet
Student’s Name

Name of interviewer

Date

Other important data:

Interview:
Have you planned a way to determine the favorite drink of teachers at

school? <Wait until the student is completely finished by their own
assessment >

Do you have any questions? <record the student’s questions and any
responses you may give >

Tell me what the problem is about?
What are the main ideas related to this problem?
What is your strategy to solve this problem?

<may not need to ask this> What information do you need to solve
this problem?

< may not need to ask this> How will you gather information needed
to solve the problem

Why do you think your strategy will work?

Blue Ridge Assessment Project 3-116
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PROBLEM SOLVING

The recycling box from the teacher’s lounge is full and the machines
need to be refilled. I just overheard the principal talking to the
person who fills the machines. He needs to know what teachers like
to drink while they’re at school. I wonder if there is some way of
telling what the favorite drink is. The empty cans are on your table.

Understand
1. What is the problem?
2. List the information.

Plan

1. What strategy will you use to solve this problem?
2. Give a reasonable estimate.

Solve
1. Show vour solution.
2. Write your answer in a sentence

Look Back
1. Why did your strategy work?
2.  Name another strategy that might work.

Blue Ridge Assessment Project 3117
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Checklist:
A Understanding - develops a strategy to solve a problem

l. restates the problem

2. gathered information
____B. Plan - collects, organizes. and describes data

~ 1. applies strategy to solve the problem

2. collects, organizes. and gives a reasonable estimate
_C. Solve - constructs a graph to communicate data

1. transfers information to the graph

2. effectively communicates solution
____D. Look Back - makes inferences and interprets the data

1. explains why particular inference is made

2. generates more than one interpretation

Strengths Weaknesses . Comments

r

scoring Scale:

5 - Unusually high quality and beyond expectations.

4 - Meets expectation - student has successfully applied this skill.
3 - The skill is mastered but has a minor problem - almost there.
2 - The skill is present but with a major flaw, error. or omission.

1 - The skill is absent or not demonstrated.

Blue Ridge Assessment Project Y118
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ASSESSING CHILDREN'S THINKING USING CONSERVATION
by Carole Lear

AGE LEVEL Early Elementan

TYPE Performance Task

FOCLUS Math as cnitical thinking. |

This assessment determines whether a child has
conservation of number. This information is used to
plun the math program for the school vear. This
concept is verv Important in both addition and
subtraction.  The information from this assessment
provides a comvenient starting paint. Uneil
consenation is firmly established. it is hard for
chuldren to understand that subtraction 1s the imverse
of addinon.  The average age for proficiency of
consenvation of number is seven. It hus implications

for grade plucement in the elementary maih program.

Mathematics
1.3 Awareness ot conservation ot numbers

ASSESSMENT PURPOSE

_X Muking instructional decisions
A teacher uses the data from this assessment to
deterniine the starting point for the math program
for individual students.

_X_ Monitoring studert progress in the classroom
A teacher uses the data from this assessment to
monitor student progress. Students not having
conservation of numbers are assessed on a
recudar basis unnl this concept is understood.

__ Communicating and using summative evaluation

_X__ Monitoring student progress externally
Observations and recording sheets are kep! in the
student’s math folders. Thev will be shared with
parents at conference time (three times a vear).
Eventually, thev will become part of the students
portfolio.

__ Validating student achievement

- _ Evaluating programs
This assessment can be shared building wide to
help plan the math program for the school.
Teachers can work together to analvze the data.

__ Addressing Accountability

SETTING
Woodhrook School 1s a communtty school located in
Woodbrook  Subdivision in  Albemarle  County,

composed ot 196 students in grades K through five.
The school has three K1 combination classes. 2
second. 2 thirds, a fourth. a four tive combination
and a fifth and does not qualify for Chapter | or have
many free lunches. The parents are very involved in
their children’s education and expect a great deal
from the teachers.

This assessment took place in a self-contained K. 1
classroom in Albemarle County. with a teacher and
a teaching assistant in the room with 21 children - 12
tirst graders and 9 kindergartners.  Initiaily this
activity occurred during the math time block. as
children work free exploring math manipulatives
during the first month of school.

ADMINISTRATION

For Teachers

This assessment is designed to assess children’s level
of thinking using conservation tasks. Although it
tocuses on conservation of number - number is not
changed despite rearrangement of cbject -- it would
be appropriate tor use with all conservaiion tasks. as
they are similar. [ assess on a monthly basis those
children not having conservation of number. [ then
plan reinforcement activities to help children develop
this concept as it is the basis for most math concepts
in the carly grades.,

For Learners
Each conservation task involves the tollowing four

phases--

1. Establishing equivalence
Betore introducing any transformation. it is
vssential that the child realize that the
starting materials are equivalent.

2. One of the material iy transformed
This material is rearranged in full view of
the child.

3 The child judges the equivalence again

Check 1o see if the child is able to conserve
the tested property despite appearances.

4. The child justifies his response
I observe children at work during our math
block and call children one at a time w me.

Blue Ridge Assessment Project
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1 tape record each response so that | can
focus on the child’s behavior rather than irving to
write their responses.  The child's behavior is written
during rthe assessment and the verbatim responses are
recorded at another time. [ use 16 dinosaur counters.
cight green and eight vellow. 1 put eight dinosaur
counters in the top row and the other eight directly
underneath.

{. "Are there the same number ot dinosaurs
in cach row’”
(Establishing Equivalency)

2. “The teacher rearranges (spreads out) the
bottom row focusing the child's attention on
the change. “Now watch what [ do.”

(One material is transformed)

1 Check and see it child 1s able to conserve
the number by asking. "Do I still have the
same number of dinosaurs in each row?

(Judging equivalency again)

4. Questions like. “"How do vou know?" "What
makes vou think so!” will encourage the

child to pive a reason.

The following is a variation ot the task.

1. Again set up as before

2 Transiorm top row, This time glob
together.

3. “Are there the same number of yellow and

green dinosaurs now?”

3. “What make vou think so?” "How do vou
know?"
CONVERSATION OF LENGTH
Concept: The length of the string is unatfected by its
shape of displacement
Set up: Need two strings the same length.

In tront of child make one look hike

Will an ant have just as tar to walk on each string!

\/"— \-.-"/\

What makes vou think that?
CONSERVATION OF SOLID SUBSTANCE

Start with 4 balls of ciay.  Have the child pick the 2
that have the same amount of clay.

“Now watch what 1 do. 1'm going to make this one
tike a sausage.”

"Do we still have the same amount of clay in each
ball or do vou have more in one of these pieces?”

“What make you think that?”

LOOK-FORS

l. Student recognizes that starting materials are
cquivalent.

2 Student tocuses on transformation.

3. Student is able to solve the problem using
the concept of conservation of number.

4. Student is able to apply  his
knowledge/understanding in a different
situation.

5. Student is able to apply his thinking showing

a strong depth of understanding.

SCORING
SCALE 1

Does the child have an understanding of conservation
of number,
Yes Not Yet

SCALE 1
5. Child can apply concept to other

conservation tasks.

String (length) Yes/No
Clay (Volume) Yes/No

4. Child can apply concept to another
situation (glob) and elaborates on his
own thinking. .

3. Child clearly understands concept
and is able to verbalize his’her
thinking.

2. Child gives correct answer “ves”.
but is unable to verbalize his/her
thinking.

1. No understanding of the task. Child
dees not understand equivalence....

Blue Ridge Assessment Project
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RECORD-KEEPING

A nuotebook oy be hept ustng the following
recordme sheet, one tor cach child. See recording
sheet Fhese will be kept i student's math tolders.

PARENT INVOLVEMENT

Parents ate hept informed of their child's progress
threugh conterences.  Sharing the recording sheet
and demonstrating the task helps parents better
understamd the coneept and where their child
perfortng. The parents will see their child’s math
tolders during conferences, three times a year.

Blue Ridge Assessment Project
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RECORDING SHEET

Name Grade Age Date
I Establishing Equivalency
Are there the same number of dinosaurs in each row?
Yes Not yet
[f child is unable to establish equivalence. terminate the task and try a few months
later.

| )

One of the materials is transtormed.
Does child focus attention on change
Yes No

')

Child judges equivalence again
Do I still have the same number of dinosaurs in each row?
Yes No

4. How do you know? What makes you say that? Anything else?
Record verbatim answers. :

Ead

CONSERVATION OF NUMBER (GLOB)

1. Yes Not Yet
2. Yes No
3. Yes No
4. verbatim/child said:
Blue Ridge Assessment Project 3122
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CONSERVATION OF LENGTH

1. Yes Not Yet
2. Yes No

3. Yes No

4. verbatim/child said:

.{Q

CONSERVATION OF SOLID VOLUME

1. Yes Not Yet
2. Yes No
3. Yes No
4. verbatim/child said:
Blue Ridge Assessment Project . 3123
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PATTERNS
by Paula White

AGE LEVEL  Early Elementan

TYPE Performance Tasks
FOCLS Mathematics as reasoning.
patterns and relationships.
Mathematics
2.02 The students will count by 2’s and 3's to
100.

NCTM Standard 3:
In grades K-4, the study of mathemancs
should emphasize reasoning so that
students can:
. draw logical conclusions about
mathematics
. use models. know facts. propertics.
and relationships to explain their
thinking;
e jusnfv their answers and solution
processes;
. believe that mathematics makes sense
NCTM Standard 13:
In grades K-4, the mathematics curriculum
should include the study of patterns and
relationships so that students can:
®  recognize. describe, extend, and
create a wide variety of patterns;
° represent and describe mathematical
relationships:
. ¢xplore the use of variables and open
sentences to express relationships.
This ussessment is to be used incidentally in the
clussrooms us children interact with the materials
tthe hundreds number chart, pattern blocks, junk
porves. ete.) Teuchers can easily use this
assessment through their normal daily interactions
with the students. The children’s interaction with
pattern can be noted in the child’s math portfolio.
There v aiso a place on the developmental math
checklist for comments about specific skill areas
that includes room for comments on patrtern
knowledge. Anulze patterns, functions,
mathematical relationships and other algebraic
concepis by using arithmetic, algebraic, geometric,
and graphte approaches

ASSESSMENT PURPOSE

_X_ Making instructional decisions
__X_Monitoring student progress
_Xx_Communicating and using summative
evaluation

___Monitoring student progress externally
___ Validating student achievement

___ Evaluating programs

___ Addressing Accountability

SETTING

The setting for the mathematics assessment is a
second grade classroom in a small rural school 1n
Western Albemarle County. Virginia L. Murray
Elementary has approximately 250 students. with
two sections of second grade that are considered a
tcam. Several special activities (such as library and
art, for example) throughout the week involve
students from both classrooms simultaneously. The
children and wo teachers consider themselves a
second grade unit.

Virginia L. Murray has two special
education resource teachers and two teaching
assistants. We also have a speech teacher who is a
part-time at-risk teacher and a guidance counsclor.
Each second grade classroom has two identified
special education children in the regular classroom
for the entire day, 3-5 at-risk students per
classroom. A resource teacher works with the
second grade for a minimum of forty-five minutes
each morning and thirty minutes each afternoon.
Each classroom also has a teaching assistant for
approximately an hour in the morning and an hour
and a half in the afternoon. Parent volunteers are
abundant. as this school is in a very attluent part of
Albemarle, and the children who attend this school
are mostly from middle to upper- middle class
families. Because there is more adult support in
the afternoon, and fewer "special” classes such as
music and library, the reading and language arts
block is in the afternoon, and the math, science and
social studies subjects are in the moming.

The classrooms are equipped with tables
and chairs. not desks. Manipulatives and books are

Blue Ridge Assevyment Project
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abundant. We work individually . with large groups
reserved for discussions, community meetings. and
sharing information with one another. [Individual
records are kept on cach child for reading,
writing, unit share and math. Portfolios are used
extensively in both the language arts and math.
The children are used to making choices in their
activities. They seek and receive a lot of adult
attention,

During math time the teachers interact with
the children individually to extend their knowledge
and skills. Anecdotal records are kept. A
developmental math checklist is used with the
parents in conferences.

ADMINISTRATION

For Teachers

Some _possible tasks:

. Ask the students to skip count by a variety of
numbers {2°s. 3's. 4's. §'s. and 10°s at least)
and color the numbers in with a dry erase
marker or with colored ships on a laminated
hundreds number chart. Students then analyze
their marked numbers and describe any
patterns they see.

Look Fors:

Does the student mark the board appropriately
as asked?

Does the student recognize the pattern using
appropriate vocabulary?

Does the student describe the pattern using
appropriate vocabulan”?

Does the student describe the mathematical
relationship between the recurring numbers n
cach sequence (recognizing repetition and
sequences of number patterns)’?

2. Ask student to use an abacus and make as
many different number combinations of ten as
they can.

Look Fors:

Does the child use as pattern as she makes the

number combinations?

Does the child recognize the pattern as she

deseribes the number combinations?

Duoes the child describe the pattern as she talks

about what he did?

3. Ask student to use pattern blocks. junk hoxes.
or cuiscnaire rods to make patterns.

Look Fors:
Does the child make line paterns, cireular
patterns, or build patterns up?
Are patterns built symmetrically?
Are the patterns round? if so, does the student
build it from the center out or add to each side
equally?
How many different shapes or colors does the
pattern have?

4. Ask student to use construction materials
(Lincoln Logs. Tinker Toys. Legos. Duplos.
€lc,) in the classroom to build a structure,

Look Fors:

Does the child recognize patterns in the
building he/she has crated?

Does the child describe the patterns scen in the
structure?

Does the child make connections between a
child-built structure and a real structure?
Does the child recognize and’or describe how
builders may sue patterns to make buildings?
Does the child make connections between
patterns and using mathematical thinking in
building real structures?

5. Ask the student to describe patterns in real
life. (What kinds of patterns are in nature?
What kinds of patterns are in animals and/or
people? What kinds of patterns can the student
describe in time (daily routines, days of the
week., months of the year, hours of the day.
etc.) What kinds of patterns can the student
recognize and:or describe in literature and
music?)

Look Fors:

Docs the student describe a variety of patterns

in these different areas?

Is the student able to extend the patterns found

in these real-life areas?

Materials

laminated 100's number chart

drv erase markers

abacus. pattern blocks

junk box. cuisenaire rods

constructions materials (Lincoln logs. tinker toys.
Legos. Duplos, etc.)

Blue Ridge Assessment Project
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RUBRIC

Score Description

S Student demonstrates understanding of the
pattern that 1s of extremely high quality and
beyond expectations.  (For example. as they
color the chart in. they may skip from line to
line. recogmizing numbers without having to
count the patterns out as thev color.)

4 Student is able to make & describe patterns.
recognizing repetitions. describing
wathematical relationships. & completing task
at appropriate level.

Y Student 1s able to make patterns and describe
th simplistic terms. but may not recognize
repenitions or describe mathematical
relanonships.

2 Student may be able to make pattern. but may
be nnable to describe it or recognize
repetitions or sequences.

1 Student ts unable to make and or describe

pattern,

RECORD-KEEPING

During math time the teachers interact with the
children individually to extend their knowledge and
skills. Anecdotal records are kept. A
developmental math checklist is used with the
parents in conferences.

Blue Ridge Assessment Project
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ECONOMIC COMMUNITY
by Christine Cole

AGE LEVEL Early Elementary

TYPE Simulation ‘Project

FOCUS Math as problem solving and
communication through the counting
and use of money in a simulated
classroom economic community.

Mathematics

216 Determine, by counting, the value
of a collection of coins whose total
is onc dollar or less

.20 Solve problems involving addition
and subtraction

3L Select coins and one dollar bills to
pav for a specific purchase

3.27 Use the symbols S, cent, and

decimal point in representing money

Social Studies

2.7 Describe how people are dependent on each
other for goods and services
Students are given ample opportuniiy to
demonstrate group and planning skills in
addition to the monev management and
economic principles that are the focus of
ussessment in the economic community,

ASSESSMENT PURPOSE

X__ Making instructional decisions

A teacher can use information gathered by
observation or record keeping farms 1o
determine group or individual needs.

Information gained through group or individual

discussions helped 10 determine student needs.
Videotaped activities provided valuable
insights.

X __Monitoring student progress in the classroom

Duta collected for several weeks can show
growth and adjustment in students. This
ussessment could also be used for longer
periods of time or more than once during the
school year. Discussions and videotapes guve
important feedback 1o help determine student
progress. Record keeping forms and checklists

helped keep track of the information.

X Communicating and using summative

evaluation
Counting money skills can be assessed in many
different situations to give parenis a clear view
of the students' progress

—__ Monitoring student progress externally

— Validating student achievement

.. Evaluating programs

— Addressing Accountability

SETTING

This assessment was piloted in a second grade
classroom at Columbia Elementary School. a small
rural school located in the southeastern district of
Fluvanna County. The class consisted of 21
students grouped heterogeneously. Several
developmental levels were represented with seven
students having difficulty with second grade level
math problems and three students demonstrating
proficiency. Two students were classified as
learning disabled.

ADMINISTRATION

For Teachers

Prior to introducing the ¢conomic community
students were exposed to the concepts of consumer,
producer. service worker, goods and services,
laxes, resources and community through reading.
writing and discussion. They were also taught how
to count colns, record amounts of money and use a
calculator to solve addition and subtractions
problems.

To begin our project each student was given
$6.00 of play "money” four one dollar bills and
$2.00 in coins. They were told that they could
carn money for good behavior, study skills and
school work. They were put into groups of four to
five students in order to plan and run their own
stores. We brainstormed as a whole group in order
to establish look-fors.

Student payment was based on the needs of the

Blue Ridge Assessment Project
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pilat class, but could be adapted for any group.
The students were pard once a week. At first they
were paud in cash. but later received direct deposu
into bank accounts. They were paid $.10 each for
good listening at our morning opening exercises.
good lunchroom behavior, and turning in
homework on time. This gave cach student an
opportunity to earn up to $1.40 a week and helped
to improve our classroom in three areas of nced.
During a two week period students were also given
an opportunity to earn additional money by working
in groups on class work in reading and social
studies. They worked cooperatively (without
teacher assistance) in groups on worksheets. Each
member of the group received pavment for every
worksheet tumed in. Correct papers earned S.10.
Papers with minor crrors earned $.05. Other
papers were paid nothing, but papers not turned in
meant deductions for the group. Group earnings
ranged from $.20 per person to $2.00 per person.

Students were very eager to produce goods to
sell in their stores. However. the groups which I
established quickly dissolved as students expressed
their desire to form their own partnerships. This
worked well und provided an additional opportunity
for student choice. | opened a warehouse to
provide the resources that students needed for
produaction of goods. Warehouse materials included
avariety of craft materials that were added to each
week as determined by students’ demands.
Quantities and prices were based on supply and
demand and fairly comparable to real stores.
Students were also allowed to use items found in
nature sach as rocks or shells. They were not
allowed to bring items or materials trom home that
were purchased, as this would give some an
cconomic advantage.  Depending on our schedule
some amount of time was given ecach week for
students to work on planming and production.
However, many students gathered together during
morning exploratory time or indaor recess when
there was inclement weather. Production materials
were stored in desks or on a shelf in the classroom.
Each store was allowed to open once or twice a
week depending on avaslable time.  Students would
sct up stores by displaying items on one of four
empty tables at the back of the classroom, Some
students chose to use signs, price displays. boxes
or display pads. Stores usually stayed open for 15
to 20 minutes. Then a second group of stores

could open for the same length of time. We had
seven stores so all could operate in a 40 munute
period. Service workers in the stores used
calculators to add purchase prices and figure
change.

When we determined our laok-fors at the
beginning of the project they were centered around
a discussion of money management. The students
came up with: save some money. make money
from stores. count money and make change. After
the first week I added two more: make a budget,
and use a calculator. Because the students’ first
concern was with saving money | opened a bar k
during our first week.

Students were encouraged to open bank
accounts as a means of saving money. Their
money could carmn 5% interest a week (Slightly
unrealistic. but necessary for them to see any
growth in their accounts with such small balances).
Sixteen students opened accounts the first week
with most depositing $1.00 or $2.00. After three
weeks, only two students did not have accounts.

At this time | gave them each an account to start
paving them through direct deposit.

The bank opened once a week giving each
student an opportunity to deposit or withdraw
money. Prior to opening the bank each week |
would give each student a deposit slip with his/her
deposited pay. interest and balance of the accouat.

Then each student was required to fill out a
budget form that indicated how much money he/she
had. a plan for banking, and a plan for spending.
Finally, the bank would open. Students were
required to fill in a deposit or withdrawal amount
on a ticket. Then 1 would complete the forms with
their account numbers and new balances and return
to them for receipts of the transactions. As an
added incentive to save money, students are able to
spend all the money they saved at a special store at
the end of the project. The store has a varicly of
books including sticker, activity and coloring
books, pencils, markers, bookmarks, puzzles,
sidewalk chalk, pinwheels, and various science
materials.

Twice during our project [ collected all the
bags of money, counted and recorded the amounts,
This was used as an assessment tool to determine
the accuracy of their budget sheets and to determine
exactly how much money each student had. This
was done again at the end in order to let each

Blue Ridge Assessment Project
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student know how much he she had altogether and
in comparison to cach other,

Throughout the project several questions and
1ssues came up. Sometimes I would alk with an
individual or small group, but at other times we
met as i whole group for discussions.  Individuals
or small groups were helped with counting money,
using calculators. solving problems of materials or
partnerships.  Several questions that we discussed
with the whole group were: Can someone buy vour
goods and sell them in their store? Can someone
sell things on the side - not in their store or during
store hours? What should you charge for items?
(This lead 1o a discussion of profit) What happens
if someone steals from your store? (We had on
student accused who was later found innocent at a
hearing in front of a panel of students). What if
nobody' buvs things at vour store? (We discussed
supply and demand, and market research).

Our economic community ran for six wecks.
We spent about three 40-minute periods a week on
the activities. Students often worked on producing
goods during any free time they could find.

The students were videotaped several times
throughout the unit. particularly while operating
their store. This provided valuable assessment
information,

Materials
Play money tcoms, and one dollar tillsy
Matenials 1o sell in warchouse
frems 1o be sold at final store
Canmeorder and videotape

For Learners

Students initialls needed guidance in completing a
budget. They had no ditficulty with the self-
evaluatton form. They worked enthusiastically on
producing goods and managing stores without
assistance.

LOOK-FORS

I. I saved money.

2. | made money from my store.
3. 1 counted money.

4. I made change.

5. 1 made a budget

6. 1 used a calculator,

RUBRIC

3= [ can do it casily.

4= 1 can do it by myself.
3= 1 necd alinte help.
2= [ am starting to do it.
1= lcant do it
SCORING

After the student completes the self-cvaluation
checklists they each had a conference with me. We
discussed each look-for and agreed on a score from
the rubric for each item. [ presented the bank
records. budget sheets. class rankings for money
saved and self-evaluation sheets. Together we
examined each item and discussed how well the
student met the look-fors. Each student also had to
perform the tasks of counting money, using the
calculater to solve problems, and making change
during our conference. It the student score was
unrealistic then I asked for justification or presented
the forms and evidence of skills from the tasks just
performed to help the student come up with an
appropriate score. All of the students except one
had scored themselves as | would have. A couple
actually scored themselves a little lower than I
expected.

RECORD-KEEPING
Forms (attached): Observation Form
Bank account record- shows student’s savings
Deposit/Withdrawal slips- for feedback to
student
Budget- 1o assist the student in planning
Student self-evaluation checklist
Look-for checklist- for student/teacher
conference

*For keeping track of payments to students |
used a class checklist.

PARENT INVOLVEMENT

I kept parents informed about our economic
community through a newsletter and report cards.
I also have a letter to parents on counting money
that can be sent home periodically (see attached).

Blue Riudge Assessment Project

3129

263




Mathematics

Money, Economics

NAME

ACCOUNT #
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ACCOUNT # ACCOUNT #
DEPOSIT DEPOSIT
WITHDRAWAL WITHDRAWAL
INTEREST
INTEREST
BALANCE
BALANCE
ACCOUNT #
ACCOUNT # DEPOSIT
DEPOSIT
WITHDRAWAL
WITHDRAWAL
INTEREST
INTEREST
BALANCE
BALANCE
ACCOUNT # ACCOUNT #
DEPOSIT DEPOSIT
WITHDRAWAL WITHDRAWAL
INTEREST INTEREST
BALANCE BALANCE
Blue Ridge Assessment Project . 3-13]
2655




Mathematics

Money, Economics

Name

BUDGET

Cash $

Bank +

Total $ .

I plan to deposit/withdraw
at the bank. (circle one)

I plan to spend $

$

at the store.

List Needs

[94]
-

a

Date
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STUDENT SELF-EVALUATION CHECKLIST

NAME DATE

Saved Money

Saved a little Saved a lot
| | + + |

Made Money from Store

Made a little Made a lot
: i % f 3
Count Money
Need a lot of help Can do easily
] ] 1 1 ]
I T 1 1 T
Make Change
Need a lot of help Can do easily
| L 1 | 1
1 I T T i

Make a Budget

Need a lot of help Can do easily
] s | | |
L | ! ! i

Use a Calculator

Need a lot of help Can do easily
| { | | |
T | I T 1

Blue Ridge Assessment Project o 3133
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NAME DATE

LOOK-FORS

___ I saved money

___ I made money from my store
___ I counted money.

__ I ' made change.

___ I made a budget.

1 used a calculator.

RUBRIC

5= I can do it easily.

4= I can do it by myselif.

3= I am starting to do it.

2= I am starting to do it.

i= I can’t do it.

Blue Ridge Assessment Project : 3.134
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Dear Parents,

Your child has been learning to count coins in amounts up to $1.00. The
following list shows what skills are looked for in the classroom. The ones that are
checked have been successfully completed.

1. Identifies coins and tells their values.
2. Explains how to group coins to count them.
3. Counts on from 25 by ones, fives, tens and twenty-fives.
4. Counts groups of coins to $1.00.
_ s. Selects coins to make amounts of money given up to

$1.00

Please help your child answer the following questions:

1. Were you able to count all the groups of coins?

2. What problems did you have?

3. What can you do to improve your skills in counting money?

Blue Ridge Assessment Project 3-135
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NAME MAKE $

COUNT $

MAKE
CHANGE

USE
CALCULATOR
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USING PATTERNS TO COUNT MONEY
by Christine Cole

AGE LEVEL Early and Upper Elementary

TYPE Performance Task

FOCUS Mathematics as problem-solving

Mathematics

2.m count by fives

2.21 determine the next sequence of
terms in a given pattern

2.02 identity coins

2.02 determine the value of a collection
of coins whose value is $1.00 or
less

ASSESSMENT PURPOSE

2X__ Making instructional decisions

_X__ Monitoring student progress in the classroom
A Communicating and using summative
evaluatton

__ Monitoring student progress externally

_ Validating student achievement

___ Evaluating programs

__ Addressing Accountability

SETTING

Columbia Elementary is a small rural school
located in the southeastern district of Fluvanna
County. There are 110 second-graders in five
classrooms. There are an additional twenty
students in two classrooms - Chapter | four-year
olds and preschool handicapped.  Parental
involvement is good. This assessment was used in
a selt-contained classroom of 22 second-grade
students tages 6-7) grouped heterogeneously.

ADMINISTRATION

For Teachers

Procedure

Have the student do the tollowing:

1. identity and tell value of each denomination.

2. Explain an appropriate strategy for counting
coms.

3. Count on from 25 by ones, fives, tens and

W enty-fives.

4. Count art least 5 different combinations of
coins with values o $1.00.

5. Muake amounts of money grven, up to $1.00 (5
problems).

Materials

Coins (several of cach denomination)

LOOK-FORS and RUBRIC

W
]

to ‘o
[}

l. Student 1s able identify coins and
tell their value.

2. Student can explain an appropriae
strategy for grouping cons to count
them.

3. Student is able to count on from 25
by ones, tives. tens, and twenty-
lives.

4. Student is able to determine the
value of coins to $1.00.

5. Student can select coins to make
designated amount of money to
$1.00.

Student can easily count and make

combnations of coins.

Student can count and make combinations of

coms with little or no error.

Student can count and make most combinations

of coins but some errors still present.

Student is beginning to count coins and make

some amount but with several errors.

Student is unable to identifv coins and their

value, does not have an appropriate strategy

for grouping coins or cannot count on from 23

by ones. fives. tens. and twenty-fives.

RECORD-KEEPING

Use the assessment instrument shees to record
results. Record the Student’s name and the date of
the assessment at the top.  E'se the spaces in front
of the look-fors to check off acquired skills.

Blue Ridge Assessment Project
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Circle the number of the score given 1o the student.
Use any avalable space on the page tor aneedotal
records.

PARENT INVOLVEMENT

The classroom teacher uses tis issessmient i the
classroom with individuals to determine each
student’s ability to count money. The results are
shared with students and parents through the use of
a parental mvolvement student self-evaluation form.
The results are available in the educational svstem
by putting the completed assessment instrument in
the student’s math portfolio.

Dear Parents,

Your child has been learning to count coins m
amount up to $1.00. The following list show what
skills are looked for in the classroom. The ones
that are checked have been successfully completed.

i. Identifies coins and tell their value.

2. Explains how to group coins to
count them.

(¥

Counts on tfrom 25 by ones. fives.
tens, and twenty-fives.

4. Counts groups of ¢oins to $1.00.
3. Selects coins to make amounts of
money given up to $1.00.
Please help vour child answer the following
questions:

I, Were vou able to count all the groups of
coms?

2. What problems did vou have!

U What can you do o unprove vour skills in
counting money?

Blue Ridge Assessment Project
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MONEY ASSESSMENT
by Nancy Lam, Donna Barber and Peggy Simpson

AGE LEVEL Early and Upper Elementary

TYPE Performance Task and Checklist

FOCLS Mathematics 23 Problem Solving
and Communication

Mathematics as problem solving. as

communication. mathematical connections and

number Sense and Numeration

Mathematics

2.15 The student will identify coins.

2.16 3.11  The student will determine the value of

coins (pennies, nickels. dimes, quarters half-

dollars) totaling a dollar or less.

ASSESSMENT PURPOSE

_X__ Mukirng instructional decisions
This assessment can be used to answer the
Jollowing questions: Where are my students in
terms of wnderstunding abowr monev? What do
I need to 1each about monex? i.e. coin
recognition, value of coins. counung coins,
efficiency with coins.

_X__ Monitoring student progress in the classroom
How much progress have thev made?
Are they using onlv dimes and pennies?
dAre thev using quarters and half-dollars?
Are they finding a varietv of combinations?
Can thev find the amount using the smallest
amount of coins?

_X_ Communicating and using summative

evaluation
This form mav be used as a way of reporting
progress made. Teacher comments on
counting and problem-solving strategies are
usefud. Keep this assessment in a student
portfolio for reference.

— Monuoning student progress externally

Validating student achievement
Evaluating programs
Addressing Accountabihty

SETTING
A team of Rockimgham County second grade
teachers were asked by the Math supervisor to

develop a series of assessments o go along with the
manipulative hased | Can! (Macmillan Series). The
following is an outgrowth of this request,

ADMINISTRATION

For Teachers
This assessment can be given at any time to

determine a child's undersianding of coins. The

children complete the chart at their seats and model

answers for the teacher. The children use coins. or

coin models to show as many combinations as they

can that total any given amount as selected and

recorded by the teacher and the children record

their combination on a prepared chart. Then

children are asked to select one combination and

write clues to identify the coins. such as "1 have six

coins that equal $.78. Three of the coins are the

same. What coins do I have?”

®  The teacher models for the class the procedure
of finding and recording as many combinations
of $.28 for the class on the chart having
children identify the combination that uses the
smallest number of coins.

®  The teacher is to give each child a “piggy
bank” bag of coins with 4 quarters. 10 dimes.
10 nickels. and 8 pennies. The teacher may
choose the number of coins and amount based .
on cach child’s abilities with money. The
teacher will ask the children 1o find as many
cambinations as possible for a given amount,
reminding them to ook for the one
combination that uses the smallest number of
coins. The children then will record those
combinattons on the recording sheet. (This
can be done as a group or wdividually, as
children's learning pace dictates).

¢ During the work time students model some of
their combinations for the teacher, During ihis
time the teacher can also note counting and
problem solving strategies used, and pinpoint
areas of difficulty.

¢ Al the end of the assessment the children are
asked to choose once of their combinations to
write clues for. These can be shared with the

Blue Ridge Asvessment Project
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class. For example "I have six coins that total
$.78. Three of the coins are the same. What
coms do | have?”

This math assessment can be adapted for
students with varving abilities in the following
wass

I. Give the student a bag with fewer coins and
ask them to make a smaller number of
combinations.

2.Gnve the swudent a bag with fewer coins and
ask them to show a smaller amount of money.

Materials

Prepared comn chart (see attached),
Variety of quarters. dimes, nickels, and
pennes cor comn maodels) for each child

LOCK-FORS

1. I tound at least 4 ways to make the total
amount.

2. Irecorded cach way so others could
understand 1t.

3. 1 tound a way that uses the least number of
coins,

4 T counted ar least one way for my teacher.

5. I wrote clues that others could understand.

RUBRIC

5- The child aceunrately displass the given amount
and uses a variety of coms i more than tour
ditferent ways including the combinanon v
uses the tewest number of coms and records
the combinattons accurately. Has clearly
written clues for one of the combinations.
Demonstrates with case counting coins for the
teacher.

4- The child accuratcly displays the given amount

-

and uses a vanety of coins in more than four
different ways. Records the combinations
accurately and can demonstrate with ease the
counting of coins for the teacher. The child
may not have shown the combination with the
fewest number of coins or may not have
written clear clues for a combination.

The child accurately displays the given amount
i less than tour wavs or the child used a
Lint ed vartety of comns. The child may have
trouble counting coins or recording
combinauons indepeudently. has difficulty
gencerating clues,

2- The child can only display the amount one way
or cannot record the results.
1-  Cannot display the amount with coins.

RECORD-KEEPING
See auwtached sheet

PARENT INVOLVEMENT
This assessment can be shared with parents as a
part of a child's math portfolio.

Blue Ridge Assessment Project
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MONEY

NAME

Recopnize comn iy
nane
Penm

Nichel

Dime

Quarter

Halt Dollar

Dollar

Recoenize comn by
dmon:
Pennmy

Nichel

Dime

Cuarter

Halt Dollar

Dollar

Counts Cornis
Pennies up te

Lo oents

One mihel plus
PUiiies up te

St

Nachels by 57

Dimes by 107

Nicheis, dimes,
and pennges up
to ST 00

Quartess by 287
up o $1 0

Counts woins
Quarters & Dimies
up te SR

Quarters, Nwchels,
Dines. & Peanies
up o 100
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Any nmuxture of
s up e 31 1)

Rewewnizes Biils
One Dallar

Einve Devars

Ten Dollars

Twenty Dollars

Counts Coms and
Bills up o
8300

S0

S (0

Counts Coms and
Bitls up o
S5 A0

10 00

204X

Selects Coms and

Bills tor 4 specitic

purchase up
S1LIK

2200

L300

AT

S o

L0

Makes Chanee
usinge Corns atid
Bills up w

AV} 1]

LY 00

ST

Makes Chuanre

wsime Catns and

Bills up tes
N

10 00

L2000
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Adds and
Subtracts Money
up o

$ 10

Nt
without
regroupg

100

with regrouping

S5

NI

SS O0
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COUNTING AND SPENDING MONEY
by Ann Bohn and Marida Lamb

AGE LEVEL Third Grade

TYPE Performance Task

FOCUS Mathematics as problem solving.
Mathematical Connections, Number
Sense and Numeration

Mathematics

311 Determine value of collection of
coins tpennies. nickels. dimes.
quarters and halt-dollars) whose
total is S1 or less.

in Given a collection of money will

select coins and $1 bills 1o pay for

specific purchase.
The concept of money is one eight and nine veur
olds need to know. Whether they are buying ice
cream. paving for lunch, or buving school supplies.
third ¢raders need 1o be able 1o identfv coins and
know thewr value mdividually and collectively. This
allows students to handle different comns. recognize
hoth sides of each coin, add and subtract monev
amounts and make purchases with confidence.

ASSESSMENT PURPOSE

_N_ Making instructional decisions
Student responses indicate if student recognizes
conny and knows thetr value.  This information
will deternune whether teacher uses mare
hands on uciivines or whether the student is
ready to purchase and make change.

_N_ Monutoring student progress in the classroom
leacher will review response sheets to see if
addiional practice is needed.

_N_ Communicating and using summative

evaluation
Duita from thus assessment can be reported to
parents und others as a summative measure.

___Monttoring student progress externally

_Vahdaung student achievement

_—_ Evainaung programs

__ Addressing Accountabtlity

SETTING .
The setting 1s Nathanael Greene Elementary School
m rural Greene County. There are approximately

$40 students i grades 3-3.0 This lesson wilf be
given to a 3rd grade class during our units time
which v about 45 munutes long. This third grade
classroom consists ot a group of 24 children with
varied abihities.

ADMINISTRATION
For Teachers

Students identify pennies as being 1 cent.
nickels as 3 cents. dimes as 10 cents. quarters as
25 cents. and half-dollars as 50 cents. Also $1
bills are identified.

Prior time spent with money is necessary. A
chart of different coins could be displaved to check
if students recognize coins and their value. This
will teil us if students know coins and their value.
A task to determine individual knowledge follows:

Students will be introduced to strategies to

count by 5 and 10. etc. and to count big

money first. Paper and pencil to add on wiil
be encouraged and modeled. Children are in
learning groups of 4 (or 5. Each group is
given a numbered card of money. (Money is
taped on.) Money is displayed with heads and
tails up randomly. Student is asked to count
the money and put amount on answer sheet by
corresponding card number. Then student
passes card to neighbor who does the same and
answers on his answer sheet. Group does this
and then accepts a second card and follows

same steps.  Each card is numbered and has a

different money value displayed. After all

vroups have finished. cach group will self-
check by revealing correct answer on back of
card.

Materials

*  Cards with money taped on. Each card 1s
numbered and has a different money value
displayed.

* Anmswer sheets for each student.

Chart with every child’s name. Used to

monitor student’s progress.

Blue Ridge Assessment Project

1146




O

Mathematics

Money

LOOK-FORS

1. I know the value of cach cown,

2. [can add monev.

3. [ can write money amounts using $ and
Adecimaly sy mbols.

SCORING

Five out of 6 correct answers should be achieved
Sor 800 accuracy. This will tell us which concepis
need to he retaught. Those students with 80%
accuracy can go on (o specific purchases in the
store owhich is the next task).

5-0= I did a good job.
3= I did o.k
1 2= ['ve got to work harder.

RECORD KEEPING
COUNTING AND SPENDING MONEY

=< Tell 3 tiuings vou learned sbout counting money.

What was the hardest part for you!
I had a good time

—Yus .
No
I am good at counting money
Yo ____No
[ know the vadue of a penny., nickel. dime and
quarter
__ A __ None
Same

PARENT INVOLVEMENT
Deur Parents.

Your child is now studving money. We will be
looking at the ditferent cotns and their value. Your
child wili need to know coins by sight, both heads
and tails, plus the value attached to that coin.
Example: a quarter ts worth 25 cents. Students
will also be learning to count a collcction of money
equal 1o $1.00.

If vour ¢hild receives an allowance, you may want

to let him count it. Or have him choose coins that
will pay for ice cream or lunch money. When vou
£o to the store. maybe vou could assist vour child
in paying for something himself with his money.
Handling real money is the best way for vour child
to learn about money.

At the conclusion of this unit. we will send an
evaluation home. Please feel free 10 answer the
questions and comment on what vou feel vour ¢hild
learned during the unit on money.

Thank vou for vour support.

Sincerelv.,

COUNTING AND SPENDING MONEY
PARENT RESPONSE

Name

In what way have you heard about this unit from
vour chiid?

Homework Conversation Projects

Other:

Has vour child shown an interest in money?

Yes No
Did your child show vou how to count money?
Yes No

How would vou describe vour child's attitude
toward math before this vear?
__ Posuive ____ Neutral ____ Negative
How would yvou describe vour child’s attitude about
math now?

Positive __ Neutral _ Negative

COMMENTS: I am interested in hearing any
comments vou would like to make, especially any
recommendations for improving and strengthening
this unit.

Blue Ridge Assessment Project
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MAKING "CENTS" AT SNACKTIME
by Paula White

AGE LEVEL Euarly Elemeniary

TYPE Performance Task

FOCLUS Mathematics as problem-solving and
communication.

Mathenutics

215 The student will identifv pennnies.,
nickels, dimes, quarters and dollar
bills.

216 The student will determine, by

counting, the value of a collection
of pennies, nickels. and dimes,
whose total value is 100 cents or
less.

219 The student, given a simple picture
or bar graph. will determine the
number represented in each row or
column and compare the numbers.

2.20 The student will solve simple
problems.

NCTM STANDARD 1: Mathematies as Problem
Solving

The student wall formulate problems from evensday
expenences, develop and apply strategies o solve o
wide variety of problems, venfy and interpret
results with respect to the onginal problem, and
acquire confidence 1n using mathematies.

NCTM STANDARD 2: Mathematices as
Communication

The student will relate physical materials, pictures,
and dragrams io mathematical ideas. and reflect on
and clarify their thinking about mathematical ideas
and situations.

NCTM STANDARD 4: Mathematical Connections
The student will link conceptual and procedural
know ledge and use mathematics in ther daily fives.

NCTM STANDARD 6: Number Sense and
Numeration

The student wall construet number meanings
through real world experiences and the use of

physical materials. and interpret the multiple uses
of numbers encountered in the real world.

ASSESSMENT PURPOSE

_X _ Making instructional decisions

_X__ Monitoring student progress in the classroom
_ Communicating and using summative
evaluation

_X_ Monitoring studetn progress externally

___ Validating student achievement

__ Evaluating programs

___ Addressing accountability

SETTING

Virginia L. Murray is a small school in western
Albemarle county that has an inclusive philosophy.
There are 250 students in the school, with an
average of two classes per grade level. This
project and assessement took place in a classroom
of 24 children, six of whom are identified special
cducation students. Generally, the teacher was the
only adult 1n the room during the time when this
acthivily occurred.

V.L. Murray offers a variety of choices for
the children at snacktime, including a small juice or
punch or milk for 30 cents or a large juice for 40
cents. The teacher is responsible for collecting the
money. turning it in to the cafeteria and getting the
appropriate purchases.

In this classroom, the teacher allowed the
children to be completely responsible for this task.
giving initial guidance, help and planning
assistance. However, since January, this activity
has been handled completely independently by the
children and monitored by both the classroom
teacher and the cafeteria manager, Granny Jane.
The students take up the money. count it, and
record and make buvers accountable for their
chowces, through a graph.

ADMINISTRATION
As children enter the room from the buses, there is
a datly schedule of morning work that includes

Blue Ridge Assessment Project
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such things as gomng to the listening center.
working on science logs. building with construction
1oy s, warking in the computer lab. and doing an art
activity . One of the selections is also the “Morning
Jobs™ category . where children take turns being the
"Custodian” tunstacking chairs and readving the
room for the day). the "Secretary™ tfilling out the
absentee and lunch count slip for the office). and
also the "Cafeteria Manager” (taking up snack
money. recording who gets what. and then paving
for and getting the snacks).

Initally. cach greup of four children stav at a
station only for a day. except for the "Morning
Jobs™ people, who are there for a week. to learn
how to do the jobs. Thus. the teacher only has to
monttor four students a week for the initial training
time.  During this time, the teacher checks on each
child’s ability to recognize coins. recall a standard
price list. county money. give appropriate change
and construct. read and interpret graphs by
watching and observing them during their wrmn as
"Cafeteria Manager.™

Children do this job in pairs. initiatly 10
provide support tor cach other, and larer, to
provide a "checks and balunces” syeiem. The
weekly system for learning the jobs is done until
cach group has cveled through the “Morning Jobs”
category twice. then they join the rest of the groups
changmg daly as well. (With 24 children in six
groups of four. this took approximaiely twelve
wechs

Oncee the groups all start changing daily, the
children are conadered independent, and the
teacher’s role becomes that of observer or
troubleshooter. with the paired students expected o
inform and help one another, asking tor help when
necessary . The teacher s thus freed to observe
chitdren working with money in a real context, and
assess sKills being used in a real-tife manner.
Direct teaching or remediation can then take place
during reglar math instruction. und students can be
set up to be successful in a situation they will face
regularly in their Lives (that of making purchases,
change. and adding coins.)

Materials
A tub used to carry snack drinks
A graph form like the one attached
A container (with a lid) for the money

Money
LOOK-FORS
I Stdent revopnizes coins
D Suwdenn gives appropriate change.
Vo Sawdent counts money
4 Student recalls a standard price st

4

Student constructs. reads and interprets graphs

RUBRIC

Money Rubric

5. Swudent knows the values of all coins, totals all
daily purchases (both individual and class) and
aives appropriate change when necessary.

4. Student knows the value of all coins, gives
appropriate change. and totals class pruchases
by category. Student may artempt to total the
class purchases across categories.

3. Student recognizes and assigns value to coins,
gives change for individual purchases (perhaps
with some errors) and attempts to total the
class purchases, either by category or across
categories.

2. Student attempts task. recognizes some coins.
but cannot give change or total purchases.

1. Student is unable to attempt the task, due to
lack of knowledge and understanding.

Communication Rubric

5. Student knows all prices of snack drinks.
constructs a graph that allows others to be held
accountable for their purchases, and interprets
the graphed data to make the appropriate
purcheses.

4 Student knows all prices of snack drinks,

canstructs a graph (that may not include atl

necessary categories), and mterprets the
eraphed data to make appropriate purchases.

Student knows atl prices of snack drinks.

needs help to construct the graph, and

interprets the graphed data 10 make the
appropriate purchases, perhaps with minor

Crrors.

2. Student understands the task, but is unable to
carry out the task without assistance. Student
uses teacher or other student-made graph and
interprets it with assistance.

1. Student is unable to understand task or
construct graph.

’)

ps

STUDENT SELF-EVALUATION
For the purposes of this task assessment, the
learners wrote letters to the people who would be

Blue Ridge Assessment Project
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view g the assessment Possible other student

selt evaluations could include writing letters of self-
assesspient o parents, deseribing or graphing self-
observed changes 1 confidence or abilitics with
money, and Aeepiog o tog ot the success of each
turn at “Caleternt Manager”.

RECORD-KEEPING
Sce attached record-keeping sheet.
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MEASUREMENT THROUGH COOKING
by Joette Crone

AGE LEVEL Early Elementary

TYPE Performance Task

FOCUS Mathematics as Measurement

Mathematics

21 use the appropriate measurement
tools while making accurate
measurement.

The tdea of using cookine actiaties as ussessment
tasks came from a desire (o e students a real
world context m which to practice and demonstrate
their measwcrement shills 1t iy important not onlv to
have students learn measuring skills. but then also
zive them opportunities to apply their new
knowledee tn relexant and moinating wavs.  The
design of thus assessment centers on cooking tasks
which already tuke place in mans carly childhood
clussrooms.  All xoung children are eager to
participate in adudt activities such as cooking. and
of course measuring 15 a verv purposeful real-life
skil which is cntical 10 the success of everv person.
The combination of these two elements provides a
excellent chance to observe and record a student’s
erowth in an authentic context.

ASSESSMENT PURPOSE

_X_ Making instructional decisions
The observations gathered from this assessment
activinv could be used to adjust instruction and
provide meaningful information for conferences
and narrative reports.

_X_ Monitoning student progress in the classroom
The purpose of this assessment 1s to momior
and record the development of student’s
measurement skills within the real-life context
of cooking.

— Commumcanng and using summative

cvaluation

__ Monnoring student progress externally

__ Validating student progress externaliy

__ Evaluating programs

___ Addressing Accountability

SETTING

A second grade classroom at Paul H. Cule
Elementary School piloted the assessment twice
There are 23 heterogeneously grouped students in
this class.

ADMINISTRATION

For Teachers

The teacher selects a cooking project. The
ditficulty of the project 1s determined by rhe vanery
of measurement tools used and the recipe selected.
Often students need exposure 10 group interaction
skills and assigned roles for the project. For
independence. students should have many prior
opportunities to explore and iearn about cooking
and measuring. Before the cooking activity begimns.
the teacher clearly states the measurement
expectations and any other skills being assessed.

As the students cook. the teacher observes
them and make notes on their progress. payving
close attention to the look-for's. Using these
standards. the teacher scores according to how well
the students demonstrate the look-for's. She
records these scores and makes narrative notes on
an observation sheet. (See attached pages.) After
everyone has had an opportunity to cook, the
students discuss their performance and experiences.
See pilot information for specific examples of
activities.

In order to build cooking and measurement
knowledge. 1 begin with modeling and whole group
activities and work toward independence. The
students participate in a variety of hands-on
experiences with non-standard and standard units of
nieasurement including a measurement center with
rice tubs and measuring tools, activities involving
estimation and problem solving from various
published math resources, and various cooking
activities. The students also read cooking related
literature and participate in activities, with access to
a collections of cookbooks. Students observe the
teacher reading and interpreting recipes during
whole group cooking activities and write their own
recipes and stories about cooking.

Blue Ridge Assessment Project
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LOOK-FORS

The following assessment criteria and standards

were adapted from the Defining Qur Quicomes

handbook. Narraus e notes could also be wrnitten on

the sheet.

Teacher Terms:

I, The student is able o correctly use
measurement tools of various sizes.

2. The student selects measurement tools or
methods which are suited to the task at hand.

3. The student shows effective techniques for
using measurement tools.

4. The student checks for accuracy.

5. The student seems contident and comfortable

miking measurements.
Swudent Terms:
. T use different sizes of measurement tools,
2. 1 choose measurement tools that work for what
I am domg.
I use the tools 1n the right way.
4. I check my measurement o make sure that it
is right.
5. Idunk that T am & good measurer.
tThese student look-for’s can be developed irom
student discussions and posted in the classroom for
casy reference. They can also provide the
framework for a student feedback form. )

s

o

CORING
= Student suceeds in making exceptionally
accurate measurements.  Can guide others in
therr attempts to measure.  Can adopt o
complex measurement situations
4= Student uses appropriate measurement tool
eftectively. Checks measurement for
accuracy. Measures independently.
The student can make measurements and often
selects the correct measurement tool but has
Jditficulty with accuracy. Approaches the task
with cagerness.
2= The student has difficulty making correct
micasurements and has much ditficulty in
choosing the appropriate tool or lacks
accuracy.  Measures with hesitation.
I = The student is unable to measure eftecuivels
Shows or expresses uncertainty when fiaced
with a measuring task.

"I

‘sd

[

RECORD-KEEPING
See attached form.

PILOT INFORMATION

My studenis made personalized bags of trail mix
tor g tield tnip. Each student could choose their
own combination of ingredients from a recipe list.
There were specitic measurement requirements for
each mgredient. For example. students could have
only one wblespoon of raisins. Dunng this
activity o T was observing their measurement skills
and tahing notes on their ability to use the recipe
hist. 1 woon discovered that the measurement
uhservation sheet and the look-tors need 10 be close
at hand. Cooking with children can be very
chaotic, leaving the teacher with little time to
ponder over cach child’s performance. Quick
recording becomes essential. Even though there
were only two or three students working at the
cooking station at one time, it was sull very taxing
to make notes on everyone in a timely manner.
Next time. | would only focus on one skitl until 1
had gained more experience with recording.

My class made English muftin pizzas for our
Halloween party.  Students worked one at a time,
and measurement skills were the only focus.
Students made pizza plans by cutting out a paper
pi£za circle and gluing paper ingredients (o it. This
was their recipe. and then thev became the cooks
who were responsible for making the appropriate
measurements for each ingredient. The recording
hecame much casier because of the narrowed focus
and my mcreasing familiarity with recording.
Several parents made positve comments about their
children learning to measure through cooking at
conference time. They had been informed of this
goal through the class newsletter.

Lonsterm Plans
The cooking projects will become increasingly
more difficult to continually challenge the students.
Assessment records are kept in a math notebook
which is designed to show the students’ growth
over tine. (See attached page.) The assessment
criterta and standards will also be used with lincar
measurement projects. This will provide a
conprehensive picture of a student’s ability to
measure m many different kinds of situations.

Blue Ridge Assessment Project

'
.

n

‘>




i G G GIB G NS GE G5 GF N GE @ @5 O N5 OB G e @

@)

wll Toxt Provided by ERIC

Mathematics Measurement
MEASUREMENT OBSERVATION SHEET
Assessment Notes
Title:
Name:
Circle:
Linear Volume Mass
Type:  Written Hands-on
Project Other
Group:  Yes No
Title:
Name:
Circle:
Lincar  Volume Mass
Type:  Written Hands-on
Project Other
Group:  Yes No
Title:
Name:
Circle:
Lincar Volume Mass
Type:  Written Hands-on
Project Other
Group:  Yes No
Title:
Name:
Circle:
[.incar  Volume Mass
Type:  Written Hands-on
Project Other
Group:  Yes No
Title: .
Name:
Circle:
[inear Volume Mass
Type:  Written Hands-on
Praject Other
Group:  Yes No
Blue Ridge Assessment Project 3154
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MEASUREMENT AND GROUP WORK
by Donna Barber
AGE LEVEL  Early Elementan - Integration of subject dreas when posable,
TYPE Performance Task The assessment 1s used 1 g selt
Focus Mathematics as Mecasurement contained second grade classroom of approximatels

Lansuage Arts

2.2 - Students will follow mulu-step directions.
Mathematics

2.11 - Students will identify parts or regions that
represent | 2 and 1 3.

2.20 - Students wili solve simple problems using
words or pictures.

Science

2.1 - Students will share responsibihiies and tasks
and use materials in a safe manner.

2.3 - Students will sefect appropriate instruments to
measure volume.

ASSESSMENT PURPOSE
_X_ Making instructional decistons
_N_ Monitoring student progress
_X__ Communicating and using summative
evaluation
— Momtoring student progress externally
— Naldaung student achievement
—— Pualuating programs
__ Mddressing aceountainliny

SETTING

John Way land Elementary School, located in

Rockingham County between Bridgewater and

Harrisonburg, has 630 students.  There are 29 (K-

51 classtooms and several resouree, speaal

education, and support sttt classrooms at the

school. The curriculum at John Wavland is driven

by Virgmia Standards of Learning. county

curriculum guides, and mput trom teachers  The

following approaches to nstruction are supported

and encouraged at John Wayvland:

- A whole language literature based approach to
Language Arts nstruction,

- The writing process appropriate to grade level,

- Manipulative based math instruction in K 2
classrooms,

21 heterogeneously grouped children. The chifdren
are seated at tables to facilitate group mteraction.
Frequent hands on experiences are provided to the
children to support instruction in all areas. Prior o
this assessment. the children have several
opportunities to practice the stated objectives. using
cor: lo practice measuring.

ADMINISTRATION

For Teachers

Management

1. Students work in groups of 4 or S
2 Eacl ingredient (not measured) 1y on the

individual tables prior to the actvity

3 Each table has one bowl, one set of
measuring cups. one spoon, and one
tray.

| Parent volunteers help manage the
assessment activity,

Procedure

] The students read the recipe and the

look fors prior to the task and told that
their job is 10 make the recipe.

2. Each child is assigned an item to

measure,

Each group is to devise a way to mix

the ingredients so everyone has a turn.

4. The children follow the recipe,
measuring and mixing the ingredients to
make the honey milk balls.

hy Parent volunteers help with management
while the teacher records scores and
takes notes. Half of the class is
assessed cach time.

6. The children place their finished product
on a tray to be used for a math activity
later in the day (when they will get to
cat the honey milk balls).

7. Children are to find a fair way of
dividing the balls equally among
participants at their table.  Thev may

[
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cuither write or draw their answers based LOOK-FORS
on therr solutons,
X. Atter cleaning up, we discuss the task. I. Students will work with others
= Share measuring tasks
Y Students are given a self assessment to = Share responsibility

complete nutached).

Auessmient of Aetivity

1. The activity could he video taped for
teachers to assess both the children and
the activaty

Extension

L. Children could repeat this process using
different quantities or a difterent
number of ingredients.

2 This activiiy could be used with older
children who would be asked 10 double
the quantities or 1ncrease the quantity by
112 tumes.

Materials
1. One written reeipe chart for Honey
Milk Balls
S Ingredients for cooking
honey
cornflakes
dny milk peanut butter
kS Cooking vtensils for each table
howls wax
Paper
spoons measuring cups
4 One tray for cach table
5. One dishpan for cach table
Recipe

1 3 cup hones

I 3 cup peanut butter

1 cup dry milk

1 2 cup corntlakes placed on plate

Michoney and peanut butter  Add dryv nulk. Sur.
Roill into an egg shape. Roll in corntlakes.

Varagon: Add £ 2 cup rassms and roll m 1 2 cup
Rice Krispies

12

Students will measure ingredicnts
= Select correct measuring 1ools
= Measure accurately

‘e

Students will follow the recipe
= Use the recipe chart
* Produce Honey Milk Balls

SCORING

Recognizing that children’s skills and abilities
emerge gradually and that needing assistance to
complete tasks is a natural step on the way to
independent work, the following scoring scale will
be used by the teacher to mark the scoring sheet.

0

Student does task alone
2 Student does with help
1 Student doesn’t do

RECORD-KEEPING

Scoring Sheet will be kept in student portfolio and
will be used 1o discuss student growth and progress
toward objectives.

PARENT INVOLVEMENT

Parent Volunteers were used to help with the
assessment project. Written communication about
the assessment was given to parents before the
assessment began, Parents were sent the enclosed
questionatre after the assessment project o recieve
teedback from parents.
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Mathematics Measurement
ASSESSMENT SHEET
Name Works With Others Measures Ingredients Follows Recipe Comments
Shares Measuring Tasks | Selects Correct Tools | Uses Recipe Chart
Shares Responsibility Measures Accurately Produces Honey
Milk Balls
3 Does Alone
2 Does With Help
1 Doesn’t Do
Blue Ridge Assessment Project 3-157

293




Mathematics Measurement

PARENT RESPONSE SHEET

Honey Milk Balis

I am participating in a committee for Rockingham Co. that is looking at ways
to make learning. teaching. and assessment more active. Making the honey
milk balls was part of this committee work. Would you please take a few
minutes and complete this questionnaire regarding that activity.

1. How did you as a parent feel about this activity?

19

How would you describe your child’s feelings about this activity?

3. What did you feel your child learned from this experience?

Other Comments:

Blue Ridge Assessment Project 3-158
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HONEY MILK BALLS

## Tell 3 things you learned about making milk balls.

1.

2.

3.

** How well did you measure?

very well o.k. needed help

** How well did you work with your group?

very well o.k. needed help

** How well did you follow the recipe?

very well 0.K. needed help

Bluc Ridge Assessment Project 3-159
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BULLETIN BOARD--ERS
by Nancy Lam

AGE LEVEL  Early and Upper Elementary

TYPE Performance Task

FOCUS Mathematics as Measurement and
Geometry

Mathematcs

212 Use a ruler 1o make simple linear
measurements in ceniimeters and
inches.

R The student will measure length in

centimeters and inches.
Suienee

2.3 Chaose the best tool to measure
with.
33 Use basic metric units of

measurement 1n classroom and
real world situations.
Languase Arts
2.2 Follow multi-step oral and written
directions.
In this assessment the child shows understanding of
the attributes of perimeter and urea.  The students
make und use estimates of measurement in an
evervdav situation and mav use standard or
nonstandurd units of measurement.

ASSESSMENT PURPOSE
N Making instructtonal decisions

Monmitoring student progress in the classroom
X_. Communicating and using summative

cvaluation

__ Monitoring student progress externally

__ Validating student achievement

___ Evaluating programs

___ Addressing Accountability

SETTING

Port Republic Elementary is @ small, rural
clementary school in the south castern part of
Rockingham County. It currently has 193 students
m grades K-5. There are 11 classroom teachers. a
Chapter | reading teacher, LD resource teacher.
and part ume Physical Education and Music
teachers.  The curriculum at Port Republic
Elementary 1s base on the Virginia SOL's and the

curriculum guides of Rockigham Counts . Whale
fanguage instruction and integration of subject areas
are used i classrooms Teachers are encouraged
1o use hands on matertals and manipulatives
tessons. Wniting 1s emphasized throughout the
curricutum. - This assessment was used 1 a second
grade classroom of 19 swudents. The class is a
heterogencous group. consisting of 2 LD children
and 8 Chapter I children. The children are seated
at tables in groups of three and four. The seating
arrangement facilitates cooperative group activities.

ADMINISTRATION

For Teachers

This assessment culminates a unmit on measurement.
perimeter. and area. During the unit the children
used a variety of hands on materiais 10 explore area
and perimeter. The children were introduced to
and experienced both metric and English
measurement units and tools and non standard
units. This assessment may take two class periods
to complete. Groups of children are asked to plan
and construct a bulletin board. Each group is given
a space to use. The groups are to decide the

theme. color and amount of paper for the
background. the boarder material and how much to
use, how many pictures will fit. and how to arrange
them. The children record their plans and then
make their bulletin board. Upon completion the
children compare their plans with the finished
project.

Preparation

Divide the class into groups of 4 or 3 children. Put
all of the materials out where the groups can

choose what they want to use. Give each child a
planning sheet. Ask each group to plan and make a
bulletin board display for the classroom or the hall.
Hand out the planning guides and discuss them with
the children. Go over the do's of working in
groups. " Do take turns. " Do listen to evervone's
ideas. " Do your best. Assign each group a space
to use. The groups are then to make decisions
about what they want their bulletin board 1o be
ahout. They nced to discuss and decide on each

Bluc Ridge Assessment Project
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ttem on the planning gutde. taking medasurements as
necessary,  Atter planmng their bulletin board cach
group 1 to construct their bulletin board displas
Upon completion the children compare their plans
with

the finished project and il out an evaluation ot
their project.

Teacher's Role  During the assessmient the teacher
observes the groups and monitors progress. At the
completion of the assessment acuvity the teacher
meets with each group as they compare their plan
to therr finished display and fill out their
evaluations. The teacher assesses the children by
observing and interacting with the students
throughout the assessment and by using the attached
observation sheet.

Materials:

Twelve inch square preces of ditferent colored
CONStTUCtion paper. yarmn. string, crepe paper.
ribbon. rulers. vardsticks, meter sticks. magazine
pictures. posters, pencils, cravons. markers.
cravons. scissors. paste. thumbtacks. staplers

For Learners:

Studeni Look-tors

= We tollowed our plan.

= We measured carefully.

* We listened to each other.
= We took tumns.

LOOK-FORS:
A, Sclection of measurement tool or methods which
are suited to the task at hand.
1. Inclusion of all outer edges when
measuring the perimeter.
1. Counting squares to tind the area.
B. Correctly uses measurement tools.

1. Aligas the 0 mark on the tool with
the end of the object being
measured.

2. Finds the measure to the nearest
unit.

C. Work cooperatively in groups.
1. Each person shares in the

measuring task.
2. Checking of each others work.

). Muke and follow a plan for the bulletin board.
1. The selection of pictures fits the

planned
theme.

2. The children considered the space
requirements of cach picture.

‘ad

The bulletin board is visually
appealing.

RUBRIC

The children wall be given the following raungs:
3 - does with the group
2 - does with teacher intervention
| - doesn’t do

RECORD-REEPING
See attached

Blue Ridge Assessment Project
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GROUP
DATE
Children’s Names
A. Sclection of measurement ool or methods which are sunted
to the task at hand.
1. Inclusion of all outer edges when measuring
the perimeter.
2. Counting squares to tind the arca.
B. Carrectly uses measurement tools.
I. Aligns the O mark on the 100l with the end of
the object being measured.
2. Finds the measure to the nearest unit.
C. Work cooperatively in groups.
1. Each person shares in the measuring tash.
2. Checking of each others work.
D. Muke and follow a plan for the bulletin board.
1. The selection of pictures fits the planned
theme.
2. The children cons:dered the space
requirements of each picture.
3. The bulletin board is visually appealing.
Scale: 3 - does with the group
2 - does with teacher mieryention
1 - doesn’t do
fook tor C & D may be a group score,
Blue Rudge Assessment Project R TN
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I'm 4 Bulletin Board--er’

Stand hack and look at vour space.  Then answer these questions about your work. Look back at vour plan.

Our bulletin board makes me fee) good.

° We followed our plan.

] We neasured carefully.

° We listened 10 cach other.
® We ook turns.

The part of our bulletin board that I like best is:

The part that 1 like the feast is:

Blue Ridge Asvessment Praject
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EVALUATING MEASUREMENT THROUGH ALTERNATIVE ASSESSMENT
by Lisa Colvin

AGE LEVEL  Early and Upper Elementary
TYPE Performance Task
FOCUS Mathematics as measurement
Referenee to County Curriculum

Mathematies

1.6 The student wall investigate and use
measurement as means of problem
solving,

Descriptive Statement:  Actual
measuring devices will be used to
develop measuring skills. Emphasis
will be placed on continuing to expand
lincar measurement, time and money.
The concept of liquid volume will be
explored.

5.6 The student will investigate and use
measurement as a means ot problem
solving.

Descriptive Statement.  Actual
measuring devices will be used 1o
develop measurement skills.  Emphasis
will be on linear measurement and
liquid volume. The concept of

weight mass will be explored.

4.3 The student wall select he appropriate
tool. take a measurement and report it
using the appropriate unit.

Deseriptive Statement:  Emphasis is on
using the proper tool to measure iength,
mass, volume.a nd temperature, and
report 1t the proper unit of
nmeasurcment (for example. use meler o
measure width of the room, not
nuilimeters)

54 1he student will measure objects using
metrie umts and tools,

Deseriptive Statement:  Emphasis will
be on turther exploration of linear
measurement and liquid volume, The
concept of weight/mass will be

explored.

ASSESSMENT PURPOSE

_X  Making instructional decisions

_N__ Monitoring student progress in the classroom
_X Communicating and using summative
evaluation

— Monitoring student progress externally

— Vahdating student achievement

__ Evaluating programs

___Addressing Accountability

SETTING

This assessment took place in fourth or fifth grade
classroom. It is a summative assessment of
measuring skills and applying them in real life
situations. [t also includes a formative assessment
that allows the teacher and student to assess the
development of the students oral communication
skills. The information gained form the formative
parts will be used to improve future use of oral
communication skills.

The class consists of twentv-two children and onc
classroom teacher. The students are heterogenous
and self-contained. The teacher will work with
these students for two vears.

The school is locared in a rural area. We have a
total of 240 students and twelve classroom teachers.
Our school 1s always trying to improve. We are a
very forward moving school with great support
tfrom our principal.

ADMINISTRATION
For Teachers
Cooperative group work/teacher observation

Students work in cooperative groups to practice
using measurement tools. Tools for measuring
volume, mass, and length are used. The
teacher models the use of each tool before the
groups begin to practice. The teacher gives
cach group written directions to guide their

Biue Kidge Assessment Project
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practice  Real ife situations and materials are
used moeach acuvity . As the students practice
the reacher walks around observing their use of
the tools. As she sees students needing help she
gives corrective feedback as well as giving
posiive feedback to those who show a good
understanding.

Individual practice with teacher observation

Students will be given opportunities to practice
using their measuring skills individually after
working in groups. One sample activity is as
follows:

Using metric units of volume
estimate the volume of four
contamers? Decide which
comainers could hold
approximately 250 mL of left over
peas from dinner. Check vour
answer using the appropriate to
tools correctly.

Checklists

As the teacher walks around she will fill out the
tollowing checklist for cach child. When the list is
complete for individual student she will begin their
summative evaluation of OQutcome 1. Three lists
will be used. Each will have a different focus:
muass. volume, and length.

For Learners
Assessment Tasks

l. The student will use measurement skills
correctly and appropriately.

The students will be given a list of items
to measure and a variety of measuring
tools (for example, tape measures, rulers,
meter sticks, measuring cups. measuring
spoons, graduated cylinders, spring scales,
balance scales, toot scales). The teacher
will observe and take notes as the student
measures cach item.  (Sample items form
List: volume of tupperware container,
mass of package to be mailed. length of
shoestring.)

Meusurement Unit Overview

We are beginning a unit on measurement. We will
be working in cooperatve groups and individually
10 master measurement tools and methods. When
vou and [ teel that you are able to use measurement
skills vou will be given a list of item to measure
and a vanety of measuring tools. I will observe
and take notes which I will use to evaluate vour
understanding. 1 will be looking for the following :
- Are vou able 10 select appropriate tools and
methods!
- Do vou use tools correctly?
- Do you use correct units?
- Do you measure accurately?
- Are vou able to convert?
- Are you confident and comfortable making
measurements?
When vou have answered this outcome you will be
able to select appropriate 1ools, measure accurately,
use good measurement technique. and be
comtortable with a vartety of measuring methods.
When mastery of measurement skills is reached vou
will apply these skills to a real life situation and
present it tot he class. Your presentation must:
- demonstrate how measurement is used in your
chosen situation
- explain how measurement is used in vour
situation
- be organized

maintains focus

has beginning, middle, and end

has appropriate materials for demonstration
- show good presentation skills

clear, loud voice

goud body posture
Have fun and be creative!

LOOK-FORS

1. Selects correct tool to measure mass,
volume, and length

Correctly uses tools

Uses the appropriate measurement units
Checks for accuracy: repeats the
measurement, calibrates scale

Converts among units of measurement
Sseems confident and comfortable making
measurements

J—-"MIJ

D W

1I. The student will apply measurement skills to a
real life situation and present it to the class.

Blue Rudge Assessment Project
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The student will identify one use of
measurenient in a real life situation. He
must present this to the class in the form
ol a demonstraton. While preparing
presentations student will work in
cooperative response groups.  As part of
the demonstration the student must explain
how he is using measurement.

LOOK-FORS

1. demonstrate the use of measurement skills
1n a real lite situation

2. explain how measurement is used in a real

life situation

present information in an orgamzed fashion

- maintains tfocus

- has beginning, middle. and end

- has appropriate materials for

demonstration

1, shows enthusiasm by speaking in a clear,
foud voice. and using good body posture

(V]

It student completes presentation carly he she
will be a peer wtor for others working on their
first outcome.

SCORING STANDARD

Score Description
5 - went bevond look-fors
4 - met the standards: completed all

look fors

‘ad

- demonstrated look fors with
slight error

2 - meomplete; demonsirated with
significant error

| - incomplete: not demonstrated

PARENT INVOLVEMENT
Measurement Unit Overview Letter to Parents

Dear Parents.

We will be studving measurcment for the next
three weeks.  Throughout this unit vour s=child
will learn to use measurement skills correctly and

appropriately.  Atter this is mastered he she will
apply his measurement skills to a real life situation
and present to the class 1n the form of a
demonstration and explanation, of how
measurement 18 used in his her self chosen
situation,

Alter three weeks of cooperative group practice
and individual practice. students will have to
demonstrate their skills by measuring items while |
observe and make notes of their work. The notes
will then be used to evaluate his her performance.
Instruction will continue until vour child is able 10
select appropriate tools, measure accurately. use
good measurement techniques, and be comfortable
with a variety of measuring methods.

Alter mastery of measurement is reached
students must choose a real life situation in which
measurement is used. He‘she must prepare an oral
demonstration and explanation of this situation to
present to the class.  After three days of in class
and home preparation student will present situation
to the class.  Each students presentation will be
cvaluated on organization and presentation, as well
as on the actual demonstration and explanation. If
a

any tme vou would be interested in coming to class
and helping with our activities please call or send a
note. | would be glad to arrange a time for yvou to

participate in our unit.

At home, question student about specific skills
being learned and allow them to demonstrate their
skills in real life situations. Continuous use will
lead to a more complete understand of
measurement.

Thank vou for your continued help and support.

Parent Evaluation of Measurement Unit
Student Name
Dear Parents,

Thank vou for vour help and support during our
measurement unit . Please answer the following
questtons which will be used to improve future use
of this unit and

present understanding of vou child's development.

I How do vou feel this unit benefitted vour child?

Blue Rudge Assessment Project
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2. Have you observed your child using
measurement skills on his own? It so, please
explun.

9

How could the unit be improved to better meet
the needs of vour child?

Thanks again for vour help. [ hope vou see
continued academic growth in vour child.
Sincerely.

Blue Ridge Assessment Project
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Name

Measurement Attitude Assessment

1. List the first five things 2. What is measuring?
that come to vour mind when
vou hear the word measure.

3.  Circle the one vou like the
most. Cross out the one you
most dislike.

Solving problems
Measuring
Drawing

4. Put a check under the appropriate column.

[ feel frustrated when I measure.

I have fun measuring.

Measuring is a usetul skill.

5. The last time 1 measured was

6.  Draw a picture of yourself measuring.
U'se the back of the paper.

7. Puta check beside the items that comple(lhc tollowing sentence: 1 use measurement
whenl....
o tefl time buy new clothes
L wrap a gift check the weather
. clean my room sew
cook dinner play games
Blue Ridge Assessment Project 1168
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Mathematics Measurement '
COMPLETE BEFORE AND AFTER UNIT.
Name

STUDENT SELF AND UNIT EVALUATION l
Compare your two MEASUREMENT ATTITUDE ASSESSMENTS.
1. What change do you see? l
2 Why do you think these changes occurred? '
3. How did this unit help vou? '
4. Explain a time that you recently used measurement outside of the classroom.
3. What in the unit was most helpful for vou? .
6. What do vou feel could be done to make the unit better for you? l
Blue Ridge Assessment Project 3.169 '
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Measurement Assessment

’
Look-tors:
l. selects correct 1ool to measure mass, volume. and length

2. correctly uses tools

uses the appropridte measurement units

4. checks for accuracy: repeats the measurement, calibrates scale

>3

CORVerts among units of measurement

6. seems confident and comfortable making measurements

Scoring Standards

Score Description

3 - mer and went bevond look-fors

o - met the standards; completed all look-fors

3 - demonstrated look-fors with slight error

2 - incomplete; demonstrated with significant error
/ - incomplete, not demaonstrated

= Corrective work will be done unril mastery is reached.

Blue Kidge Assessment Project 3170
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Student Self Evaluation

Student Nume

Score Reascning

Dure

Teacher Scoring

Dhate

Reasoning

Score

Parents Signature

Dute

Blue Ridge Assessment Project
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Mathematics Measurement

Presentation
Look-Fors

1. show the use of measurement skills in a reul life sitwation

tg

explain how measurement is used in a real life situation

3. present information in an organized fashion
maintding focus

has beginning, middle, and end

has appropriate materials for demonstration

4. show enthusiasm by speaking in a clear. loud voice, and using good body posture

Scoring Standards

Score Description
N - met and went bevond look-fors
4 - met the standards; completed all look fors
3 - demonstrated look fors with slight error
2 - incomplete; demonstrated with significant error
/ - tncomplete; not demonstrated
Rlue Ridge Assessment Project 3-172
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Student Self Evaluation

Stuclent Name

Duate

Score Reasomnyg

Teacher Scoring

Dute _ )

Reasoning

Score

Purents Signature

Dute

Blue Ridge Assessment Project
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l MEASUREMENT OBSERVATIONS
l STUDENT LENGTH MASS VOLUME EXPLAIN
/
N
' Blue Ridge Assessment Project , 3174
340




Mathematics

Geometry

GEOMETRY
by Barbara McKee

\GE LEVEL Early Elementan

TYPE Performance Task

FOCUS Mathematics as geometny and

spatial sense  Language Arts
as creative process.  Socal
Studies as individual
development and identity.

Muthematies

3,16 The student will describe triangles. squares.
and rectangles by naming the number of
sides. the number of corners. and the number
ol square corners.

3.17 The student will identify open and closed
figures. This includes finding: triangles.
squares. and rectangles by naming the number
of sides. the monber of corers. and the
number of square corners.

4.4 write a brief expository narratise
Sacial Studics

3.2 - listen to. ohserve. and follow instructons

The student is asked to demonstrate their abduy 1o

appiv undersianding of o dimenstonal shapes

tircle. reciangles. squares, oval triangles.y and
three dimensional shapes tcube, cone. prranud.
sphere. oviinder, rectangular prismy and 1o use
perimeter, dareq. congruent Hgures. paiterns. and
svmmetry (o solve real problenis.

ASSESSMENT PURPOSE

___Making instructional decisions

_x__ Monitoring student progress in the classroom
___ Communicating and using summative
evaluation

___Monitoring student progress externally

___ Validating student achievement

_ Evaluating programs

__ Addressing Accountability

SETTING

Stone Spring Elementary opened in the tall of 1993
1o an estimated 470 students in K-5. The school 1y
eqmpped with a modern media center, 4 CCC lab

weomputer program for Grades 1-5), speaial
cducation classes. an Apple computer lab, and
resource tooms for art and science. A students
have PEtor thiety mnutes dails and music tor
iy nupttes (wiee a4 week. Stone Spring
OIS consists o 4 wide range of socio-
ceonutige Jevels trom government subsidized
froustne 1o the country club, with a largely
caucastn population Reeent in-service workshops
me lude cooperative learming. whole language. and
commumty invelvement. Parents are welcome in
the school and a volunteer program has been
started. Stone Spring and other city schools benefit
from tne proximity of James Madison University.
Eastern Mennonite College, and Bridgewater
College.  These institutions provide practicum
students. volunteer tutors, and student teachers.
This classroom includes 27 heterogeneously
grouped students. 1 black. | hispanic. and 25
caucasians.

Special needs children include 4 learning
disabled. 2 Chapter 1, and 1 speech. The students
work together in cooperative groups and are seated
in & square to enhance eve contact and discussion.
Student participate actively in their learning. They
help each ather, teach cach other, and share ideas
wath cach other. Manipulatives and the overhead
projector arc used to enrich instruction. We take
six fivld trips a yvear.

Background

This assessment is used at the end of the
theme “You and Your Community.”  For six
weeks. the students learn about their community.
geometry in the community, map skills. and safety
in our community. Students have many
experiences using geometry. In language arts,
studenis make story pyramids and then story cubes.
During safety we identify the shapes of signs. In
social studies we make grid maps of our
neighborhoods. and use shapes in our map key.
The students also built a miniature community
usmg small boxes covered with paper, drawing
congruent and similar figures on each to identify
wmndows and doors. Students work in cooperative

Rlue Rudge Assesament Project
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groups. sharing their community experiences and
warking together to huild a hackground of common
knowledge.

The class field trip to downtown allows them
to observe firsthand details about the enty. The
field trip is followed by a brainstorming session of
what was observed and ideas gencrated from the
observations,

We used manipulatives in math. Straw and
paper chips made great figures and angles, We
used small boxes filled with peanuts to compare
volume. and solid figures were handled and
compared to environmental items. We used rulers
to help measure perimeter. and toothpicks to make
line segments. plane figures. and congruent shapes.
Attribute pieces helped us form patterns. while
counters were used to recognize area. Students
also completed many activities and seatwork
dealing with gcometry. Our adopted math text is
the newest edition of "Harcourt, Brace.
Jovanovich.”

A master checklist may be used during this
unit to monitor skills mastered. (discussed in more
detail under record-keeping). brainstorming
activities. along with teacher directed discussions
motivated the students to be mterested in building a
small ¢ity. My goal is to interrelate social studices,
math, health, and literature.  Every six weeks |
pick a social studies theme around which to center
the curricula.

ADMINISTRATION

For Teachers

Pass out the workshe -t - the grid paper . Explain
the look-fors and scormg scale. Place a “look-
fors™ chart on the wall. Read directions aloud for
those who need it. For those who have difficulty
writing. they may need to give their narrative as an
oral explanation. Some may need to work together
in a group or with a volunteer. Those who are
physically challenged may give oral directions to a
fricnd who could then do the construction or
drawing for them.

Materials

18" « 24" paper

Math cubes (40 per chukd)
Natebook and pencd
Centimeter paper

Red cravon

Ruler

For Learners

Part I:  Pretend vou are a famous building
designer. You have been hired by the ity to
destgn a new school. You were hired because vou
are pood at planning. using geometry. and
following directions.  You have many decisions 10
make and must think of the best design for a
school. You must follow the city’s specifications.
You have two days to complete vour task. Do
vour best. the city is depending on vou.

Part 1I: Draw a similar school on the blank paper
or construct a sehool similar to vour plan using
mith cubes,

Part 111: Write a brief detailed description of your
school using geometric term in vour description.
Explain how geometry helped vou. Remember,
you are the designer of this new school. Explain
why vou decided on this design.

LOOK-FORS

Part |

My design has

at least 2 right angles.

a roof with at least 2 acute angles.

a planned patiern of rectangular windows.
two congruent doors.

a dark dot on each corner of one of the doors.
red crayon on all outside edges of the roof.
a triangle above the door with it's line of
symmetry marked.

*  The perimeter of the space used is stated

Part 11

My drawing or modcl

®  uses my plan as a guide
® s neat

Part {11

My narrauve

® relates to the outside world

®  correctly uses geometric terms that describe
the schools design

®  states reasons for the school's design

SCORING

Grades: Geometry terms

O= 10-11 terms drawn correctly
S= 6-9 terms drawn correctly

Blue Ridge Assessment Project
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Mathematics Geometry
N= 2.5 terms drawn correctly
F= 0-1 no drawing
Grades: Narrauve
Q= 1. Relates to outside experience
2. Reasons stated
3. Termis used
S= 1. Reasons stated
2. Terms used
N = 1. Terms used
F= 1. No Narrative
Grades: Following Directions
O=Each section completed according to
directions
S= Mast sections completed according to
directions
N = Some directions were followed
F= Nodirections were followed
PARENT INVOLVEMENT
See attached parent response shect.
Blue Ridge Assessment Project 3177
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SCORING

s

You will be scored on your understanding of geometry terms, vour narrative and
your ability to follow directions.

Grades

Geometrs Termes

Narrative

Following Directions

Q

10-11 terms drawn
correctly

1. relates to outside

experience
2. Reasons stated
3. Terms used

Each section
completed according to
directions

6-9 terms drawn
correctly

1. Reasons stated
2. Terms used

Most sections
completed according to
directions

2.5 terms drawn
correctly

1. ‘Terms used

Some directions were
followed

0-1 No drawing

No Narrative

No directions were
followed

Blue Ridge Assessment Project

314

3-178




Mathematics Geometry

Name

Date

Pretend you are a famous building designer. You have been hired by the
city to build a new office building for the downtown area. You were hired
because you are good at planning, using geometry, and following
directions. You have many decisions to make and must think of the best
design of ran office building. You must follow the city’s specifications.
You have two days to complete your task. Do yvour best, the city is
depending on you.

Part 1 Materials: centimeter paper, red crayon, ruler

Task: Plan and design a building that

* has constructed with at least 2 right angles.

* has a roof with at least 2 acute angles.

* has a planned a pattern of rectangular windows.

* has two congruent doors.

* has a dark dot on each corner of one of the doors.

* has red crayon on all outside edges of the roof.

¢ has a triangle above the door with it's line of symmetry marked.

¢ The perimeter of the space used is _____ _

Blue Ridge Avessment Project 3-179
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Mathematics Geometry
Part 11 Materials - 18" x 24" Paper and Pencil
Task: Draw a similar building on the blank drawing paper. Use
vour pian as your guide.
OR
Task: Materials - math cubes (40/child)

Use math cubes to construct a building similar to your plan.

Part 111 Materials - Paper and Pencil

Task: Write a brief description of your building, use details.
Use geometric terms in yvour description. Explain how geometry helped

you. Remember, vou are the designer of this new city building. Why
did you decide of this design?

Bluce Ridpe Assessment Project 3-180
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Miathematics Geometry
SELEF EVALUATION CHECKLIST Name

L. T designed a school building and met all the specitications.

finished none finished some finished all tinished all. very detailed

2. I wrote a narrative about being a builder.

wrote nothing wrote a little wrote enough “wrote a lot, added details

3. T constructed a model of my school.

no model poor model good model excellent exact model

4. [ used my time well.

did nothing wasted time worked most of the time  worked hard every minute

5. 1 learned about gseometry.

learned nothing learned a little learned some

Things [ like or did well

learned a lot from other sources

Thinks I did not like:

Blue Rudge Assessment Project
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Mathematics Geometry

Parent Response Name

In what ways have you heard about this unit trom vour child?

Homework Conversation
Projects Other
Has your child shown an mterest in geometric shapes during this unit?
Yes No
Did your child show you how to draw 3-dimensional <hapes?
Yes No

Has your child used any of the following terms: plane figure. congruent symmetry,
angles.faces edges, corners. volume, perimeter or area?

Yes _____No
How would you describe your child’s attitude toward math before this year?
Positive Neutral Negative

How would vou describe our child’s attitude about math now?
Positive______ Neutral Negative

“The students should be able to identify objects in their environment that remind them of
cach ot these

a cube

a triangle

a cylinder

a4 rectangle

* They should be able to draw and label a right angle, an acute angle and an obtuse angle.
* They should be able to draw a figure that is symmetric and draw it’s line of symmeltry.

— Comments: (I am interested in hearing any comments vou would like to make. especially
any recommendations for improving and strengthening this unit. )

Blue Ridge Assessment Project :2 ( 3.183
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Name
Part | Geometry ChecKklist:
1. Right angles (main building)
2. Acute angles (roof)
3. Pattern (windows)
4. Rectangles (windows)
5. Congruent (doors)
6. Corner (dark dot doors)
7. Edges (roof red outside)
8. Triungle (above door)
9. Symmetry (line on triangle)
10. perimeter (number)
1. similar (drawing)
Total Geometry Score

Part 11 Narrative:
1. Geometric terms used
2. Reason decision made on this design
3. Relates to outside experiences

Total Narrative Score
Blue Ridge Assessment Project 3184
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l Name o ~ Date
l Part 111 Following Directions
l 5 cach section completed beyond expectations
4 cach sections completed according to directions
l 3 most ot the sections completed according to directions
l 2 some directions were followed
' 1 nodirections were tollewed
' Total social studies score
_—
. Total task score
l Commients: Strengths: Weaknesses:
l Bluce Ridge Assessment Project 1-185
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GRAPHING SKILLS
by Phyllis Gaskins

AGE LEVEL Early and Upper Muddle

Elementar

TYPE Performance Task

FOCUS NCTM Standard #2

Mathematies s
Communmicanion.  In grades K-
4 students should be able to
refate phy sical materials,
prctures, and dragrams o
mathematical weas.  In grade
5 sticdents shoukd be able o
use oral. wntten, pictonal, and
graphical methods o
commnunicate deas.

Mathematics

K.I4  Make an abjeet graph using ten or fewer

objects.

116 Idenuty row or column containing more or

tewer abjects or pretures.

219 Determune and compare numbers represented

th prcture or bar graph,

3 IR Rewd and construet simple bar or picture

vraphs

P21 Construct a simple bar or pieture graph.

[0 Name pornts as ordered pairs: associate
ordered pairs with points in a coordinate
phane.

Graphie s a skl which is related to

the tolloneme wans:

I Graphs are used in books. newspapers,
and magazsines to convev information to the
redder

2 In business and industry workers mav need
to create and interpret graphic displays.

Graphinge skidls can be taughe in the classroom

duriig scrence and social studies in collecting and

interprenng mformation.

7

‘real life” in

ASSESSMENT PURPOSE

The itent of this assessment s w assess the ability
ot third grade students to create a picture or bar
graph.  This assessment is designed to be used at
the beginning. middle. and end of the year so p

progress can be monitored over time.

_X__ Making instructional decisions
Based on student performance instructional
methods and materials may be selected to
meet the needs of the student(s).

_X__ Monitoring student progress in the classroom
Since this assessment Is intended for use ut
three times during the school vear progress
can he monitored over time. The results
could be kept as part of the student porifolio.

_X_ Communicating and using summative

¢valuation
Results of the assessment are intended to be
shared with student, parent and or pnncipal.

____ Monitoring student progress externally

_NX_ Validating student achievermnent
If this assessment were used by all teachers
student achievement might be validated.

_X __ Evaluating programs
If this assessment were adopted and used
throughout a district data could be collecred
to assess strengths and weaknesses of this
portfolio format as a means of assessing and
adapting curriculum.

_ Addressing Accountability

SETTING
A rural school of approximately 250 students with
two classes of each grade level (K-5).

This assessment was first used in a third
grade classroom of 23 heterogeneously grouped
students. Two students were receiving services
from a learning disabilities specialist. Three
students were receiving Chapter I supplemental
reading instruction. Four students were receiving
services from the "challenge” program for the
academically gifted.

ADMINISTRATION

For Teachers

Having completed a unit of study on weather the

students will have collected data concerning tvpe

and amount of precipitation and daily temperature

Blue Rulge Assessment Project
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Mathematics

Graphing

highs and lows.  This data may be collected by the
students and kept in ¢ach student’s learning log or
may he entered on a class record chart for all to
see and use depending on student abafity level.
tVanation: Tt may be maore appropriate at the
lower grade levels to chart how many sunny. rainy,
cloudy, snows . and  or windy days in a month or
wo-week period.

Students should have prior experience
reading and creating picture and bar graphs ma
large small group setting.

Students will be given a GRAPHING LOOK-
FORS assignment-scoresheet which will be used 10
discuss the listed "look-fors” and scoring standards.
This score-sheet will also be used as the teacher
evaluation form with space tor student and parent
evaluations and ‘or comments.

Approximate time tor explanation ot the
assignment-scoresheet and work time for cach
student to complete his her graph is 30-00 nunutes.

Since this activity is designed to be
administered at three difterent tmes duning the year
assessments become pant of each student’s porttolio
of work. Students will be assessed on the varous
eraphing skills; especially. creating a picture graph.
creating a bar graph and creaung a line graph (See
Graphing Skills Checklist). Other types of data
may be collected in science and <ocial studies
classes and be used to teach and or reassess the
students” graphing skills.

Matcerials

I Paper tor creaung the graph (may be graph
paper or plam paper depending on student
preterence. )

2. Eeltpens, crayons, sassors, colored paper. glue.
vte.

I Individual or classroom data chart(s) for students
1o use 1 creating the graphs.

4. GRAPHING LOOK-FORS assignment-
scoresheet for each student

LOOK-FORS The student should select
the type of graph which she he decides is
appropriate for the given information. It is
important that the assessor clanty what the student
15 o do without assistance; the amount of assistance
needed may then becotie an mdeator of the
student's abthity to complete the task.

[. The student s able to select an appropriate graph

(preture, bar, or line).

2. The student sets up the graph accurately using the
necessary components (title, legend. axes).

3.The student transters information to the graph
correctly.

4.The student creates a graph which is neat and
casy {o read.

5.The student makes a wrnitten'oral statement
sumnurizing the information shown on the graph.
NOTE: Sce GRAPHING LOOK-FORS for "kid-
language: version of the "look-fors”.

RUBRIC

4= The student’s work is bevond expectations by
degree of complexity, detail and explanation.

3 The student created a graph which is accurate

and easy to read and included a summarizing

oral written statement.

The student set up a graph and recorded

information but the graph is incomplete in

some way.

1= The swdent attempted to make a graph but diwd

not successfully complete any task.
* Indicates mastery level.

1

SCORING

4= Excellent: 3= Good; 2= Okay:

| = Needs Improvement;

Taking notes while students are working enables
the assessor 1o make clarifving written narratives
concerning student work habits and progress whach
are usetul when conferencing with the student or
parent concerming each student’s performance.

RECORD-KEEFPING

The graph or a photo of the graph and the
GRAPHING LOOK-FORS assignment-scoresheet
will be kept in the student’s portfolio. Student
work will become part of their showcase portfolios
as skills are mastered. This portfolio of work can
be passed to next year's teacher and/or returned to
the student.

PARENT INVOLVEMENT

In my classroom a "Weekly Note” goes home to
the parents each Friday explaining the plans for the
upcoming week. At the beginning of a unit of
study parents are invited (o share a skill or interest
related to the theme. For example a parent may
come or arrange for a friend to come to the class to

Blue Ridge Assessment Project
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Mathematics

Graphing

share his her expertise with weather or graphs.

The completed graph and the GRAPHING
LOOK -FORS assignment-scoresheet will also be
sent home <o that the parents may give orat and or
written feedback to their child or 1o me

Blue Ridge Assessment Project
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Mathematics

Graphing
GRAPHING LOOK-FORS

Student Evaluation
. Tused a graph.
2. I set up my graph correctly with a title ------------- Yes No

legend-------------- Yes No

axes ------------- Yes  No
3. I put the information on the graph correctly-------------===-ooo-
yes almost no

4. My graph is neat and casy to read------------- Yes Sort of No

5. I have made a statement telling what the graph shows----Yes  No

Teacher Evaluation

Circle

4= The student created a graph which is accurate. easy to read. and included a
summarizing oral/written statement.

i= The student created a graph which is accurate and easy to read.

Q= The student set up a graph and recorded information but the graph is
incomplete in some way.

= The student attempted to make a graph but did not successtully complete the
task.

Teachers Comments: Parents Comments:
Blue Ridge Assessment Project 3-189
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Mathematics Graphing I

KIDS LIST '

OF '

GRAPHING LOOK-FORS '

TITLE l

i

KEY l

NUMBER OF ...... l

i

CHOICES .

LABELING '

!

NEATNESS '

1

i

i

Blue Rudge Assessment Project 3191 '
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Mathematics Graphing

CLASS RECORD
OF
GRAPHING SKILLS

RUBRIC

4 = Ihe
3= Ihe
2 = Ihe
I = I'he

Sivweek period _

student s cated g 2iaple which s accurate, cass 10 read and meduded o summanizing ordl writien statement
student created aograph windh s accurate and cass o read

student setup d crnaph and recorded imormation but the sraph s iscomplete i wome way

student atiempted woo make o 2eaph but did not successtully complete the tisk

Name

Date Date Date

Blue Kidyge Assessment Project
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Social Studies

Economics

APPLES FROM
h-\ PC [RX%

-
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AGE LEVEL Earls Elementan
TYPE Performance Tash
FOCLUS Soctal Studies as production.

distribution, and consumption
Social Studies
2.7 Students will describe how people are
dependent upon cach other tor goods and
services. «Students will recogmize a producer
ot goods
Scictwe
2§ The student will make inferences atter
abservation ot an object or event.
Mathematics
2,14 The student will compare the werght of e
objects using a balance scaie.
Lanvuasc Arts
2.13 The student wili share personal experiences
and teelings in writing.

ASSESSMENT PURPOSE

_X_ Making instructional decisions
Tiny assessment will shosw which areas ot
apple production chuldren are uncertain about
and which areas of instruction need 1o he
adiusted.

N\ Montoring student progress i the classroom
Thus assessment can be used 1o determine how
well individual students understand the
coneepls beiny raueht.

N Communicating and using summative

cvaluation
The checklist from this assessment cun he used
(o report knowledge guined by individual
students with and withour assistance.

___Momtoring student progress externally

__ Valdaung student achievement

_ bvaluaung programs

— Addressing Accountabtluy

SETTING
This assessment was used as part ot an Apple
Umit designed tor a second grade class at Pleasamt

TREE TO TABLE
v Simpson

Vatley Blementars School in Rockingham Counn
Vithongh we are actually w the ety humits of
Harrsonbure, we are surrounded by a vanen of
tarms and apple orchards. Our school has 480 -
students 1 pre-school through fitth grade. My
selt contained second grade class has 1R
heterogencously grouped students including two
recenving ESL (Spanmish)y services and s1x 1n the
Chapter [ program. The students are seated at
indiv idual desks arranged m small groups which
can be eastly regrouped into many contigurattons

ADMINISTRATION
For Teachers

Duning this unit, the students discussed how
the area’s geography and climare is ideal for
srowing apples. They discussed how the apple
industry aftects our local economy. At a local
apple orchard thev observed apples being grown
and talked with workers as they picked. sorted and
packed apples for sale. The students also went to a
local grocery store to observe what happened to the
apples once they left the orchard. They observed
and talked with workers unloading. handling.
stocking shelves and preparing foods with apples
and their products. The role of each worker was
discussed and charted.  The students purchased
apple products and ingredients to prepare apple
recipes it the classroom.  After sampling these.
they graphed the results of a taste test.

Ditterent types of appies were examined and
compared.  Other acuivities included weighing and
measuring. cutting apples into fracttons, counting
seeds, apple stamping art. dehydrating apples,
heeping a journal of apple related activities, reading
avariety of ficuon and non-fiction books about
apples and compiling a class apple recipe book.

After completing these activities, a variety of
flawed apples and products would be placed on a
table at the back of the room. Each child would be
called back, one at a ume to examine the items.
The student would be asked to describe the
tollowtng about each item:

What nught have happened to this itein!

Blue Kidge Assessment Project
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Social Studies

How might 1t have happened!

W ho might have done it?

W hat ¢ould have been done difterently
The number of student responses along with
comments would he recorded ont the assessment
cheekhing

Materials

- Assessment checklist (see attached)
Detective apple products includtng an apple
with an insect hole, an unpolished apple, a
bag of unsorted (ditferent colorsy apples. an
unlabeted can. a burnt apple pre. and a
damaged can of applesauce

=

For Learners

The teacher will give the following mstructions to
the students before calling them back tor the
assessment:

“"When vou come back to the table, yvou will
see s items. [ want vou to look at cach item and
decide what is wrong with 1it. T will ask vou to tell
me what might have happened to cause 1t how 1t
might have happened. who might have done 1t. and
what could have been done difterently. | want vou
to (0 to come up with two or three different thing
that might have happened tor cach item. You will
be given you own "Look-For® paper to help vou
remember what ['m asking vou to do.”

LOOK-FORS:
l. I know what might have happened to cach
apple or product.

2. [ know how it might have happened

3. T know whoe might have done it

4. I know what could have been done
differently

5. lwld all the reasens [ conld think ot

RUBRIC

5= The student accurately described with detan!
cach defect and the refationshup between the
product. the worker, and what might have
been done in 2 or 3 difterent ways tor all
1ems.

4= The student accurately desenibed with detad
cach defect and the relatonship between the
product. the worker and what might have
been done 1n 2 or 3 different ways for at
least 4 1ems.

Economics '

‘ad
I}

The student accuratels described each defect
and the relattonship between the product, the
worker and what might have been done 1n
more than T way for at feast 3 items,

2 The student accurately described the defect
and the refationship between the product, the
worker and what might have happened for at
least 4 tems.

1= The student was unable to describe the detects

or could not make the relationships between

the produet. the worker. and what might have
been done.

i

SCORING

Student responses would be examined to determine
it there was a correct relationship between the
damaged good and the worker’s responsibility.
Scores would he given based upon the number and
complexaty of the responses with and without
additional prompting.  Additional prompting nuight
include asking the student for more than one reason
or to give more detatls about the response. A <
beside the response will indicate where prompting
was used.

RECORD-KEEPING

Each child’s number of correct responses and
scores will be written on the assessment checklist.
The checklist may be kept in a tolder along with
other assessments.

PARENT INVOLVEMENT
A letter was sent home at the beginming of the
Apple Unitexplaining what activities the children
would be involved in. Thev were also informed
about what | would be assessing the students on.
The checklist may be used during parent
conferences to show the child’s understanding of
the concepts. Parents were involved in cooking
experiences, as field trip chaperons, and by sending
in apple recipes. A parental evaluation form may
J'so he sent home. [t might include questions such
ay

What did vour child learn about apples?

What did vou observe about vour child’s

learning? Strengths!) Areas of concern? Are

there any suggestions about this unit? Do vou

think these activities and assessment were

important?

Blue Ridge Assessment Project
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Social Studies

Economics

Record the number ot correct responses given for each item with without assistance.  Space has been
provided to record children’s responses tor each tem. Put a = where assistance was needed.

Name

Date

ASSESSMENT CHECKLIST

Detect

What
might have
happened
to this
item?

How might
it have
happened?

Who might
have done
ir?

What could
have been
done
differently?’

Apple with insect
hole

Unpolished apple

Can with no label

Blue Rudge Assessment Progect
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Social Studies

Economics '

Bag of unsorted
apples

Burnt apple pie

Dented can

without assistance

Score

* with assistance

Blue Ridge Assessment Project
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' Social Studies Economics
Name

' Date

' APPLES FROM TREE TO TABLE

' LOOK FORS

' [ know what might have happened to each apple or product.

l I know how it might have happened.

' _ I know who might have done it.

. [ know what could have been done ditferently.

l I wold all the reasons I could think of (2 or 3 for each item).

l Blue Riudge Assessment Praject . 1107
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Social Studies People, Places, Enviornments

EARTH CARE ASSESSMENT PROJECT
by Marie Graham

AGE LEVEL Early to Upper Elementan trash.  They determine how much trash all groups

TYPE Project
FOCLUS Social Studies as People,
Places. Environment

SSESSMENT PURPOSE

_._‘(_ Making instructional decisions

_ X Monntoning student progress in the classroom
X _ Communicatng and using summative

evaluation

_ Monntoring student progress externally

Vihdating student achievement
__ Exaluaung programs
_ Addressing Accountabihity

SETTING
This assessment was used with a group of twenty-
one heterogeneousiy grouped third graders.
Included in the group are two challenge (gifted)
students. three remedial reading students, and one
student who has been identitied learning disabled.
The third grade 1s one of 17 classes in a rural
school of about 250 students grades kindergarten
through five. There are two special classes - an
autistic and an emotonally disturbed. Both of these
classes are mainstreamed into the regular
classrooms,

ADMINISTRATION

For Teachers

Followng a umt on reeycling, this assessinent wol
15 used to monttor student’s fearning, o determine
how well they have mternahized the coneepts of the
importance of conservatton m the clissroom.

Parts of the assessment ol s also to be
placed i student’s porttohio to be used to
conimunteate t patents the progress the student s
mahinye 1 the school setting

Students collect then school garbage tor i
weeh  Garbage mcludes ans tung thes normally
throw awan at schoot, milk cartons, hotehook
paper. paper towels, tssues i the eod ot the
weeh stindenrs wergh and record the weght of ther

i the classroom made.

At the end of the unit on conservauon. the
students agamn collect their ¢lassroom garbage for a
week. This time they are using recveling plans that
they made for themselves during the study. They
again weigh their garbage at the end of the week
and students are assessed on how well they follow
the guidelines of classroom conservation and
whether they can identify, from a group of objects.
those that are environmentally friendly .

Stations are set up around the classroom.
Each station includes items form which students
choose those that are recyclable. nonrecyclable but
biodegradable. or items that show source reduction.
As they move torm one station to the next, each
student records choices and reasons for their
choices.

The students make. and are expected to use.
recyeling bins. They also decide on some source
reduction practices and on some nonbiodegradables
that should be avoided if possible.

During the last week of the unit students
record some of their conservation practices tn the
classroom,

Matcrials

Stanons

These stations are set up in different areas of the
classroom. Each station contains three items that
students rate according to how environmentally
friendly the wems are,

1. Source reduction stations

Students rate the wtems in the following stations
according to how well they contribute to source
reduction.

Statton |

AL plasue bottle B. glass bottle

Blue Rudge Assessment Project i Ju8
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C paper bag
Station 2
AL plastic sandwich boxB o plastic sandwich bay

C. paper bag

Station 3

AL schioo] notebook paper - writing on one half one

side
B. ~chool notebook paper - wrnining on all of one
side

. ~choot notehook paper  writing on both sides

2. Reoveling Stauons
Students rate the nems an the following stations
according to how well the items recyele.

St on 4
AL glassquiee bottleB. cardboard juice carton
C. frozen juice can

Station S
AL newspapers B. magazines
C. paper towels

Station_6
AL metal cans B. plastic puts ot food
C. frozen cardboard boxed tood

3. Composting stations

Station ”
AL sty rofoam B. balloon
C. newspaper

Station ¥
AL banana peel B. aluminum torl
. plasuce shopping bag

Station Y
AL plastic oy B. a flower
¢ cereal box

LOOK-FORS

I choose things that can be recycled.

I choose things that are biodegradable.

I choose things that show “source reduction”.
I make chowes that lead to source reduction.

ot —

5. Ireavele in the classroom,

SCORING
Sce attached check sheet

RECORD-KEEPING
Sce attached

PARENT INVOLVEMENT
See attached parent evaluation

Biue Rulge Assessment Progect
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Social Studies People, Places, Enviornments

STUDENT RECORD SHEET

Students use this sheet to record choice that are made at cach of the
three items at each station. They will choose the one that answe
question will be one of the following:

stations. The students will tind
rs the question at that station. The

L. Which of the three items below are recyclable in our community?

-~

Which of the three items below can not be recyeled but is biodegradable in a landfill.

9%}

which of the three items below contribute to source reduction?

Item A |B. | C Explanation

Source eduction

Station |

Station 2

Station
l Recveling
%)

'

Station 4

Station 3

Station 6

Composting

Station 7

Station 8

Station 9

Blue Ridge Assessment Praject
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Social Studies

People, Places, Em'iommentsl

ASSESSMENT CHECK SHEET

Student [dentities Idennities Identiries Recycles Follows
ftems ltems Tha ltems That Are In The Appropriate | TOTAL
That Are Show Source Biodegradable Classroom Source
Recyctable Reduction Reduction
Grading:

Outstanding 18-20 points

Satistactory <+ 15-17 points

Satisfactory

Needs Improvement

Unsatistactory

Scoring Standards for Stations:

LIS I 5%

—_—1aJ

Scoring Standards tfor Personal Practice:

) g

—_—tJ

Blue Ridge Assessment Project

12-14 points
9-11 points

0-8 points

Student rates the items and includes reasons tor his choices.
Student rates the items independently.

Student rates the items with teacher assistance.
Student tails to properly rate any of the environmentally friendly items.

Recveles and follows source reduction practices ali of the time.

Recyeles and follows source reduction practices most of the time.
Reeycles and follows source reduction practices part of the time.,
Does not recyvele or tollow source reduction practice.

1.201




Social Studies People, Places, Enviornments

STUDENT FORM FOR PERSONAL PRACTICE

Use of plastic sandwich holder in place of disposable sandwich bags.
Explain.

Use of handkerchiet rather than tissues.
Explain.

Use of both sides of notebook paper.
Explain.

Encouraged parents to use the cloth shopping bag that we made for them.
Explain.

Use of one-foot paper toweling for drving hands.
Explain.

Use of scrap box for left over art supplies.
Explain.

Other.

Blue Ridge Assessment Praject 3202
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Social Studics o - People. Places, Enviornments

SkLE EVALUATION

Students will do a selt-evaluation of the project by answering the tollowing questions:

1. What are the three most important things vou learned trom this unit?

[ )

How suceesstul do you think the activities were in helping vou and vour group see the importance of

recyehing! '

3. How have you and vour group’s habits changed during this study?

4. What kinds of things can yvou do to encourage others to recvele also?

L4

Can vou think of other recyveling projects that you would like to do on your own?

Blue Ridge Assessment Project LEIR)
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Social Studies People, Places, Enviornments

PARENT EVALUATION

Would you please respond to the following questions pertaining to the recycling activities that we have been
doing in our classroom for the past two weeks?

1. Has your child discussed our recveling unit with you?

It so in what way?

2. How would you describe your child’s attitude toward this unit?

3. Haveany of your child’s recyeling habits changed since this unit began? How have they
changed?

4. Have the family s recyeling habits changed? If so how?

5. ['would like to have any other comments that vou would hke to mahke about the unit - any suggestions

&

for improving the unit or any changes that you thunk should he made.

Blue Ridge Assessment Project 3204
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Social Studies People, Places, Enviornments

POWHATAN INDIAN AUTOBIOGRAPHY AND ARTIFACT
by Betsy Blanks

E

Q

RIC
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\GE LEMEL Upper Elementirs _\ Commumicating and using summative
1YPE Project evdluation
FOCUS Soctal Studies as poople, The assessment mav also be used as a
places and enviornmienis vidnanating actoin following anv subject ared
Screnee

4.2 Observe an object or event and mithe several
imferences regarding the dentits of the objedt
or possible reasons for the event

4.5 Use collected data o make nferences or
predictions.

6 Rnow that plants and animuads of the same
spectes are ahike o major wass byt van
enough to be individuals.

Lansuase Arts

4.1 Participate effectively monformal classroom
discusstons.

4.2 Demonstrate eftective listening shabls.

4.7 Review and evaluate new concepts and deis
obtatned from texts and apply this information
10 other situations.

410 Use the writing process to develop
paragraphs.

£ 11 Revise wrniting o torm compound sentences

when appropriate.

12 Fdit and prootread wntten work.,

P13 vary wntten and oral communications
accanding to purpose and audience.

Sodnl Studies

P 1T Deserbe the culture and contributions ot
Native Amertcans and their contributions to
Luropean settlers.

e

e

ASSESSMENT PURPOSE

___ Muaking instructional decistons

_N__ Monitoring student progress in the classroom
Teachers cun use this assessment to monitor
students” progress in communications skills.
The teacher uses the data from this assessment
o determine if a student understands and
appreciares differing cultures. Data mav also
be used to determine the growth in students
ahility to communicate where the narrative
mas be placed 1n student’s writing portfolio.

where the student is usked 1o swuch places
with objects. characters. people. et

. Monuoring student progress externally

. Valhdating student achievement

____ Evaluaung programs

___ Addressing Accountability

SETTING

This assesstent was used in a fourth grade
vlassroom of 21 heterogeneously grouped students.
One student spoke English as a second language.
Three students receive learning disability services
trom a resource teacher.  Eight students are
enrolled 1 the school’s Chapter | reading program.
Fhe students are assisted for a total of two hours
cach day trom the resource teacher in the areas of
Math and Reading. Central Elementary School is
a4 3-5 s¢hool with an enrollment of approximatelv
375 students.  The school is located in Palmyra,
Virgina,

ADMINISTRATION

For Teachers

Using picture analysis, the students analvzed the
life of the Powhatan Indians. The students
ohserved what was in the pictures, drew

hy pothesis. and came to a conclusion as to how the
Powhatan Indians lived. We held discussions about
Powhatan Indian life, and viewed videos produced
by the Jamestown - Yorktown Foundation.
Approximate teaching time for this series of lessons
were |- 2 weeks for 30 -45 minutes each day.

At the conclusion of instruction, students
wrote a | -2 page autobiography. produced an
audio tape a narrative, or a video tape of
themselves as a Powhatan Indian boy or girl. They
were to start with themselves at their present age
and conuinued their tale to adulthood. Along with
thetr autobiography, they made an artifact they
would have used as a Powhatan boy or girl. The

Blue Rudge Assessment Project
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Social Studies

People, Places, Enviornments

students wrote a bret deseription of the arptact and
iy tses  Students Tad a week w complete this
assignment

Materials

* Prctutes of the Powhatan Indians

< Lransparencies made of the Powhatan Indian
pretures

* Hand-outs on how to make Indian pottery. masks.
mstruments, ele.

< Hoand-out lishing the look-tors for the assignment

* Overhead projector

“ \Video projector

= Video: Three Ships, Three Stones

For Learners

LOOK-FORS

Autobiography

___an autebtography telling of ther lite as a
Powhatan Indian beginning from their childgood
and ending wuth their adule tite.

— explain the duties and responsibilities vou had
1 the Powhatan tnbe and explain how vou learned
the shalls needed 10 do vou duties.

__ tell of the language spoken by the Powhatan
Indrans.

____tell of the food vou ate and the clothes vou
wore and how yhou got vour food and made vour
clothes.,

_telf af the tvpe of shelter vou lived i and what
i was made of,

___an Indan name tor vourselt and tor any other
person sou mention i your autobiography .
____any other interesting information.

Arutact

—t~an artifact that you would have used being a
boy or g girl.

_Isanarufact of the Eastern Woadland Indians.
__ hundwork seems o have been mainly done by
the student

Artifact description

___the e ot the artitact.

__tell how the Powhatan Indians would have
made 1t

__telb how the arufact - o have been used.

RUBRIC AND SCORING

AUTOBIOGRAPHY SCORING RIUBRIC

4= Student met all criteria i the look tors i Al

three sections of the assignment
= Student meets all exeept -2 tems of the
criteria wrtten n the fook-tors

2= Student does not address 34 wems ot the
Criteria written in the look-fors

I'= Student completed the assignment, but did not
address the criteria in the took-fors.

ARTIFACT SCORING RUBRIC

4= Student met all crueria in the ook-fors.

3= Swdent met all critena except for one item ot
the criteria written in the look-fors.

2= Student met ondy one item of the criteria

written in the loovk-fors.

Student's artifact is not gender appropriate or

appropriate tor the Powhatan tribe.

ARTIFACT DESCRIPTION SCORING RUBRIC

4= Swudent met all criteria in the look-tors.

3= Swdent met all crierna except for ene nem ot
the criterta written in the look-tors.

2= Student met onlv one 1item of the crnteria
written m the look-fors.

= Swdent gives false information i all of the
criteria written in the look-fors.

‘ad

RECORD-KEEPING
See attached
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Social Studies People, Places, Enviornments

Name

Date

POWHATAN INDIAN AUTOBIOGRAPHY AND ARTIFACT CHECK

Autobivowraphv

— auwtobtography 1s written beginming as a child and ending as an adult.
___ shows use of imagination,

__Indian names were used when speaking ot themselves or others.
— desenibes their duties and responsibilinies as a boy or a girl.

__ explams how they fearned their skills to do the dudies and perform their responsibilites to the tribe.
—_ mentans the Algonquian language as their spoken language.
__tells what kand of food their tnibe ate.

explains how the tmbe got their food

tells what thetr clothing 1s made ot.

. explams how therr clothing was made.

___ desceribes the kind of house therr famls hived .

__explams how the house was buiit.

____additional mnformation.

Artifact

s an artituct that you would have used it vou were a Powhatan Indian
__ student made.

_would have been used by the Powhatan hudians

Artifact Description

____name of the artifact.

__how the Powhatan Indians would have made the artifact
_explanaton of how the arnifact was used.
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TIDEWATER REGION AND CRITICAL THINKING SKILLS
by Betsy Blanks

AGE LEVEL
TYPE
FOCUS

Upper Elementary

Open Ended question

Social Studies as people.

places and Enviornments

Social Studies

4.2 Students will locate and wentify Virginia, us
bordering states. and 1ts magor land and water
tearures.

4.0 Students will Wdenity and locate Virginia's
natural resources. major crops. products. and
mdustries and determine therr role in the
agriculiural and industrial growth of the state.

Languase Arts

4.1 Students witl parucipate eftectively 1in
intormal classroom discussion.

4 13 Students will vary writien and oral
communicatton according to audience.

ASSESSMENT PURPOSE
_ Muking structional decistons
N_ Monttoning student progress in the classroom

X Communieating and usmg summattve
evatuation

___ Maonnormg sudent progress externally
__Vahdatne student achievement

_ PFvaluating programs

—_ Addressing Accountability

SETTING

Central Elementary Scheol is tocated in Fluvanna
County . 2 rural community east of Charlottesville.
Virginta. The school enrolls approximately 575 -
600 students housed in 25 regular classrooms.  The
school emplovs teacher’s aides for the severe and
protound handicapped classroom and for the

hibrary . Central also has a fuli-time guidance
counselor, and part-ume speech therapist,
occupational therapist. nurse. art teacher. and
Jychologist. Parent volunteers and Project YES
students from the high school assist in the
classroont.  In the 1993-94 school vear teachers are
imvolved in learming a new math series. beginning a
torergn language program. and taking part in a

Science Social Studies Chatlenge program. Young
Authors and FOPS muth are also a part ot a
teacher™s weekly schedule.

ADMINISTRATION

For Teachers

This assessment takes place at the end of a unit on
Virgmia's Tidewater region. During the course of
the untt, students have rescarched and presented
information relating to the agncultural and
industrial growth i thes regron. - After beconung
familtar with Virginta's Tidewater region. students
brought i newspaper articles from tite area.
Students and the eacher engaged 1n discussions of
the news and its effect on people who live in the
region. This vear's current events included: the
demise of oysters and oth#wscafood in the
Chesapeake Bay and Virginia's major rivers: the
effects of taxes and intlation; military cutbacks: the
summer's drought: and the possible threat of the
pinebark beetle infiltrating our pine tree forests.

During class discussions. the teacher listed the
topic (example: drought) on chart paper. Students
responded 1o the topic by listing its possible eftects.
At the end of the week. the students were given a
study guide. including ideas and topics to be
tamiliar with and a sample study question.

This assessment is an open-ended question.
Betore beginning, the teacher reads the question
aloud and clarifies by answering questions. The
reacher encouraged students to write out and ‘or
draw pictures and label their responscs.
TIDEWATER REGION STUDY PROMPTS
1. The student thinks about how each topic of

study: geography, resources, agriculture.

points of interest, and business and industn
allow people to have jobs in this region of

Virginia.

2. The student thinks about how cach topic
relates to the other.

The student thinks about how current events
may intluence life in the Tidewater.

'as
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People, Places and Enviornmentsl

FIDEMWATER STUDY QUESTIONS

|

How will pollunion in the Chesapeake Bay .
‘s past summer’s drought. the threat ot the
prachark beetle, the decrease 1 our mihtan
torces and the inerease i gas prices eftect the
pecpie who fne and work wm Virgima's
I'rdewater regron!

Intagime that your family owns and operates a
local restaurant on a popular river m
“argmia's Tidewater regron. Much of the
toad that 1s served 1nsour tamith s restaurant
is Tocally grown, rinsed and caught How
will the recent turn ot evenis i the area
iniluence sour family s restaurant business
and your fanuly s way of hite?

TIDEWATER REGION PROMPT QU ESTION

l.

Your family owns and operates 4 grocen
store in Virgingeds Tidewater regron. Your
store specializes 1 Tocally grovwn fruits and
vegetables. meats, and seatvod. Your store s
located near a military base. Three muiles to
vuour east is aniver which enters the
Chesapeake Bay . Many fisherman and therr
tamitdies five along this river. Five miles to
sour west are several farms who send vou a
part ot their produce. Your family's grocen
stere also services many tourists that visit the
ared during the sear. How are the recent turn
al evenls 0 vour area going to intluence L our
family s business and your tamily?

Materials

* newspaper articies
* map ot Virgimnig

e chart paper

® markers

LOOK-FORS

I told about one or more current event.

Frold what caused the current event to
happen.

I tied 1n how the current event impacts our
natural resources, business, and industry.

I told how current events impacted my fanuly
business,

I iold how current events mipacted the way
my tanuly hves.

SCORING

A

Al look-fors are meet and exceeded

P

eypectations

Student covers all items covered 1n the look-
fors

Student covered onfy 4 of the 5 tems
mentoned in the look-fors,

Student covered only 2-3 items mentioned o
the look-fors.

Student demonstrated no comprehension.

Blue Ridye Assessment Project
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' Student Learning Objective
STUDENT NAMES Relates Causes of Discuss Current | Relates Relates
resources, current Event tamily tamily
business and business lite
industny
| -
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Social Studies

People, Places and Enviornments

JASON V PROJECT
by Jane Daniel

AGE LEVEL
TYPLE
FOCUS

Upper Elementary

Project

Social Studies as prople places
and environments

ASSESSMENT PURPOSE

__ Mauking instructional decisions

—_ Monitoring student progress in the classroom

N Communicating and using summative

evaluation

___ Monitoring student progress externally
Validating student achievement

__ Esxaluating programs

_ Addressing Accountability

ADMINISTRATION

For Teachers

After studving JASON V' Project. reading related
materials and watching various videos about
tropical rain forests and barrier reets the fallowing
asstgnnient is given:

The Beliziun Board of Tourism hus hired \ou
ter desten and produce a tri-fold brochure on the
Run Forest or the Barrier Reef at South Water
Cuve 1o attract more visitors to the area.  You will
tese vour hnowledge of u tropical ran forest or d
coral reet and its inhabuwants to design Belize's
brochiere.

The brochure must be in color on a irni-folded
sheet of 117« 177 puper. It should include
prctures of the area and or plants, insects. animals
or other orgamisms found in the rain forest area or
the Barrier Reef thand drawn, cut from maps,
computer generated. etc.). There must be a caption
wriiten for each picture and a paragraph to entice
vewers.

Quaotes from videotapes, class discussion or
research matertals should be mncluded.

You wall make an oral presentation in addition
to preparning vour brochure.

Materials
11" < 177 paper
markers. crayons, pencils, etc. for construction

reterence materials
videos- shown in class tor check outy on Belize
coral barrier reefs and rain forests.

RUBRIC
FOR AN ORAL PRESENTATION

S:

The presentation is eloquent. The speaker
shows a flair for communicating with the
audience.  Humor and creativity are clearly
present. The speaker seems confident and at
[UALILN

The presenter speaks tn a clear voice which
can be heard by all. The speaker shows
interest and enthusiasm.  The rate of speech s
appropriate. The speaker makes eve contact
with ¢vervone in the class. The speaker has
no nervous habits which distract the listeners.
The speaker is appropriately dressed and has
excellent grooming and posture. Body
movements add to the presentation. The
presentation is organized with a beginning, a
hody of information. and a conclusion. There
is a strong organizing theme to the
presentation.  There are clear main ideas with
transitions between them. The details

and examples used make the main ideas
meaningful to the audience. Information 1s
complete and accurate. It is clear that the
student understands the core curriculum
related to this project. Visual aids are used to
make the presentation more interesting and
meaningful. The visual aids are well done
and can be seen by everyone in the class.

The speaker allows time for the audience to
think. The speaker involves the audience in
some active way in the presentation. The
presentation is the appropriate length,

The presentation is generaily as goed as one
receiving a rating of T. There are one or two
clements of the presentation which are less
polished.

The presentation is generally similar to one
receiving a rating of W, but there are one or
two elements which are relatively well done.

Blue Rulge Assessment Project
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People, Places and Enviornments l

W

X.

he presenter s difficult to hear.  The rate of
speaking 15 oo fast or o slow  The speaker
does not show much 1perest and or
enthusiasm i the topee. It may sound like the
spedker is reading the presentaiion. Eye
centact s made with only some of the
audience. The speaker may have nervous
habits which distract tfrom the presentation.
The presentation ttselt shows litle
organization.  The presentation rambles or i
may seem Like a st or facts, Detals and
axamples are lacking or not well chosen for
the topie and audience  Some mtormatton
may be tmeomplete or maceurate s not
clear that the student understands the core
curriculum related o this project Visaal asds
Jdre not well done and can not he seen by
cversone i the class The speaker does not
mnolve the audience actively i the
presentanon. The presentation is not of the
appropriate length,
The presentation s very poorly done.

RUBRIC FOR A BOOKLET OR PAMPHLET

S:

This work goces bevond the ratng of T, ltis
especially eloguent.

Overall, this work is excellent. It
accomplishes its purpose and communicates
well with the intended audience. There 1s a
clear. focused theme tor cach of its
componernits.  The supporting deiails enhance
the quality of the main ideas and they are
wuorven into the work and do not seem “stuck
on” of list-ltke. Accurate and appropriate
informaton tfrom a variety of sources is used
i the proper quannty and in the proper
locanions. 1t s clear that the student
understands the core curniculum related to this
project. The sources are properly reterenced.
the author’s own thinking 15 clearly evident.

" Diagrams, pictures. and other graphics are of

high technical quality, making the text more
clear and interesting.  The proper format is
used throughout. There are very few, if any,
mechanical errors, none of which intertere
with the meaning. The work ts very neat and
presentable,

This work is generally as good as that
receiving a rating of T, but it is uneven with
some relanvety less-developed areas.

Voo This work is generally similar o that
recerving a ratung of W, but it has one or two
arcas which are relatively better developed

W This work is weak. It does not accomplish its
purpose well nor does it communicate
etfecuvely with the intended audience. The
theme tor the entire piece is not clear. The
camponents do not support the theme well.
The cnuire piece 1s not well orgamized. the
components seem “stuck on” or list-like.
Supporting details are lacking and. or
inaceurate. 1t is not clear that the student
understands the core curriculum related to this
project.  Sources are not well referenced.

The authors own thinking is not evident.
Diagrams. pictures, or other graphics are of
poor tochnical quality and do not add much
clarity or interest.  The proper format is not
used. The work contains errors which
interfere with the meaning. The work 1y not
neat and presentable.

X:  Tis work is extremely weak 1n most or ull
areas.

SCORING

Students present to the class for peer and teacher
assessment using the attached checklists A total
point number is agreed to the project. Not all of
the checkiist items are used cach time.

Blue Ridge Assessment Project
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A\ SAMPLE CLASSROOM ASSESSMENT LIST FOR A\ ORAL PRESENTATION

ELEMENT ASSESSMENT
POINTS
Possible  Earned
1. The speaker can be heard by everyone in the audience

2. The speaker shows interest and enthusiasin

3. The rate ot speaking s appropriate.

4. The speaker makes eve contact with indiaduals throughout the audience.

5. Body movements add to the presentation

. The speaker is dressed appropriately. has exeelfent erooming, and excellent posture,
7. The presentation s organtzed with a beginnmg. body of mtormanon, and conclusion.

8. There os g clear tocus o the presentation and the tocus s not fost.

9. The mam ideas support the focus and there are clear lr.msnmn:.lwm cen nuun ideas,
1O Appropriate support and claboration are enven to the mnn rdeas,

1. feas clear that the speaker knows his her subject.

12, Visual wds are well done, can be seen by all. and add to the presentanon.

13, The speaker atlows ume for the audience o think.

14, The speaker actively mvolves s her audience

15 The presentation 1s the appropriate length.

16, The presentation communicates ettectively with the miended audience.

17, The presentation 1s creatnve and interesting

Total

Blue Ridge Assessment Project 23
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People, Places and Enviornment:

SAMPLE CLASSROOM ASSESSMENT LIST FOR A BOOKLET OR PAMPHLET

ELEMENT

There s a clear theme thronghout the booklet ar pamphlet.

Chapters or sections are orgamzesd o suppott the theme,
Chapters or sections fuve chear mam deas

Maun wdeas are supported wath appropriate imtormation,

os clear that the student thoroushiy understand the core concepts relevant to

this assignment.
The student’s own thinking is clearly evident.

Information sources are property referenced.

Diagrams, pretures, and other graphies are of high technical quahity and add

to the over-idl eftectiveness of the booklet or pamphlet.
The proper tormat 1s tollowed.

Wrniung mechames are of high quadiey.

The work 1s very neat and presentable.

The work communicates well with the intended audience

The work 18 creatise and interestig

ASSESSMENT
POINTS
Possible Earned

Total

Blue Riudge Assessment Project
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Social Studies

Group Skills

COOPERATIVE LEARNING GROUPS
by Joan Hutchens

AGE LEVEL Early and Upper Elementary

TYPE Checklist

FOCLUS Social Studies as social.
individual development.

Social Studies

2.1 Help make classroom rules.

AR ]

.2 Tell how and why rules protect rights and
property.
Science

2.1 Share responsibilities and tasks. and use
nutenials 1n a sate manner.

Lansuuge Arts

2.3 Communicate wdeas. coneepts. and feelings
through creative dramates.

An

-4 Work cooperatively in art group activities.

Phy sical educanon

2.7 Discover various ways to move and object
with & partner in groups ot three for four.

2.24 Work without teacher assistance in a small
group.

Use of cooperative learning groups within the cluss

in order 1o :

1. tadditate clussroom organizanon.

2. hehavior control in the hands of the students
uese of peer control).

3 duevelop effective communication skills.

4. develop appropriate and effective cooperaiive
shalls.

5. tacilutate etfective learning of content 1n the
clussroom.
ASSESSMENT PURPOSE

_ Making instructional decisions

_X__ Monitoring student progress in the classroom
_ Communicating and using summative
eviluation

—_ Monitoring student progress externally

X Validaung student achies ement

___ Esvaluatng programs

—_ Addressing Accountabiny

SETTING

Our school 1s a rural elementary school tor grades
K - 5. There are approximately 700 students. The
school has six grade level tleams who plan and
teach together. However. each teacher is
responsible for one class of approximatety 22
students.  The teams consist of five teachers, one
istructional ade. and. 1n K-2. a reading specialist.
We have a principal and an assistant principal. The
school was changed from open space to closed
classroonus in the past three vears. There are other
support personnel - music, PE. special educatton.
hibrarian. challenge teacher (piftedy, and guidance.
The school has an active PTA, an organized paremt
volunteer program, and a pilot four vear-old
program and a preschool class for children with
special needs. This is a class of twenty-one second
grade students, including eight identitied Chapter 1
reading students, one identitied as learning
disabled. and one identified as developmentaliv
delaved. One child also receives speech therapy.
The class functions as a closed classroom with one
teacher. The teacher is pursuing a masters degree
n reading from JMU and is implementing
Language Arts assessment, whole language
methods. holistic teaching, and developmental
learming. -Teaching includes the use of integrated
subject-content material. trade books. hands-on
techniques. and developmental learning strategics.
However. what has worked for the teacher and the
children over the past twenty-three vears of
teaching is also respected.

ADMINISTRATION
For Teachers:

The class is divided into five groups with four
members in cach group (the self-contained LD child
is not a member of the groups since the child is not
i the classroom except for roll cally. The groups
are formed by the teacher after observing
personalites and academic achievement. Each
2roup is made of a heterogeneous set of students -
at least on Jugh achiever, one average, and no

Blue Rudge Assessment Progect
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Social Studies

Group Skills l

more than two slower or underachievers.  Groups
are changed every six week pertod, [t may be a
special experience to allow the children o form
therr own groupmgs later in the vear and or the
teacher torm groupings based on a gnven
soctagram,

individual responsibihinies are explamed and posted:

¢ Go-getter gels matertals, books. supplies
as needed by the group.
¢ Librarian keeps records of work

completed by individuals as
well as the group.
¢ Record Keeper  checks off homework
returned . notes returned, ete.
¢ Clean-up Manager keeps the group area
clean and makes sure supplics
are kept in order
The groupings are explained. the responsibilities
dare assigned cposted in a class charty, and the look
tors are expluined and posted tor the class in child
triendhy fanguage. The children are encouraged to
help determine the look tors in order to feel real
ownership in the process.  Several small academic
tashs are given o the groups so that the teacher can
observe if the members understand their individual
role in the group as well as the function of the
group betore a tormal assessment 15 undertaken.

Sample Acadenuc Activities Involving Groups
Mathematics
Concepts- Family problems in basic
addition and subtraction for (-
0. After the concept of
family problems is
demonstrated in a lesson. each
group 1s given a numeral and
1s asked to discover all the
number sentences one may find
using the numeral. Each
group is also given the number
of unifix cubes equal to the
given numeral to help them
discover the family of number
sentences possible tor the
given numeral.
Example- Numeral given 7
Group dectdes how to use the umtix cubes
to tind the comhinations for seven.
6+1=7 5+2=7

l~6=7 2+3=7

T.e=] 7-2=3 l

T-1=6 7.5 :

Group dectdes how to represent and report
their discoveries to the class.

Example - drawings of the number
sentences by using the colors ot the unifix
cubes 1 the combrnation with number
problem writien bestde the drawing.,

Other activities one may use with the children «l

have used these i a group setting atmosphere

l. Lcarning Labs - activities prepared by the
teacher in any academic area for the groups to
work in together as the teacher is working
with children on special needs or in reading
groups. These labs may include such things
as the use of the computer 1o practice a skill
through the use of a program disk, folder
games prepared in subject areas, art projects.
or recorded stories - the group may record
theraselves reading a story sample, cie.

2. Math - assigning each group a certain sum
and asking the group to come up with as
many number sentences for the given sum and
displaving the number sentences on a chart for
the given sum and displayving the number
sentences on a chart for the class.

3. Math - using a pictograph to report
information the group is asked to find.

4. Art - giving the groups a supply of art
materials and allowing the groups to produce

5. Science - giving cach group a certain thing to
collect and to report on to the rest of the class
rexample: a collection of insects, rocks. trees,
leaves, flowers).

Materials

L.ook-tors Chart

Jub Chant

Check List (Class Record)
Child's Self Assessment Sheets

LOOK-FORS

Individual

I, The child participates in planning by
wentify ing group tasks, accepts responsibality
and locates resourees.

2. The child facilitates group work by helping
others when needed, sharing matenals,

Blue Ridge Assessment Project
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disagreement with group 1s positive and by
not interfering inappropriately.

The child accomplishes his or her own task hy
working gt the task, seeks help when needed,
completes task on time, produces an
appropriate product. and contributes to the
ol group assignment.

Total Group

3

‘wa

The group plans by wdentitying it's task.

The group demonstrates sharing. positive
resolving of disagreements. and helpful
attitude to the group task.

The group completes the task on time,
produces an appropriate product, and 1s able
to summarize and report results of produet to
the class.

Child Friendly lLook-fors

The tollowing 5 posted in the classroom on a

chart.

Working Together

The group will..

'od | o —

-

f9d g »ee = (o
z
—

Get along
Share

Be helptul
Finish on time
Get along
Share

Be helptul

Do my part

SCORING

4-

Bevond Expectation

The vroup and or individual student in the
group met allshilly of group participation
bevond expectation.

Meets Expectation

The ¢roup and or individual student in the
eroup met the skills of ¢roup participation.
Almost There

The group and or individual student 1n the
Lroup mastered with some minor problem the
shdls of group purticipaiion.

Expectation Not Met

The group and or individual student was
unable to meet the criteria of group
parncipation

RECORD-KEEPING

Check list: Children are observed on at least two
occasions during the vear and scored according to
the Scoring Rubric on Skills included on the group
assessment sheet.

PARENT INVOLVEMENT

Blue Ridge Assesyment Project
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student Names

CELASS OF RECORD GROUP ASSESSMENT

Participates in Planning

Identiies 2roun tishs

Oestsion

Cecanen 2

ANaless teeeps s enstbiin

Shaasien ]

Socasnen 2

Choeasan |

O casion 2

Facilitates Group Work

Heps othiers when needed

Clovston |

G casten 2

Shutes et

Ohvaseen .

Clocasiogy 2

IV s resteny ook thens

Chooasnn !

[ ML 1

Accomplishes Own Task

Woarks e

Oeanion |

Ogeaston 2

AN

o wher neadad

fhosen |

D Lasen 2

L R Y Y U

IS AT

Choeasin 2

Proaticos approprate product

Clocanton

Choedst 1 2

Does 1221 Tk activan

(hoasion

hoaenl

——
Commnients,
Ouodstin !

v asion 2

Scoring:

4 Performed Beyond Expectation
T Evpectation Met

2 Almost Meetinyg Expectation

Expectation Not Met

Blue Ridge Assessment Project
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Science/Health

Group Skills

The following assessment may be given for the children to fill out with respect o their own
feelings in taking part in the activity involved in this project. It may he given at intervals
throughout the year as groups are used in the classroom or at regular intervals theginning.
middle. and end of the school vean.

Scoring: Color in the appropriate face.

Alwass , Sometimes  Never
Assessiment List: Child’s Selt” Assessment
Name Date
1.1 feel that every member is doing his or her job (including myself).

2. I teel that I help the group make decisions.

3. T help to solve disagreements and problems in the group.

4. Ldomy part to help the group complete assignments on time.

5. Plearn how to work within a group.

6. Lamprove in pre and post test scores through the participation in the group.
7. T provade support tor my group members,

8. T respect the members of my group.

9. 1 give positive comments to members of my group.

10. T am able to summarize the work of my group.

11. 1T can communicate the results and findings of my group in a meaningful manner.
12, T demonstrate good behavior skitls working with members of my group.

Additional Comments:

Blue Ridee Assessment Project
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INVESTIGATIVE SKILLS
by Phyllis Gaskins

Science/Health

AGE LEVLEL Early and Upper Elementary

TYPE Pertormance Portfolio

FOCUS Science as eritical thinking and
inquiry

Science

34 The student will record and describe
mlormation gathered from tirst-hand
experience.

The student will place natural events in order
and use the sequence to tell what comes next.
Students will imestigate physical and living
svsiems. These SOL's are specific 1o this particular
goal: however. all of the science SOLs could be
addressed with this assessment tool. A varietv of
topics lend themselves to setting up investigative
sttuattons. therefore, SOL #3.8 - 43.17 could also
he met and measured with this assessment. The
stiedents are assessed on thetr ahlity 1o complete
the imvestiganve process.  This includes making a
mpathencal statement. using senses appropriately,
askine questions, collecting and organiZing data.
and usmy the collected data to answer questions
and draw conclusions.

L]
-‘-l

ASSESSMENT PURPOSE
X Muaking instructional decisions
_N__ Monnoring student progress in the classroom
_N Communicating and using summative
evaliation
~_ Muomtormg student progress externally
N Valdaung student achievement
I used over time
N Fealuating programs
{1 thiy were used school district wide data
conld be collected to assess strengths and
weaknesses of this porifolio format as a means
of nstruction and assessment.
Addressing Accountability

SETTING
A rural schoal ol approxumately 250 students with
two classes of cach grade (K-5). Student

population socio-econonue backgrounds range from
parents with doctoral degrees to families with
mininmal education. Job descriptions include
doctors. professors, teachers, secretaries, factory
laborers, tarmers. and the unemploved.

ADMINISTRATION

For Teachers

Background Knowledge Needed to Perform Student
Task and Assessment

The students would need to have had prior
experience with writing a hypothetical statement,
writing questions, collecting data, using the senses
to gather information. angwering questions and
drawing conclusions. Each of these could be taught
in lessons designed to teach a specific skill or skills
within the content of science, health, or math
activities. The students would need enough
background in the content area to make an
appropriate hypothetical statement and draw
conclusions.

Estimated Time for Activity and Assessment

The assessment is intended to be a portfolio of
erowth over time in cach of the skill areas of the
investigation process and an informal inventory of
the students® ability to do a complete assessment
containing all of the skills in one investigative
activity. The individual lessons to tcach/measure a
given skill area would be part of the regular
curriculum and a folder would be kept of the
student’s responses.  The teacher would evaluate
student progress and the students would evaluate
their own progress. This evaluation would be sent
home tor parent feedback. In addition to this on-
going process. a complete assessment would be
given at the heginning. (middle), and end of the
vear. The folder would monitor growth over time.
and the complete assessment would give a snapshot
of the student’s overall ability. Lessons may be
from 20-90 minutes and may be broken into two or
More $essions.

Instructional Strategies to be Used

Blue Ridge Assessment Project
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Stadents may work as individuals, i pairs. or
1 conperative teants but will lormulate hypothetical
shatesienis, wrtle questions, eic. mdivadually, even
though they muay be performimng the experiment with
others Studenis whose wrnitime commumeation is
goad may be scored on the basis of how they
record therr answers data; others may be observed
and or may respond orally 1o the teacher. (In my
class ot 22 tnrd graders there were five which |
needed to observe mare closely and have them
respond orally to the items. All atempied o
respoand in writing.)
Description of the Acuvity

Activities should be chosen by the istructor
as part of the regular curricutum i health, scicnce,
and or math.  The format should tollow the same
as the examples included in this demonstranon
package.  The third grade sample is on the
digestive system (chewing) and the fourth grade
sample s about plants.  The assessment s
alternative because tis not a tradivonal readh-tes
approach but allows the students to learn content 1n
the process of being assessed in their investigany e
strategles, no letter grade is assigned calthough
grades could be giveny, and it lends itself to the use
of portfolios. It is authentic because scienust use
the strategies in real scientific investigation.

Materials
®  These would be determined by the type of
activity chosen by the instructor.,

For Learners

Instrucnions vary accordmg 1o the type of activity
chosen.  All shoutd include a discussion of the
Look-Fors in "kid-language.”

LOOK-FORS

During the activities, observations will be made to
deternune 1f;

The student makes a hypothetical statement.
The student asks appropriate questions.

The student uses several senses to make
obwervations,

4. The student collects and organizes data from
observations.

The student answers gquestions and draws
conclusions,

‘ad N ——

‘h

RUBRIC SCORING

Scoring Standards: ( * indicates mastery)

Ask Questions:

4- Demonstrates higher fevel thinking by asking
more in-depth questions,

3% Uses an least three different question starters and
questions are complete.

2- Demonstrates ability o write three complete
guestions.

- Uses questton starters but not all questions are
complete.

Senses

Record # senses used.

*A =appropriate and I=inappropriate

Collect and Organize Daa:

4 Shows a high level of organization and accuracy.
A Data accurately collected, suitable for answering
questtons, and well organized.

2 Data accurately collected using appropriate
method

I Unsaceessiul inethod of collecting data
anacourate, unorganized. ilegible).

Answer Question and Draw Conglusion:

th pothetcal Statement;

I-Atternpts hypothetical statement hut wording is
Hogical.

2-Writes a logical h. statement based on know ledge
gained through observation.

*3-H. statement is logical and reasons are given for
statement (1 think. ..because. . .).

N A = Not Assessed at this time,

RECORD-KEEPING

Sce altached Rubric Sheets, The “Individual
Assessment of Investigative Skills” is designed 1o
he part of cach student's investigative portfolio (see
sample "Log”.) The "Investigative Skills
Assessment” is intended for use by the teacher for
scoring both during and after the assessment
activity. Each student will do an individual
assessment after completing three activities in the
“Log”. The teacher will assess cach activity using
the rubric and make ndividual comments. (Not all
“Look-Fors™ will be assessed in every activiny
the “Log™),

Blue Kidge Assessment Project

305




1
Q
ERI

Aruitoxt provided by Eic:

Science ‘Health

Investigative Skills

PARENT INVOLVEMENT

The "Log™ will then be sent home tor parent
response evaluation in the form of comments, A
letter wall be sent homie to the parents explaning
the "Log™ and then a conterence will be held with
cach student’s parentis). (See sample lettery Afier
deternumng the student’s strengths needs. activities
can be planned to enhance their fearning.

PILOT RESULTS

Rouadblecks Encountered

There were no roadblocks in piloting in my own
classroom: however, the teacher who had agreed o
protwith me decrded at the last minute NOT to do
1t This was a setback but also a blessing. 1 was
able o find a teacher in another building to pilot
testat i hier classroom. This project received ven
finorable reviews from her and [ have included her
letter with this package. «See next page.)
Revisons Made After the Field Test and Pilot Test

The rubric for the "Look-For™:
Questions ™ was revised FROM:

“Asking

Asks Questions:

1-Student writes at feast one question.

2-Writes 2 questions,

=3-Writes at least 3 different tvpes of

Uuestos,

4 Demonstrates higher level thinking by
aking more in-depth questions.
TO:

Asks Questions:

[-Uses guestion starters but not all
(uestions are complete.

2-Demonstriues ability to write three
complete questions.

3-Uses at least three different question
starters and (uesttons are complete.

4-Demonstrates thinking by asking more
m-depth questions.

Scored Student Responses

A sample of a student "Log” is attached with tha

student’s "Individual Assessment ol Invesugative
Skills™.

A copy ot both the third grade and fourth grade
group “Investgative SKills Assessmient” 1s attached.
Also a copy of 3 student’s response to each
assessmient of all of the skills is attached.

Observanion by Parents

Two parents observed and wrote “detailed”
accounts of the third grade assessment. These are
also attached.

Dear Parents.

Our class will be working on ivestigative skills in
scrence. math, and health this vear. Each student
will be assessed on skills necessary for observing,
collecting data, and wrinng hypothetical statements
and descriptive summaries.

At the end of each six-week period cach student’s
“Investigation Log” will come home. [t will
contain the student’s work and an "Individual
Assessment of Investigative Skills” form with a
brief description of each activity and student
performance rating. Each student will be rated on
a scale of [-4 on each of the given tasks which are
called "Look-Fors”. The scale is explained on the
"Individual Assessment ..." form. [ will also make
a briet statement about student progress on cach
activity.  The student will complete a sclt-
evaluation form which will be included in the
“Investigation Log”.

Please review the student’s work and assessment,
then make a comment in the "Parent’s Commenis”
section on the assessment sheet. These comments
may be to the student or 1o me. They may be
statements or may be questions for the student or
me o answer,  Please feel free to write on the back
il vou need more space.

It vou have a question or concern about the
process. please call tschooh and I will pet
back with vou to set up a conference or vou may
call me at home at

Thank vou for vour support,

Blue Kidge Assessment Project

7"733

309




Q

ERIC

Aruitoxt provided by Eic:

Science Health

Investigative Skills

Obsenvaiion of_a Science Class: rapproximately |
hour

Grade 3 - Mrs, Gaskins. by Christina
Buckwalter

The class was divided 1o five groups with four to
five children in each group. Each group was
eiven a plate with the tollowing materials: 2
plastic vlasses of water. 2 sugar cubes, a plastic
bag. and 2 spoons.

Mrs. Gaskms asked the students to imagine
putting a sugar cube mto a cup of tea or cotlee.
She asked them o magine putting some crushed
sugar o aocup of water and a sugar cube into
sone water  She asked them which would dissolve
the fastest? She sked the students 1o write down a
by pothenical statement about what hind of sugar
wottkl dhissodve the fastest the cube or the crushed
sugar - Mrs o Gaskins said their statements should
bewn wath " dnnk ™, which she wrote on the board.
Hhey were mstructed to wite why they thought
what they dud. The children began writing
anmedidels . 1ewas obvious they understood the
directions. Children helped each other with the
spelling ot words. Mrs. Gaskms walked around
the room with a checkhst of her class list,
observing the students and then marking which
students did not understand the instructions.

The class then proceeded to do the science
expermment. One student read the directions to the
experiment. which were on the worksheet. The
teacher went around the room crushing one of the
sugar cubes in the plastic bag. The students
pertormed the experiment. They put the sugar
cube mto one glass of water and the crushed sugar
cube 1n the other glass of water. They stirred each
glass of water five times and observed the glasses
of sugar water.

The students were asked to complete the
next gquestion on the werksheet telling what
happened. A typical comment was, “The crushed
sugar dissabved taster.”

A student was asked 1o read the next
question on the worksheet, which told them o
reread their hypothetical statenients. The students
were told to write whether or not what they thought
would happen did happen. Mrs. Gaskins walked
around checking to be sure the students wrote a

statement and not just a4 word or twvo - She made it
clear to the class that 1t did nor matter whether or
not thair hy pothetcal statement was right or wrong
The class continued by begimning a new
expeniment. Mrs. Gaskins asked the class 1o think
about what would happen 1f they chewed a carrot
chunk or gumdrop in their mouth or it they just put
the carrot chunk or gundrop in thewr mouth and
didn’t chew it. Mrs, Gaskins told the cliass to write
three guestions about having the tood in therr
mouth without chewing and three more questions
about chewne the tood. The class listed "question
starters” ke are. of, 15, would, will. who. what,
win, wiere, and did. ‘The students wrote questions
itke. Will 1t be good? Will it digsolve? Docs it
wrn into hqued? The teacher constantly moved
around the room observing iind helping those
children with special needs to think and write thetr
questions.

The cliass needed to leave their tables withowt
completing the experiment. because 1t was time for
music. But the teacher gave each child a gumdrop
Just tor tun.

When the cliss returned. they put a chunk of carrot
in their mouth, held it tor awhile, and then chewed.
The students repeated this procedure tor the
gumdrop. Then the students were given time to
answer the six questions they had asked before thev
did the experiment.

Mrs. Gaskins asked the group to think about how
chewing affects digestion.  She asked the tollowing
questions?

* Which sugar digested faster?

* Why is chewing food important?

= How does chewing affect digestion?

* What happens when food gets to vou stomach?

= What would happen if a carrot chunk landed in
vour stomach?

= What would happen if a chewed up piece of
carrot landed in vour stomach?

The students wrote their conclusions on thar
worksheet. The teacher circulated around the room
with the class checklist, observing what children
wrote. The teacher continued to ask questions to
help clarify the assignment when she found some
students were unsure or had wnitten unclear
conclusions.  Other questtons Mrs. Gaskins asked
were:

* Where does digestion start?

* What happens it a carrot chunk versus a tiny

Blue Rudge Assessment Project
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piece of carrot were n your stomach?

= Will it be harder or easier for vour
stomach to digest a carrot chunk?

* Will vou stomach digest a tiny piece of

wiarrot faster or slower than a chunk of

carrot!

* Iv one easter than the other’ Why!

The children discussed the answers with
cach other. Then they wrote about choking if the
carrot prece were not chewed properly. Some
students wrote that chewed up food digests faster.
Then the class wrote about which senses they used
to do the science experiment.  Lastly. the students
completed a self-evaluation. answering questions
about whether or not they wrote a hvpothetical
statemient. whether or not they wrote different types
ol questions. and about which senses they used.

[ am pleased 10 have had the oppornite 1o
parnapate i Mrs, Gaskins™ mrlot program.  After
speakit with Phvilis, 1 became excited about all of
the posabitittes for the use of itus framewark for
W scenee program,

[ was able to use her framevwork to organize
dsctence lesson on plants. The students were
sorentists for the day! Thev asswmed therr roles and
were very eaited throughout the entire activity,
They wenerated hwpothetical statements, wrote and
amswered quesnons, collected and recorded data,
and wrote conclusive statements.  In the experument
they alse documented the senses that thev used and
esaluated themselves on how they completed the
ddlivin

[ truly believe that this is an effective wav 1o
teach science. It not only was exciting for the
students, 1 enjoved it too. All students were
motivated and anxious 1o get results. [ think that
this program could be used in other subject areus.
[ can see mvself using this program in math and in
socidl studies as a wayv to enhance learning.
Stwdents woudd, tn-my opinion. be more motivated
(o dre deeper into the material if presented in this
manner

Concerning assessment. (his program goes
right along with the portfolio assessment we are
currently using. Student work can he kept and
pulled our from tune 1o tme to see areas of ¢romih
and 1o share with parents.

Lam exctred about this program! [ fee’ that
[ wn more motivated than ever (o strengthen mv
saence program. My students will greatly benefit

from tius new energv within me, and thev will

hecome better screntisis as we continue 1o place
strong emphasts on the screntific process.

Blue Ridge Assessment Projeet
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Student:

Six Week Pericdé:

hypothetical statement . v

(Tf...then...)

Student makes

ANl | AL

P

system.
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ganizes data from
observations.
questions.

about

Student draws
conclusions.
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o| student asks questions
O Student collects and

=
5| Student answers
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Activity:

Date:
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Date:

) lC&ODl ANQ

DC

Activi

(as
b

HE-Hypothetical Statemens:

1- Attempts hypothetica.l
statement byt word:ing 1s
1llogical.

2- Writes a log:cal hypothet.
lcal statement.
Hypothet:zal statement :s
logical ard a reason is
given fcoo the statement.
4- Supportive deta:ils are

included with the hypo-

thetical statement.

C-Ask Questicns:

1- Uses quest:ion starters bu:-
not all guestions are
complete.

2- Demonstrates abili=y to

write thres complete ques.

*l-Uses at least three different
guestions starters and
questions are complete.
4- Demonstrates higher ievel
thinking by asking msre
in-depth gquestions.

Csl0-Cellect & Crganize Data:

1- Unsuccessful method of
colleczins data (1nazcurate,
unorgan:zei, i1llegible)

2- Cata accurately collected

*3- Data accurately collected
and well crganized

4- Student srows a high level
of organ:zation & aczuracy.

ANZ Answer Ques::ons:

- Answers 1ncorrect

2- Some answers 1ncorract
and/or unanswered

*3- All answers correct

4- Student demonstrates a high
level of recording answers
{ uses complete sta-emen:s)

DC- Draw Conclusions:
1- Student attempts to make a
conclusive statement but
wording 1s illogical.
2- Student wr:tes a log:cal
conclusion.
A logical conclusion is
written and a reason 1s
given for the conclusion.
4- A logical cznclusion and
reason are written and
supportive details are
included in the statement.

3.

) - Not eval watel at this time.
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Science Health Investigative Skills

NAME:
DATE:
Health Unit: BODY SYSTEMS

HYPOTHETICAL STATEMENT

Basced on what you know about things dissolving (coffee in water,
sugar in tea, etc.). make a hypothesis about the amount of time you
think it will take these two things (sugar cube and sugar cube
crushed) to dissolve (same, faster, slower).

You Will Need
2 plastic cups, 2 spoons, 2 cubes of sugar, water

Directions

. Half fill each cup with water

2. Crush one sugar cube into small pieces.

3. Put the crushed sugar on a spoon.

4. At the same time, drop the sugar cube in one cup and

crushed sugar cube in the other cup.
Stir each five times.
Watch what happens to the sugar in each cup.

SN
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Science’Health Investigative Skills

THINK ABOUT IT: Tell what happened.

READ YOUR HYPOTHESIS: Write a summary telling if your
hypothesis was correct. Did what you think was going to happen really

happen?

Given a piece of carrot and a gumdrop. Write questions before you do

this activity.
This is what you will do:
I. Put the piece of food in your mouth. DO NOT CHEW.

Question #1:

Question #2:

Question #3:

Blue Ridge Assessment Project
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Science, Health Investigative Skills

2. Chew each piece of food separately and swallow.
Write questions about what you will find out by doing this.
Question #1:

Question #2:

Question #3:

PERFORM THE ACTIVITIES ABOVE AND ANSWER YOUR
QUESTIONS.

What conclusion can you make about chewing food and digestion?

What senses did vou use and how did you

use them?

Blue Ridee Avsevsment Mogect
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Selt-Evaluation

Hypothetical Statement:
I [ tried.
- I did a good job.
. I did an excellent job.

Collect and Organize Data:
_ Neat
_ Correct
o Well Organized

Ask Questions:
How many?

- Were they different types of
questions?

Answer Questions and Draw Conclusions:
I answered all questions.
My answers were correct.

L | made a statement, it was

Senses Used:
— Sight A ' 1 Touch A 1
o Smell A | Hearing Al
- Taste A 1

Blue Riudge Assessment Praject RERALY
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Topic:

Science Health

Investigative Skills

INVESTIGATIVE SKILLS ASSESSMENT

Activity:

ERIC

Aruitoxt provided by Eic:

LOOK-FORS assessed: 1. Student asks | 2. Student uses | 3. Student collects | 4. Student answers | 5. Student makes
questions about several senses and organizes questions and a hypothetical
the system. to make data from draws conclusions. statement
observations. observations. (If..then..)
STUDENT
Laiadatds Hindices masters

Ah Quests s
4 Demensgates sher les el tunhing byoshng more in depth questisins
boaes at teast liree Jiferent qUestion sLarfers amd questions Jre venieiclie
2 Dan nstrates abthiy e wrte three complete questions
2 b ses question stiters But it 4l questiens are coiplete
Sarses R id # senses used *A = appropnate and |« mappropriate
e ane Orgginze Datd

4 Shewe it Bigh fevel ot orgamzanon and accutaes
F* Data accurately eoilected. sustable 1or anwwering questions and weil creanzied
2+ Dt aceurateis eollected umng approprigte method
Unsuecesstul method of collecting daa tinaceutate. unorgamized. illegthlen
Alvwer Questegr amd Draw Conelussans

3 Shoses hieh level st recordma answers and wriies Joeserniptive, conglusise statement
U Quesions seeurately answered and coticlusive
2 Correctanswers o all questions
I Anwersamorredtor nnt il guestions answered
ol Staretient

FOHs pehetcal satemnent s logiaal and reasens gre s en for sttement o tank o bedase
SOWresy 1 legiual hyporictiedl stiteimten hased on kitew ledee gaimed through observation

T Attempts T pethieticad statement but wording is dlogical

NV N Waesaed at s time

T
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Science Health Investigative Skills

Format for Developing an Assessment Activity
to Assess Investigative Skills

Student Name:

Date

ACTIVITY: (This could be a teacher-made
activity or one taken from the text of a unit of study. Be certain to remove any outcome
information which might be of a hypothetical nature because the intent is for the student to
create his her own hypothesis. Be certain to list materials the students will be using and
include any necessary directions for using the materials.)

HYPOTHETICAL STATEMENT: Look at the materials that are given for this activity.
Based upon what vou know about

make a hypothetical
statement about what you think might happen and why.

QUESTIONS: What are some questions which might be answered by performing this
actvity?

TRY THE ACTIVITY AND TELL WHAT HAPPENED:

READ YOUR HYPOTHESIS: Write a summary telling if you hypothesis was correct. Ihd
what vou think was going to happen really happen?

ANSWER YOUR QUESTIONS. What conclusion can vou make about

SENSES: What senses did vou use and how did vou use them?

Blue Kidge Assessment Projecy
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IMPROVING OBSERVATION SKILLS
by Linda Hutson

AGE LEVEL  Larly Elementary
TYPLE Performance Portfolo
FOCLS Science as understanding
patterns and relationships and
ds imvestigation through
expertential methods.
The focas of thiy assessment is (o give students
specitivs such as size. color, texiure. shape and
stell to look for when obsening. A checklist helps
Studenny to orgamce their information for recording
m their science journals.
Science
22 Obsen e and describe changes that take
place over time m both living and non-
Inving things
2.4 Record and descnibe information gathered
from observitions or measurements
2.5 MakKe inferences after observations ol an
object or event
Record and describe mtornuaton vatheted
from tirst hand cxperiences
305 Identity some characteristics of ot
groups of plants and anmmals
Alhemarle objectives

>d
$-

& Compare and contrast the methods by swhich
plants and animals perform Iite-processes

® |vplain sundarties and ditferences between
Iivimg thimgs w varnous habitats

® Dewrnibe wavs in which populations ol plants
and amimals 10 @ community mteract with one
another and with the environment

ASSESSMENT PURPOSE

__ N Muking structional decistons
A teacher can use the informaton from
reacher ohservanons and students
observanons to see what the students” needs
re.

N Monntoring student progress i the classroom
Becanse thns project 1y a vear long hoth
teacher and student can compare
ohsenanons collected and see

mprovemenis. [ woudd hope thar this assessmient
would envowrage a suwdent to self evaluate as the
veur progressed using the scoring scale.

_X_ Communicating and using summative
evitluatuon

During the vear we will collect mtormation over
period of time and then share it with parents and
siderns.

_X__Monitoring student progress externally
Obsenaiions and scoring scales and commenis will
be Rept in the student's science notebook.
Anecdotal notes and copies will be in child's
portfolio.

— Validaiing student achievement

__ Evaluaing programs

_X _ Addressing Accountahility

In previous vears when ['ve asked children 1o
observe trees 1 found that this was a difficulr task.
and nospeafie data was collected 1 found thar
when 1 gave then specifics 1o “look for” the
cvpectartton was there  The second graders 1 field
testeed this project with understoad the look fors.
Fyen thoweh 1 "hroke them down™ (see checklist)
these look fors gave them a focus during the
obvenation session.

SETTING

Woadbrook School in Afbemarle County,
Charlottesv ile, s a small community school with
an enrollment of 196 children in kindergarten - fifth
grades. The school is nestled in the center of
Woadbrook Subdivision. Our school has three K-1
classes. 2 second, 2 third, 1 fourth. 1 fifth, and 1
fourth-fifth grade combination classes. Our school
does not qualify for Chapier I assistance. Parents
are actively involved in our school. Woodbrook
fhias an active P, T.O. and Volunteer program. This
self contained second grade classroom has 17
students. The children are heterogeneousiy
grouped. Only four children from this group are 1n
4 one parent tamily living situation -all others are
i a two parent fanuly situation.

Blue Rulge Assessment Project
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ADMINISTRATION
For Teachers

My second graders have each adopted a
tree. We used trees as a elass prosect o begin with
using size. shape. color and tevure as wavs
desertbe. «Children may seleet other things to
describe’ Please note that we used this proect
hegm o Each child widl observe tharr tree tor the
vear and record data in bis scrence journal. The
children have been given fook-fors, scoring seale,
and a checkbist. This protect will last from early
October - June 1994 with the children. Three
obsersation sesstons using the look fors occurred
before | scored the children using the scoring scale.
Because these second graders are just beginnimg 1o
develop various observation skills. | felt that using
the ook Tors and practicing wus mpartant.
Previous experiences for the children include:

L teacher modeling how o deseribe items

L what collecting data means and why 1
important

. oW 1o weh

o attentions 1o size. color, shape, teure as
wavs 1o deseribe 1tem

L readimyg books about trees belore we started

vur adopt a tree project

Day 1: 1 desenibed the ddopt a Tree project with
the children We talked about collecting Jdia
«Childien i e had previous experience with this
trrouely serencey and some things that we might
{ooh for when we observe atree. The children
cenerated size color, shape, feel or texture. After
s 1 handed them our look-fors. We diseussed
fooking tor these things each time that we observed
the trees. We stapled these look fors in our seience
jotrmal so we would have these o refer to . Newt
we gathered pencils, clhipboard. scienee journals.
cravons, and a dny erase board wath Took fors
printed on it and went outside. As a large group
we went on a tour, idenuticd. and observed all the
trees n the tront of the school  Next the children
selected therr trees, named them and hegan o
coltect data 1 moved trom eroup to group
abserving the childrerr A T vatelied 1 noneed tha
the look tors on the sheet Thad goven them seemed
hke wo_much for them o o through. My
leammite tor second grade came up with an dea o
create a checklist tor the chiildren that would break
down el nem the children were looking tor so

they could organtze therr thoughts and data w a
more concice Wy On observanon davy 22 [ want
totny this 1 Atter 43 munutes we went hack o
class and discussed the look for and the observanon
owside. Some children shared that 1t was a lot 1o
do. bui they enjoved 1.

Day 2:This session began with reviewing the look
tors. | shared my observanons from our first
session and shared that Miss Gatewood and | had
made something (vcopy of the new checklst 13
attachedy that we thought would help them organize
their datd mare efficientiv. 1 was curious to sce 1f
the children would be ahle o stav with the task
longer and il this checklist that broke down the look
fors would be of assistance to them. We went over
the checklist «Parts 1 and 2 only for today.) and |
madeled how to check off items as they had
observed them. We collected materials and went
autside. cToday [ also ook a photograph ot each
child i tront of or beside their tree 1o put into our
swience notebook. As | observed the children
today . the checklist seemed to help them stay
focused on the observanton.  The checklist fits with
the look for sheet, but it 1s written in very simple.
congise terms tor the children. After we completed
the observation session we went hack to the
clissroom. Here are some of the responses:

D.F. " The checklist was fun. it helped me and |
tried very hard to finish it.”

MU 71T might net have needed it. [ can ook at
the look sheet and list everviling tfrom that ©

I' B "Sketching the leat was hard.”

D R "The checklist was easy to do.”

KA 7Tt was hard to finish.”

I' A "I'don't know. Tused it. [ finished
evennthing on it ”
I worked mdividualiy with children during our
outstde observanon time. Some children needed
support with recording informanon but the checklist
seemed to give them some sense of
accomphishment. | wonder if [ could buddy
someone ap with those children or 1f 1 just need to
contiue to be there with them. S.B.. who has
ditficuiny staving with a task needed me 10 guide
him through vanous items and show him how (©
cheek oft an weni. He was able 1o stay tocused for
a longer period of time. T worked with him
through alt of part one and then sind that T would
return after 1 went to other children. He had part
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tao completed ad seemed to teel guite proud of
himselt Lam anvdous to see it over nme tis
ek st helps the student organize the intormaton
they are collecine

Day 3: SCORING MAY

I gave out the scorng sheets and discussed
the seonng scale with the children today . They
seemiied very sertots about tns observation |
passed out their checkhist, they gathered materrals
and we went outside. | have selected three samples
from the room.  These show vanous abilines in the
classroom and they are auached o this narrative.

For Learners

'l T'his checklist was made for my second
gradess to help them break down thair look-
fors shown in the previous pages. Students
could use this as a guide.  This checklist
would not be used cach tume but perhaps
durning the first few times observing.

Name

You and 1 wili be these things
as vou collect and record information about your
“tree. We will call these our .

The student wall,

! use severna! senses to make observations.
oseerng, smelhing. wuching and hearingy
2 notice size. color, shape. texture. and

location when observing and include these
a~ vou record your intormation in your
wournal.

i asz more than one way o record yvour
mlormation. twords, pictures, webs, charts,
shetches. otherao

o e genene Tlook-tor” st

feachiers students could use these look fors o

desaribe sartous things.

For Learners 1.
Part ! The Tree
I have adenufied my tree
adogwoad, maple.oake
e I have dated my notebook today
__Fhave desenibed the color ot my tree
__I'have desenbed the shape of nutree
__lhave deseribed he size of my tree

Part 2 T'he leaves

I have deseribed the color of the leaf,
I have truced a teaf from my tree.
I have done a rubbing of the leat.

Part X The hark

P huve el the bark on the tree and descnibed
how 1t feels,

____I'have desenibed the color of the bark

— [have done a rubbing of the bark,

SCORING RUBRIC
Scoring Scale - Adopt a Tree
—_ +. Student’s work goes bevond expectation.
The student has used size. color. shape. and texwure
to describe in a variety of wavs (graphs. pictures,
rubbings. webbing. words) and the observanon
provides detailed data.  The student was focused on
the observation during the entire session.
— 3= «masterviStudent has described tree using
s12e. color. shape. texture and has used several
wavs to collect information. Student is able 10
focus on observation for a longer period of nme
2. Student is almost there. Student uses more
than one way to collect information but needs
support with staving focused or collecting
information on tree.
1. Liude information gathered.  Student does
not use size. color, skape. texture, when recording
mformation.
Comment  After the observanon reacher would
conference with cach student o share scormg and
discuss the data collected.  Teacher would ask
questions such as:

1 What did you do realfv well dunng this

observation’

How have you mproved as an observer?

Cle
Retlections on Sconng | tound that atong with the
scoring scale that my personal observanon ot the
children that day also plasved a pait in the sconng
ol thair observatons.  For example, one very
capable student spent about half of the observanon
tme not tocusing on the observaton. She
completed about half of the work and received o
score of two. She could have scored a tour 1t she
had put some eftort there. 1 will share that with
her when we conterence.  Another child yusc barely
completed the checklist, BUT he was on task the
entire time outside. His notebook entny tor hum
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was remarkable! ] feel that a wacher could make
narrative comments to the children. oo, 1 found
that 1t 1 jored down notes as [ watched the children

Al

on the 22nd that it helped me as [ was scoring.)

RECORD-KEEPING

This project will continue from September
through June 1994, To keep track of observauons
did sconing | keep the scoring scale and comments
ol our conference stapled mside the child’s scrence
notehook directly behind the observavon [ scored
This way the child has his observation AND
scarmy scale with comments night there i his
science aotebook. We can compare two
abservatons and have Al mtormaton i trong of
us Labsa Xerox some of these observdnions o go
mto cach Cnld's porttoho oA sample ot a
bezinmng of the vear observanon and then one at
the end of the vear s usually tihen | find that
conferences are . natural part of our classroom and
they do not requare hours of tme' Generally cach
conterence requries ahout seven or erght nunutes
per chld

During observations sessions 1 also take my
own narratine notes. These generally stay with me
e each child's portfolio foldery and are used
when appropriate durning conferences with duldren
Or parents.

PARENT INVOLVEMENT

Fhe scoring scales and data were shared
with parents during conferences.  Parents
cormmented that they biked seeing what was
requtred doek tora and how the look-tors were
scored  Many parents commenied that their child
collected more itormatior than usual, and
speatficatly Tocused on ~ize, color, shape and
texture.

OMay 1990 "Scrence jourals are also sent
home bi-monthly e parents may share m their
Child's learming - We are now contnuimg with
“look fors™ osize, color, shape. texture) moa class
garden that we have planted. 'm seeing the
children using stze. color, shape. texture, and tinte
as they deseribe!
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Science - Health

Investigative Skills

Scoring Scale - Adopt a Tree

Date:

fod

Student’s work goes beyvond expectation.
The student has used size. color. shape,
and texture to describe. in a variety of
ways (graphs. pictures, rubbings. webbing.
words) and the observation provides
detailed data. The student was focused on
the observation during the entire session.

*(mastery)Student has described tree using
size. color. shape. texture and has used
several ways to collect information.
Student is able to focus on observation for
a longer period of time.

Student is almost there. Student uses more
than one way to collect information but
needs support with staying focused or
collecting information on tree.

Little information gathered. Student does
not use size. color. shape. texture when
recording information.

Blue Rudge Assessment Project
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Science Health Investigarive Skills

Student Self Evaluation

HOW I COLLECTED THE INFORMATION:
[ have recorded information about my tree using:

size
color
shape
texture

words

pictures

rubbings

webs

charts

other when I observed my tree

What did vou do the best on today during the cbservation’

Why!

What do you feel is the most difficult part for vou as vou observe vour tree’

Blue Ridve Assessment Project 1.7

O :‘ 7‘ n‘I




Science: Health

NAME

Investigative Skills

You and I will be -- - - ¢ L these things as vou collect and record
information about your *tree. We will call these our PR AN

R

The student will:

use several senses to make observations.

(seeing. smelling. touching and
hearing)

12

notice size. color, shape. texture. and location w

hen observing and include
these as you record your information in your jou

rnal.

(9]

use more than one wayv to record vour information. (w

ords. pictures.
webs, charts. skerches. other.)

*

This is a generic "look for” Jist.

Teachers/students could use these look fors
to describe various things.
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AN ASSESSMENT GLOSSARY:

BY CRANT WIGGINS
CENTZR ON LIAANING, ASSESSMENT, ANT $CH00L STRUCTLRE

[, S R0\ S S QL MY 5.

. 70 “assess” is to anzvze stzlznt acsomplishmens — glzn

Semm maeh S ielama Doy see.

im g
sewarsila. TS,

=sing 2 range of documeniary technicues (e.g.

Shservadions, 2:2) Whern wsed in z= evaluzsve sen 2, in "asszssment’ is a2 caraly!

e oo s

‘-2ging o the guzlity and range of achieveman:

— et

$ 2 "est” Zifferen: fom an “assessment’? The Sigtmonan i Ternzps more

cre of zmsads ze ::n:l:a: ;v th2 word’s Lazz 10 ass23s is 2 o2
p
staZemn A “mes” iz use .:101.‘5:.: of as :e;:'~ Santiorm of zsszizTmens he
zim s o e*:al:z:e taden: achievemant using a small, wsually imilreco:, z2: 2f ltems
s )

The “z3:23307” Ris more of an ciigadien thzn the “i=si-meker” o fztres ous o
2voKe z.. of wl‘.a: :ne studznt knows and czn ga.

Aatngmniz Zzzzssmen:. An “authens” assessmame i fomzosed oz oweorhw
'2sks — challenges which we wan? stadens 1o mastar, Authansc asssss—ent tmus

2acnas n2 stulznss (and ieachers) what Zamonsisarss uses of guhese- Tater zce

u_-.-\-‘. ‘e - . e smcimee

Amm g e nes A e S -

- b
~-aS.LE022 IMTITUTDOMAnNL s e test t2SKS a2 chosen Seczuse thav zte TeTt

)

ST S.mu.ziec verncns of essential cuestions or challenzss facng prassiionars in she
Taid
Tald.

Srew eswe aacimen

A ‘authendcd test thus direcslv mesz Z5uras stulans On ine :JE""‘""’“CES we

vaiue. Multiplz-choice tests are by definitcn, indirec: Thev ara oroxy” forms of

ANSa a8y e

measurzment {hough perhaps vaiid; see beicw). By czlling a tas:or it 2365 WiiIh

[S~o- 3 e W23 c—-—ar

- e U ottt ' H .. [ rnar b o Tige.

lomyoos2 it "irzuthentic ihe speaxar is sezzasang srzt the ‘iam ar2 STopLsue
- =

: forms of tesgng.
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In sum
\

I, an authensc assessment sqouid —

<j engage the student in challenges tha: represent the ‘tesis’ Hkaly 1
face e as orofessionals, Ezzens, or camsimer

——— - —-— e D

2} Te composad of tasks that ook lke she best kinds of imgmizs nal
aziviZes: cral histories, science labs,, ccmputer simulztong,
debazes, research orojecss, e

Sencirarkis). A benchmark is the speciSc crofus or perfcrmanze usaZ for
seiing Qe sizndards in an assessment. The benchmark “zmchors” e seoring sczis,
Wihout fhe Senzhmack an assessment wowld be relative or bytobpegtiis ]
25t resiit would simziv be the best of what we received in th ers
"2t mighi sl be medioce. The selscied anchosy e ser the stamisrd.
Taxe the test citarion-referenced: we wouwld ng lemger exDest sIzras 10 te

migemimiaig A

. .. . . .
== =.ew82 200F & Doz tove. We mioke g2t vely lew Troouss or TesinrTanoe
s = ‘ : .
. . e - . . .
= CTeven nIhe a2l — tm2t matth the CLally or e tco anonor.
rd :

rizzrz. To ask “wihat are the =ira to be used in judging stedent work?”
T.2unis o asking: “Where shouid we look :in examining his zrodust er
o petorpod-be! <.

cerizrmance? What aspexs of PETIOIININCe are oSt imopemant? Sor e

[{e)ooet-inta SERIY IOT WIEN KRInZE o
L odei IR ) togem aal —-ni- e oy o a (SN - ameng i emerze =" om ~geseemi =
Shely Wil ne O8N Z2KEe .-.....5 OAI' ana W “Ana. m=on. R YYD il &30 Q9tErTTLs e
=S ==

.. . . . .
-—oe - —
o menln rewzve D giher e

- - . LI . mw A mmeen] £ {Azs =p meen e —ezeme |
=-EinBnT res, lenguage usage and develormen: of idzas ave Doin imocreime im
Sm=i S=E5 : ;
- - - - - o - -
Je=Zi0E WRing wilial perzent should we assign i sach, however?
[ XRETRT - - sorme — - . . IS - -~ .e e m e
A lziure o carefully consider oieria when cesighing tesis oroevaluadng

stulent wirk can undermine the 2bility o send a clear (mence, ‘o
sTilents aboul expemmadens; it 2iso threamns test “rail SLin” (s

3
8
O
%
1
(@]
¥
wn
oy
Y,

we weighi D relzive peins values of the test cuesdcns? How shswid we wai it

’ ’

form’ (such a5 the impermance of wriing a S-caragrath essay, or hein

T oeing nz2at in
wrinng)? Shouid we overiook invented spelling? Shouid we give sardal zadiy for

: - heet e c ~pAeecn e = Szems vA imgeies ok
§9CC Proliss TUl wTong answers?, et Some procedire is necessesy v imsuse cmat

revetmeaT 2 "N medman i,
.
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nrouzh e Cens’ of a spe::'.:.: dimension or set of Tais, considersd im i ~ citen

-wiae —— ase sommed

a‘ Se" a-z

ll
.0
[} ]
°f
mn

P m~a - H S Swas - fre = e e Hmeemom
2zems (e.g. reading a paper twice, in the Srs: zase julzing for “svmiax

~

inZ tmesetsnd for “shewrical e:':'ecr;veness” 1

g separze eoihrimce Saw pn Ak eesie)
mem 1 M sl awa mmeme wa s

Ty weere e A samird Taae W s- —‘ﬂ; I3 oo [mmimosmtciteemm tovsemes melme - -
thmme vl merrm e PYY-29 e -.4. 1999 soen: (SoITdaiam, nsss mmsemos; Gesem
. . . = N
acsacammse. ean’at —at A b o : - " iemaA H
as3ssimen:Eiast g '.I"..«'.L. 200 wnat w\ie stugen: O-VE.. 28 Tazk as Snished we . S0
233 ommmsmen 2ma 235855 ;s /lo_...,,‘t " \t:..,, e,:..-:.q— FAmesian e s’ geinn
S33.z.aaiTell2 s @lICIJm. N XY 3 AYaSa.y - o Coalaise o e mim e
. . . . . . .
mmec tmaMm et e e meeotom . e s . - :
SEUWERN U2 Tl ZIVINE STuZanis Derrer tasxs 0 20 is o DI suniZient 1o sz axcallanm:
- -

e o ame mmlee anm el : [ g F st avmane ma s a'esme
STA2ENT WITK: SLENEng e fumTiculiinm and assassmen: ""-'-"\ e xind ¢of
s

PO *e T d wae

g e =

Sh3..2ng8s unlsnaken, nor the “cuality conirol” necassary to ensure tharsw

—ia

CATTUI &S I 2xl2eds §rzisd exTectzLons.

Caemsiadne cae ) . k ¢ ‘ tnmrmall etans . ey s =
Consider o °xa...:.e, e sheet music, focrtall S.2¥200K o scTiiSrat.s

-l
- Py .
. =~ 24 ceaml? -en P . Y & AN oo <
282 TInTUST TiEv Deas -ziass and HOI’OUE.". as Call 2@, Tus o2y, inezsalvas 2o
. =
. . — . .
. -ewtl - - —— IS - I - coees
DOU EUArINER Cuzlllv Dpesizrmance. Tna e:e:: usIn the .23203r senng l.szr,
< - ¢ o Py =
. . . . . y . .. . - . .
SLEO slEnZEnCE: LI N8 «nd of $82072CK; DIt allETnng nfomt.ee oo
- = H = .
SLCTTSWIig, gt
‘esmvmge ~-"..|..-.-‘.-.°-” N o' i - Hiemepgemgm A LtonTmag Ar i games malmem
Lo RN RN oes--1 1S SAAG. --nanc Qr TLnend22 Vmthwesa i Bl Wi asadte mmesteasan
- . . N . . .
C2iCCTes aTe hus ganera: ""ZL s:atements ior TC8NUS, 3IN00LS &0 sInCL: svstams.
= .
- . .. " . . « .
. + . "o )
Lo 2Z2rEiChile outldIias we have to agrae ¢n the S:.',‘ Wil Usianzzarc batey
— o v . .

2asures” = 1oz 123KS, Citenmz an

f.

Stanaarcs oy 3 hich the oulcomes w

Crem-emial 'i25ks or sussiions). A task is ‘cren-endad’ I it is non-
Touna x:nz is cpen=2nded when one is presented with a prodiem sr cueston

.-+ I ; s
wiih either ng Tmzhe answas, Or in which tha

2en o sc .
See Amascw

variery of soiutien path

@)
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ERIC

Aruitoxt provided by Eic:

Coen-ended. B cinzast 2! mu €rie-choice tests are, bv design and feSnizza -a:
Cpen-ended
ihis is nototo say, however, that anmswers i cpen-enied guasions o

Frodlems are oniv 2 mater of perscral taste or zaprice. Some answess are expesied

0 be bewar than Siners, tased on wrat "works” (or doesz't work) in contexs os =

-t paresi .
range of rasornsas and products is judged aczording o speciiic cizeria {as when we
evaluate e logiz of an a&rgument, the use of evidenze, or the way in whih

Froblem Ras Seen oncepmiziized). Suzh answess are s “justifed” as cooosed o

- o
.e

77 oy e ”

oTTect.

;:-:-q IS
=)

2253I0s nus demand more than knowiadge: they demznd

joZgmen: znd imzginazen Al gocs essay cussdons o: cesign ZToTlams are thus

Lestumured: eves when ¥oU Know what is excected ye: have to szzidh vour hezd
and memicdizally =2ft ans refine - often Tevising as vou go - veur scluzion of

sroducn Cliam with suzh Fratiems, the student =:v not kmow how 1o

e Yol T T T DR S .r L mal nl . et s an S
pTOQUISVEY unZar way, even with 2 oeat dea! of prior Taining znd “knswlad
A" ae PP smnel LAY — . b} oo 4 mnmarzaw’
F CpSRTERCEC Quesions are l-strucrured; the saverse i o necassaslly ohe

L]
——~
1Y
9

S\rae mws

czse. Di-szucnered orobiems can have clear, “tambiguous and et amswer

& e sk of desizming the cheapest =p to Eurspe), bur tere stll is no mecman

. . L
mOS i cemn cme st
-

prOteCLre [or st.ving the robiem corractly,

- - PP PP - d : " -
SJEITIITTRANIZ Z3s2zimen:. <0 perizrm s to “act uzcn oans SISE
. .
mmemeigelan = 2 —— e Wb ipen g w2z lem jemeta'iige cyete . Aamg’e lema Caa g
~......:.¢L-..--n ee SITOTT O e Lro.-..--.d e S Rasat sV V25 L w8 ST2 5 KTow CTm T
. -
- . . v o . . o . e P ..
N - - -l :
8oaneIuvav az oo CONg T omxhen 2 commiex STOCUCI I WIS one's KI.OW.2282
. [~ by .

end exgerise s rzveales.  Music recitals a-2 20 Tagianic compesnions are
—ned

FRTIOTTanias I SO sensas; so are oral exams.

A FErISTIEnie assassTent thus differs fom a coavamsonal sazer ind cendl

‘st in e same way that e iriving test for cne's license differs Zom sha weisas
test In e formar case, the test is mezn: to rezsizally simulzze drivimg
‘'periormance’ - io raplicaie some ty7ical 'tesss’ that arise in cally drivis

~
LIS - v em
-

.azier case, we test for knowiedge of criving facss and rilss, not wihether the smegan:

i wnn s o manss
KIOWS Row 10 emziov the=: in ‘perfor—in the act of &=ving.
. P - &

e . & el rmm M o LA P Nk R - cami Al nenma
<48 Us2 O e weors “persiormance .'..grulg::: al Loorant dilerens:
s :

Serwesn zuienZ: and mulinie-choice tests. Consices any pericrmer, he it ik

WO AW Lt By @T 4t ma-.

(1}
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rlete, ceZater, dancer, scendst or actor. They ‘perfcrm’ with knowiedge in i

sense that they must fashion or consTuct responses io protiems atising in a fiuid
and complex context their knowiedge is used to fzshicn mew knowied ige o
Tieaning. By conwast, multiple-choice tests Terely ask the sruden: to rezall of
recognize isciazed ‘items’ of fnished knowiedge, one at a Hme Rather than bein g
rested as 2ozrondeos

with knowiedge, studens are npically asked con tess

tc be mcre ke leamed spectaters of other Deopie’s knowiedze.
Periormance’ also implies that the student must s2in can=al over a comriex

'w'noie' azmvity (the gz=e, recital or piay) for which cre pracdces and jearns the
knowiedze’ recuired. A tvpical test, by concast, ofier 2sks studenss to appiy cne

o Same o

sxill or faze to cne isolazes guestion — mere lxe the &5 ¢ pesiprmuzancs than th

[obplit-Jb¢ memastes weilase eas
Feriormanze itsel.  Pzper-and-pencil tests czp be “PEitrmancss” I the task and
scoring sviiam are like ‘veal life’ tests of our wrsen atlizy, butitis rzre in real life
at men znZ women a0z asked to zecogrize aright answer in 2 Seid of wrong cnas,
&5 opposed 0 ganeratins the right answer temseives.
ince many pericrmances can be eshemeral aczsns, fair assassmen: tpicaly

swolves @2 czation of products. This insures a:ie:'.:a:e gotumen:ziion and

- -aa E...-..x. b ais  mas

PCssiCLiny of appropriae review and oversight in scorin g the pesfermanc

Foriziio (scmedmas appearing just as folio). A soriciio s a represencaiiv

ang judiZcus colection of one's work. As the word's s2o%s suggest {and as is s:ill

"o tw
S22

{5
n
Y]

= he ars), the oollection is carried from tlazz i flace fer
exhifiden, usually as a kind of resumé.

{n 2z2damic subject arezs such as English/Languige Arts or Mathemasiss, a

Socumentaticn ¢f the

sradent’s work, and serving as the basis for gvaluation of werk-in-progress or work
cver ume. The docuTentation typically serves thrse funcdons: revealing the

zordolio titen serves two distinet purposes: providing

svadent’s zsnol over 2 the major areas/technicues/ganres /epics of the course or
urses, Z.owing studens to reflect on and show oif theis best work (by lesting shem

sziect wiizh works will be put in the portiolio), providing evidence of how works
evolved and were refined

For evaluation purposes, pertfolios can do what aditional assessment
cznnot &o: provide giract evidence for evaluating the studant's asili ty to make

Srogress, over Lme, at mastering essenzal concepts and tezhnicues of the course.

Blue Ridge Assessment Project 3 q 4
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Clien, students 2os asked to choose a est’ piezz or to diszngrish merween ‘Tzjor

an2 ‘minor’ sieces as past of the evaluz=on. Thus, the swud

evaliated, In addizan to the collected works,
In evaiuazrg portiolios teachers can preit rom werking togesher o emsure
Teater rellsniiity in scoring, A proczure used extensively in Grzat Brimain and
zsTalla, where sortfolio assessment is fommer, is to have meezngs

2Zn.5s where pecple
tring samzies of e best, micdle-level, and woss: student work o= the por=olios
2 which gme grades are re-caiibrated based on 2 Sonsensus about swz=iards,

2=

ents julzament is teing

1

3~

Precess. In the context of assesslent, “crocess” ralers to shz2 intermaciate
§:275 the smulant szkes in reaZling the Znal perormance o: end-produst specified by

ass@ssmantl. “Process” thus includas all sTazegies, daZisions, suh-skills, rough

rafis and rehearszis used in compieting the giver task

In Seing asked to evaivate the ‘Frocess’ lzading io the fimal sesiormanza er
STesut, e assessor is scmedmes asxed to expligisle fadge ths tualisy of the

stzZanrs iniarmadiate sigps, independant of what can e infess: apout hose
Tricesses oo the

end result For exa=ple, one Tight be asked to sarateiv rzis a

stzZent’s aditiyy to work with 2 group or do pre-wTitng as zast of a raszarch orojest -

SZgpendently of the wEmate Froduct Se group ar individual writes sroducss. We

28 Dewase of routinely sccring ‘prezass’ serzrztely, however, evas i in teazking

gaan
s:

W& wani T promee and assess develozment of sase ‘Procass’ abilinas, Afwer 2, as
Wi word “resizrmance” imsiss, the eT.phasis s on whather the Zmal predus or

2
TISTTAnNe mer e Sianaarss set - LT2sDectiva of now ha stugent o8 thers,
b RS

*t)

- .
wemmsiae

Frazusi, A product is the fangitie and sibie resizue of a p2etormanze and
T2 processss tha: led to it The product is szlid  for assessinz ‘he stulant’s
sroduct 2) is

S, and ) appropriazely
semples’ frem the curriculumina wiay that mimars the r2iasive imzcraance ¢f the

Ui ]

xniwiedge 10 the extent that success or failurs in produdng th

- -

Szzendent uoon e knowledge we tauzht and want to asses

. . .
~.aignal In e cousse.

siizzie, reliz5dify. Relability in westing refers to the iikelinood :hat the s=ore
o7 grade weouid D2 constant if the test were re-taxen or the same pericrmance

were
Sy scmeone eise. Error is unavoiZzdie: all #s5s, including the best

3590
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ASSZSINENT GLIS3ARY

owultiple-choice tests, lack 100% reiadiiisy. The aizm is to =inimizz it to folerabie

.evels.

Tois kind ar’ €TOr =iy not be a defect in the tess, susa stzzszal faze zbou:
fow exmanecus facters imevimbdiy indluence test-take:s or judges. sTucucns are
mis-read; the wrong box is ...a.rked judges disagree, somezmes for gzod reasces.

n pericrmance assessment the reliability probiem fypicallv occuss in two
icrms: 1) to what extent z2n we generaiize from the singie or s=all amount of
pericrmances to performanc in general? and 2) what is she likelinood that ¢isfaren:
fudges will see the same pesjormance in the same way? Most tes:-makers - anc
s—".oci board members — would insist on 0% reliabliity or bener,
=ow 2t we obrain such relizhiFs ¥ i “subjecdve” assessmen:? Fist, ensure

piet-HI !

sk for the same outcome. Thaink of athie==: one game or
event is rarely enough to generalize zdout a performar’s abilimy, even a: the

Froiassicnal level. Secondly, use tained judges, working from smecific ‘znchor
parars/rericrmances ané with claar citeria, to emsure adeguzi2 “iner-rates
railzilisy.” Even then, sc=e oversight process is usualy ZasiraZie :0 ensure tha:
faCgzes appiy <ieria and sizndards consistenty - withous “dsift” Zua b fafzue or

c
cwer famors - and faitly.

Rulfric. A rubric is 2 set of scoring guideiines for giving sizras to student

S S
)
Uatolel I

wirk. (The word derives o e Lazn ward for “red” an2 was omcz wsed o simmisr

----da '

:ne2 direzzicns for conducdsg religious services, found in the marpins of Hrurgical

Socme e

cooks — and wrirten in red). The rubric answers the cuaszicn: Wiz does Tuasiery

‘znd varying degrees of mas:zr ') at s tzsk look lixe?

bommimn] et
"—‘nq.. @ b ome

¢ conialns a scale of &iferent possidie points to e assigned, often ranging
ircm 4 or 6 as the top score, down to 1 or 0 ‘or the lswest scor2s in
pericrmance assesszTaat;

* siatas all the diffsrent major traits or dimensicns to be zxamined (

"o

simax” or “understznding of scienific method”);

(1
ua
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ASSEIMENT GLOSSARY

* provides key signs or salient tairs of pesfermance or mroduc o Snding s

Cemtmwabs

e right tlace on the scoring scale 10 which a parzoular student reswls

Srrespends.  Note, therefore, that a mubric signifies thar the assacsmen: is
“=ites .c“-'ﬂ'ere..:e:," implying that scores ace derermined by maswery and

s oo

S.'IOL.... potels 'lecessa__v be Q.S:'.:'.:t&'d a.::'xg :.hE ‘o mamwen o 17 su—ve.

Sample. There ave two Kinds of “szmpiing” going on in zll for=s of test

design: sampling th.h respect to the domain of all sossible curmicular tooics and
tasks, and samzing of the student populascn.

cssmemes

In the fermer case, we are asiing what feasible znd efScent sazie Of tasks
or guesticns will enablie us to make sziid imerencss zhout tme s=udernt's ov -:-.21
comipetence — since we cznnot test the student on evamyihi g nat was faught and
lezmed. In the lzer cass we are 2lking abcut the :z:i-tzkers, not the 28t we 272

sk sms

as:c:ng :he guesion the polsters ask what must be e somposiZen of any amzie

of students from which we could vaidly infer conciusions abeut fhe sisizmewide
pesiormance of il studens?
Cne way i do both iorms of sampiing at once, 22 "u.s t2st in a very efficen:

and eflective manner, is io do “mazix sampiing”: ask 2 different saz =wples of studens
to take cilferen: sub-tes:s, the sum ol of which 232 up o the whoie studes:

pcpuladon’s aclvona ssoplete sange of :2sks. Thus, on 2 schoolewiZe wridss

- weo L XY

test, we cowid st all studants but gve one of six p c::itie kinds of wridng sasks 2

boeee il
-

eack student, and then drzw inferences zbour 2ll swusens’ aSiicv 1o handie all ihe

gerres of wridng as they do in Callfomia’s sizie wrizng mst).

[X-p4—

wuw/e s -..unulaah--.

Scaie. Tre demarczied condnuum (number-ine) for scoring paricrmance
the range of numbers (cr letters) wizhin which ws score work. Pericrmancs

-l

assessment fypiczily uses z much smalier sczie for scoring thas siancardized tes:s.

Rather than a sz2le of 190 or more as fcund on most tes:s, the Tacrity ¢©f

periormance-tased assessTant use a §-point scale; ras2iy does a sszie contzin mese

than 11 points. 7o use 2 scale of so many points —zxes reilzdiliry unilkely, and
attempis at sudh fine criterizn-referanced disdnsdons Sszome picky or astizary.

Securs, szzusity. A :astis ‘sesure’ when teachess and/or srudents &5 not have

rior azzess to e test for purposes of presatzdon. Mast mu Ssie-choice tesis muse

Blue Ridge Assessment Project
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W

ERIC

Aruitoxt provided by Eic:

Se secure or their v lidity is compremi

Suesticns with ‘correcy
nterestingly, many vail
e assessed knows the

ager sudject in advanc

J -

100 little azentcn has been Faid o the jnwalidiv

‘FreTused since they rely on a small number of

answers provided within the smred four or fve chgices.

< pesformznce assessmenss ats = secur

2ssmer cate. Thestudent to

Zusical piecs, debea:e ‘Cric, cral exam gueszions, or term
e, the teacher/coach frly ‘teazhes o the (known) test of

1 ¥4

.
* a1y

Si¥ 07 USIng sacure tesis: if she

task is not know= in advance, and if the stidemt canmas

guality, and cann

sk, A tzsk is a

Ot use resources in the tesIng sirzazon, th

vecent cannet fully rehearse to produce

itiazen, Den what is really bein

[

e s .
COmpiex assessmen: acZviry. (The Sxinsh usa the Shrase
- L
" - : . R LI LK N 3 » . . . .
-iegrated task” 10 caprurs this idez). It dexianss thar we ring to Sezs 1gperigive

Sl Knowiedge anZ skill «

~ave surlessicily fashicn

2re se! n relatiza to expectaticns about swu

Sevelcomens, - -"""OI‘E,

Moemcwalay serme e
-

-

task thus diffes

e 4

sciving shvsics :2x:book sreblems. Scme sax

g=ens and acdens. Most szsks ars goa-girectad: the

saccessiully bulding 3 ba'sa Seicdes ta wi

soive a muif-facersd srohiem - guesion through a series

€2l LNy are ‘done’ when we

2d a perizrmiznce o Frodus w0 spesificazions. S:andasds

at parformance on tasks.  Task

s a way of artcuiadng and exemczlifving pericrman

~e
was e aas mtawaesslimormm
-

.
~
- .-

- -

5 from 2 comvensiomal test I:zm in the seme wav tha:

1NSIEnE v DoUm S mas sa st drfii o

Se o merwe W Jes amila WeeeTad o waas
- - - -
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ASSEIIMINT GLISSARY

MATHEMATICS:

1. A performzance en:mecnrg’ task (for micZiz or high school):

Design the largest scssible clesed container ircmi a given
amount of stiff co:.red paper2

Derz-=:ine the 2zount of paper used for e2dh dnminer.
Deter=ine how la-ge capaZiy of cocntziner will be when compiered.
Conszuct the acmzal conziner. .
Keer z log of your progress (or lack of i),

JusZi vour answess in a repert, detailing vouwr activides and sousc

Yo ot Dwend .

-— i 3..:, s bbb 3
acknowizZiged in the report Al fommiias vsel suss '.- ciga=iv siz:ed and
their scurz2 aciiowiadged,

All sourzes, including Hends, serents, tsachers, Sooks, journais, et must 2

a. Which Suzsrmarket Has the Sest Prices?

“DesigT. 2 research srojeq for comrasing the onias in two iocal
superTzskers. Wharitems and srices will s ¥ou ssmpate and why? How
will vou lusdly e fhoice of vour sazie 7 How ralznie is the sampie?

"
~
et

[she work is i be done pe:hr indiziduzlly and in groups; group
scoring rubric may be found in dhe scoring rubric s section]

K ]

b. How Muzsk Does it Cost to Take A Shewer?

Srusm .3 are expeceed to investzate energy cosis using not only thair kncwiedge
of ma: and sdence but their a""’y to expicre the hidden “cosis” such as
envircnmental damage, piamiing e"'.::::':.-:'.:, et

2 zzumasy of Clvms Mogeison, Fox Lane H.8 Sedizrd NY

Bilue Ridge Assessment Project ) 4-14
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Somans R Y S
SSSZIENIENT CGLISSARY

3. The Pythagorsan Theorem revisitad

Wher you siuzy the Fyihagzorean theorem You ciscoves ihat the sguare o
hyscineruse ecials in are3 the sum of 17z squares zr e cther wo legs.

BUT.....Must the figure 10 be drawn on e legs be a scuare? Couid sne
leg as a siece =f a Cifterany share so tha in
thecrem weuic read:

A x/acza of shzce) + 5 x (area i shzpe) = 2 x {arsz of shaps).

¥/hat othar figures shapes make the ‘~sorem work?
What is the more zereral formzia?

4. Mzath task for graczs 3-5:

LI - Y] - —. - d ‘s o oA} : b’
~C8715 378 asx22 (0 esiimaie the number =i M & M's s zlarzs comainer, T
S 1 me
T

5 piclcsse. jusiify, iy sut, ans sneck :neir siar

"6 thecrer: wouic sail be true? |;

ke

use the

50, the

18

M & LS large scocp Salanze scale
Pazer and pencls differant size sonsainer, Weights for balzmze
Blue Ridge Assessment Project G U
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2 Zave the &=52 tel] vou about the book sk follow-ug ang zrob
(ceiow). Relzce you observasons to the desctizicrs {nex: sheer
“Tell =e z50ut this book.”
“Why ZZ vou seiez this Sook?”
'Dxd Vou fike this dook? Why or "oy not?”
na: would you ell a ...end ascu: this bock/chaz iz
3. Fzve v

4.

5.

ASSESIMEINT CLOSSARY

ENGLISH/LANSUAGE ARTS:

1. Grade 3-% Reading Assassment, Upper Ariing iz

wowii
-

SCGCESTED FROCEDURES:

1. Ask the cniZ o bring up a book he/s=e nas recens ¥ Smished
st of bocks r2ad.

ne s .l- :'nocse a pamt 0 share Wi vou, e cnis
T2 selex 2 short passage o read alcus,

n

¢ vnomam

Fr=y Fassages mzy be Zom 100 to 220 words
inermedizie :assazﬂc 2y ve Som 200 o 400 worss

nave il rzad passzge silently thex rzad same sassagzzicud

°

* while ligeem: 'g, estmare word ac:'.::a:j:
671007 = EES'V'
20-8% = insmucdonal

- an —~u°.

;c:)-«-— 3, l:-l"

(l'

ing suastons

T shaet belsw).

seading, zng Rig

unosrin, .'18.: bt

bl

Delow $I% = @i~y
¢ inrarvens whan chils S1Cps and cannct srocesd. Tell sha wotd, nave ohild -
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2. A 8th-grade multi-cay writing assessment

Cays 1 - 4: Fre-writing class lessons & activitiss
* wa:izhing an excsrot from “Stand Anc Deiiver
* feaging anc ciscussing a pcem ard an essgy cn rgaclters
* drirgirg in piciures of themselves as elemer:asy sshcel stucsnis
» figic inz 10 lccai elemeniary schoci

ll

Lay 5: Writirs Sinclass

Se.ect cre of vour past le::':ung exgeriencas wiith vou remamter
wel.. WWriie an autobiographical essay in which vou: 1) mamzie i
:::';:'.s.a:::es (where? when? why?
mew?; 2} describe the “teacher” and his/her signficance
as wii. as your own rezz=ons at the time; and,

3, intztpre: vour present ‘eslings abous it
v‘v:.'- 25 you remember? What does it meaz to yeu acw?

Be sur2 10 use specific deralls, inciuding conversazon.

1725 wriing sample will be compieted in class tocay.
Cn Zay 10 your fnal copy mus: be handed in.

Lay &-&: FAsvisicn, editing, and final copy procuces,

e Fazess -“rad 2y cisiriut language ais teacn
e Woing s:::.' cn & equally-weightec dzmens.... , using a 4-zcini 52z

mams P amtams

acn: Ceontent, Organization, Language Usa;e. h‘ec:.':amcs

Smp
wi

3. Write a play (4th Grade)

Stucents, in greuss of 4-5, will be asked to select a stcry frem their rezser ic aczot
m.. aclay. The ;r:up will re-write the story, agree on ihe part each caic saail £ &y.

ach chiid will se:sce crie appropriate prop tc szgmfy their characrer. ARsrz few zays
of pracuce, they will rezc the play to the class as a reacars theater prozucich,

3 zar of a twice-veariy diszct-wide K-12 writing asscssment in Cherry Creek, CO.
4 courtsy of the Kenricky Council on Schooi Performance Stancarss.
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Use of the Assessment Standards for Different Purposes

Assessment Purposes

Purpose 1: Making Instructional Decisions
Assessmeru is the link between teaching and learning. As such it is a dvnamic,
ongoing and crirical process tha shapes classroom environments and students
opportunities to learn. Through assessment, teachers monitor the success of their
practice and make instructional decisions. "

Purpose 2: Monitoring Student Progress

Assessment as a means of monitoring student progress describes students’
development and documents their progress towards specified goals. The primary
audience are teachers and studercs. Monitoring encompasses informal judgments
based on classroom observations and inzeractions, as well as those based on
written assignments and formal presentations. It can describe the progress of
groups of students as well as individuals. This ongoing process aiso provides the
data for summative evaluations. Students as well as reachers share responsibility
for_monitoring their progress. When teachers and studerts collaborate in
monitoring progress studenr learning is enhanced and the teaching-learning
process becomes open.

Periodically, we pause in the learning process to reflecz on what we've
accomplished. We aggregate data on student learning. Whar we gather and
report communicates what we value. Summative evaluations involve both the
aggregation of data about student progress and the communicarion of thar dara.
Preparing a valid summary is a complex responsivility that requires careful
pianning, quality judgments of student performance (valid inferences), and the
thoughtful svnthesis of evidence into a formal description. Formats vary.
Including student work enhances the communication of student progress.

Purpose 4: Monitoring Student Progress Externally

The monitoring of studemt progress via externally established performance
standards should be wedded to the ongoing instructional assessment in the
classroom. This marriage is viewed as an equal partnership, with each
supporting the other. Some of that support comes from the incorporation of
classroom assessments into the external assessment process. The external
performance standards on which students are to be assessed should be established
with the help of classroom teachers, who can recognize which tasks are relevant
to their clessrooms as well as which classroom tasks are relevan: to the external
evaluarion.

Blue Ridge Assessment Project 4-23
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Purpose 3: Validating Student Achievement
The purpose of establishing the validity of student achievement is to arnest thar an
individual student has demonstrated a specific level of accomplishment. One
might liken this process to earning a merit badge in scouring, or passing the
Department of Motor Vehicles driving test. In validatin, student achievement we,
simultaneously place value on a student's past achievemens as well as give public
expression to our confidence that the student is ready to face the next challenge.
Student certificarion should not be based on a single assessment event. However,

Purpose 6: Program Evaluation
A program evaluation must collect information from a varie:y of sources and in
a variety of ways in order to provide meaningjul feedback for teachers, students,
and those making policy decisions. This process includes activities such as
documenting strengths and weaknesses, as well as planned and unplanned

outcomes. The intent is to make commendations andior recommendarions
concerning the program.

Purpose 7: Accountability
Accouruability is a shared responsibility that connects each of the six basic
purposes for assessments. Those who are accountable for student achievemen:
includes all stakeholders - students, teachers, administrators, parents and policy
makers.
There are criteria for accountabiliry :
o Levels of Performance
® Value Added and accounzability based upon gain rather than absolute leve!

of performance

° Posirion in Distriputions’

‘Adagz22 from: NCTM: Assessment S:tandarsis for Scheool
Mathematiczs. Working draZ: Octozer 1963
Blue Ridge Assessment Project 4-24
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The Process of Assessing for
Monitoring Student Progress

® Deciding what to assess and how to assess it
® Seclecting appropriate assessment methods
® Choosing assessment tasks and opportunities
® Making inferences from student responses

® Reporung and using results

Blue Ridge Assessment Project 4 i ‘ | 4-28




1 Issues Associated With Changing to New Assessments Systems

| “onditions for Implementation

l e Involvement

® Public Valuing

® (Cost-benefit balance

|
l e Support
|
|

'Challenging Traditions
l ® Grouping and tracking

' ® Grading practices

l ® Conventional tests

I ® Norm referencing
l lelationships to Other Reforms
E

® Technology
® Opportunity to learn
e OBE

® National goals and world class standards

Blue Ridge Assessment Project 4-29
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Issues Associated With Changing to New Assessment Systems

Conditions for Implementation

1 involvement of teachers and other stakeholders in the deveiopment of new
assessment systems:

t2

pubiic valuing of teachers’ judgments and contributions in the assassment process:

W

support of teachers so they become the primary assessors of studeat performance;

4. reasonable cost-benefit balance for the developmenr of the new assessment
systems.
Challenging Traditions

Four issues are raised about how this reform +ision is reiated to—

s, grouping and tracking of studeats for instruction;

6. grading practices;

conventional tests;

8. norm-refereacing.
Relationships to Other Reforms

9. uses of technology for assessmeant:

10.  "opportunity to learn” standards:

11. "outcome-based” movement;

12, cational goals and world-class standards.'

‘Adapz2g frzm: NCTM: issessment Standards ZIor School
Mathematics. Working dralt Ocicter 1593
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Co"x paringcur

: siormance and
trend vs. s;c:essfu

result

m
r'
5]
1)
> 8,
— O
(8 ]

e.g. the on-going :aste anc appearance of
the food, not therecipe aione, guarantee
the meal as described

l
!
!
!
|
!
|

Naivelv assumes tha' {ns
and nard work are o1

e.g. pianningsesds and warteringaccarding
t0package decas not ensire a suczassfu
garden

No:umely: toolongadelzvin
usability;
or too late to use

In terms of absolute progress:

assessment of tRe accomplishments

Specific degree of conformance visa vis
the exemplar, goal or standard:

e.2. youare 8 miles fromdestination, and
need to turn left at next rcad ahead

In terms of relative change or
growth:
assessment of student Dehaviors or
asttitudes ‘

Relative to the self or norms: tells vou
how far you've come, not how far, and in
what direction you muset go, to get ‘there’; '
tells youhow close people generally get

Descriptive language predominates
in assessing aspects of performance

e.g. youmadea left turn onto Main St.
instead of a righ: twn

Evaluative or comparative !
language predommates in assessmg
performance

e g.youmade many correct turns and one
incorrec: turn; your navigatingis greatly
improved and better than most of vour

Teers

Blue Rudge Assessment Project
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hecklist

Using the follounng checkiist, remew wour own assessment and the sampies protided.

Assessment Title/Focus:

Assessment Author

Purpose of Ascessment: (check as manv as applv):

—— making inswuctional decisions ___ monitoring student progress in the classroom
——— cooumunicagng and using sum=ative evaivation ___ monitoring student progess extermally
—— Vaiidating student achievemen: ___ Evaiuating programs ___ addressing aczounability

Characteristics of the Asssssment

) high dacee I .. daer .«
o reflects exis-ievel outcomes and standarsds 5 4 3 21
Comments:

¢ includes fas o i 2ictapi 5 4§ 3 2 1
_QLanmand are clearly relared to the g.s_gnml aspects of

effective performance.

Comments:

* has consizaine that are copsistent with regl-life 5 4 3 21
Comments:

* improves performance towa:d a siandard that is 5 04 3 21

validated against adult roles

Comments:

414




* can ze used to improve »erformance not jus: record results

Comme=:

* presanis engaging, simulated reai-life protiems,
challenges and/or questions of importance and substance
Commers:

® requives learners to use knowledge and consguct

Commens:

o provides learmers with the oppormunity to justify their

response
Commens:
- -d » - . l ]] w i ] - ‘ E— i- I
Commens:

* OVERALL COMMENTS

(91}
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Appendix A

Blue Ridge Assessment Research Project
Revised Project Plan
September 22, 1993

Diane Foucar-Szocki, Project Director

lntroduction

Our project s year-long teacher-cettered etfort to generate alternative assessments. We will work in early
childhood settings with an emphasis on third grade.

Teachers from six Virginia school divisions. Rockingham. Harrisonburg, Albemarle, Fluvanna, Greene and Orange
will work together 1in collaborative. cross-division teams to develop. pilot test and revise these alternative
assessmients, Qur higher education partners include Piedmont Commumity College and the University of Virginia.
Each will provide talent and expertise in assessment.  JMU is not currently a tormal partner. however, JMU's
involvement and support is sigmificant.

The focus of this work 1s learning.  Together we will learn about how curriculum and assessment changes truly take
place i various school settings. We will record the condttions that encourage success and what barriers impede
our process. We will learn what is realistic to expect and what expectations might need modification. Simultaneous
with this learning. we will produce classroom based alternauve assessments of worth. Some of these assessments
may have utility at a division or state fevel. however, that will not be our focus. Finally, in this process we further
develop the professional capacity of Virgmia's teachers by mvolving them w the real work of educational retorm.

Philosophy

Virgiia teachers are knowledgeable and experienced pracuttoners.  From their practice these educators
create. hnowledge and develop questions regarding their work.  Respecting this. participants in this project are
encouraged to actively pursue questions regarding the design, development and use of alternative assessment by
acknow ledging what they already know about the subject and butlding upon their knowledge in a meaningful way,
We will work collaboratively to broaden our perspective and critically examine the use of alternative assessment
tn our contexts.  This project will allow for optimum collaboration among participants. It will foster an open and
participatory process of assessment design for use in rural early childhood pubtic school settings.

Assumptions
This project 1s guided by the tollowing assumptions regarding assessment:

l That assessment activities are an integral part of the instructional program; learming and the
assessment of learming are simuitaneous events.

2 Fhat high-quality assessment activities have the charactenistics of high-qualuy fessons--direct and
active student participation, tasks that are interesung and motivaung, tasks that can he
differenuated for a variety of learners. and the ability of students to make choces.

Blue Rulge Assessment Project 5.
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That criteria and models of suceessiul performance e part of the teaching learming process, so
that students being assessed understand clearfy what success on the tish looks Trhe and can tocus
their work toward meeting the crueria.

That students and parents are part of the assesstient process and should acvedy . thouehittully Cand
conunually examine student work

That assessment tasks provide students with o vareny ol wavs 1o demonsirae. competence.,
including performance tasks. open ended questons, group and mdis edual projects, and porttoho
development.

Professional Development

The project will also be guided by the tollowing assumpuons about pratessional developniem:

o

N

That opportunities tar professtonal development shoufd exist along o contnuum, trom awareness
level introductory experiences to mtensive, tong-t2emmvolvement. There should be a vaniety of
entry and exit points along this continuum.

That protessiomal development activities should tocus on student outcomes: and that any strategies.,
research, methodologies, ete. should be presented within the context of those outcomes.

That proressional developmient 18 not ust for teachers, but has as its audience the entre school
communiy te.g. parents, administrators, support staft.

Fhit a curriculum for professional development can and should be in place which establishes
desired outcomes for teachers. and guides the planning of protessional development opportumines.

That protessional development 1s most effective when it incarporates opportunities tor teachers to
test therr learning and understanding 10 a supporuye environment.

Goals & Objecuves

tv

pll

To build a cooperative and collaborative conumunty of educators who are using their expertise and
experience to work toward the common goal oi developmg classroom-based assessments for
quality learning and teaching in early childhood public school setuings.

To produce teacher-designed and tested carly childhood assessments keved to existing division
level measures including Standards of Learming, Division curnculum gundes. and natronal
professional organization standards.

To inform and elaborate existing SOL's and curriculum micasures using our expertise, parental and
colleague feedback, and appropnate professional orgamezation standards ¢i.e., NCTM, IRA. ete

To examuine and record our protessional development process and products for developing and
using alternative assessment 1n rural carly childhood public school setungs

T'o develop a eadre of professionals to serve as resourees to therr Dawvisions i the area of
alternative assessment.

Blue Rulge Assessment Project
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Blue Ridge Assessment Research Project
Activity Plan

1993-94

Date

Events

Activities & Objectives

Responsible

AR

Provide altermative assessment course
through UV A Contminng Education
on Alternative Assessment (o be
Atended, at project expense, by §2
ot the 4 participating wachers.

introduction to alternative
assessmient rescarch and
methodologes
opportunity o begin
designing own afternarive
dssessaient strategies

Susan Mints
Laurie MeCullough
12 participating teachers

- O non-retmbursed

parbapating teachers

® U

Plan and delnver 2 day mtensive
project plannmg and team
development meeting.

meet and pet acquainted
team-hutlding acus ies
organize design teams
review AN materials
discuss current status of CC
of L

revies of critera for
assessmient design
CXAIIne Protoiypes
develop precedures and
ntnal work schedule

Projeet Director
Projeet participants

- Steering Committee

Qul

0 Y3

Select external project resiewer

Review ol non-tested assessmients,

gqualiy control
formative and summative
evaluaoon

shinte dratted assessment
IRV

recenve feedbach and make
TEVINIONS

discuss iloung procedures
discuss other project
processey and needs, as
required by participants

Project Director

- Steening Commuttee

Project Director
Steering Commuttee
Consultants

Blue Riudge Assessment Project
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Date

Events

Activities & Objectives

Responsible

1043

1 20 9
or
i1 593

Prepare. at a team level, for pilo
testing of designed instruments .

Conduct project eviluation on
protessional deselopment and project
SUPPOTL LCtvities

Tota) Group review of own s
tested istruments with DOL
dassessnient team members

10 be decided by each weam

solieit written feedback
conduct focus groups

establish communication
with DOE

review developed
assessments

receive DOE assessment
team member feedback
provide mutual feedback on
1ssues related to assessment
design and implementation

Design wams
Project Director

External Consultanmt

All Project Participants
DOE Assessmient Team
Members

Steertng Commuttee
Members

Project Director

1
(IR

Prlat test

pather student performance
data

videotape assessment
pracess. where appropriate
pather student self
assessment data (reflection
on performance, attitude
toward assessment
procedure)

pather data on how
performance data will be
reported o parents
conduct nterviews with
selected parents re:
perceptions ot assessment.,
quality of nformation

Design teams
Project Director

Blue Ridge Assessment Project
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Date Events Activities & Objectives Responsihie
121393 Piiot-tested instruments due to Diane Individual Team members
Mecet with DOE and other Project DOE
12 15- Directors review assessment designs Project Directors
22 93 and pilot process
exchange assessments to b
tested in other project sites,
as appropriate
Phase Il assessment design period - Design Teams
12 15 93. design additional - Project Director
1 3094 Compile and anaiyze Phase [ prlot assessiments
test procedures. - designated design team
194 conduct follow -up member(s)
interviews with - Project Director
admunistering teachers re: - Higher Educanion partners
effectiveness. quality, - External consultant
content and logistics
2104 Total Group Meeting tor Phase 11 share drafied assessment -

measures

receive feedback and make
revisions

discuss piloting procedures
discuss other project
processes and needs, as
required by participants
revise prot test process.
based on expenence.

Design Teams
Project Darector
Steering Commuttee

- Consultants

Blue Ridge Assessment Project
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Date Events

41504

'

'

6 Ui

tested items

3493 Pilor test period

to Dune

DOE Project Director meeting

94 Conduct project evaluation on
professional development and project

SUppoOTt actvities.

15 94 Conduct end of project neeting.

Project Darector’s meeting

Project report and Protessional

615 ud Development Matermals to DOE

Project report and Pratesstona)
Development Materials v DOE

Due date for pilot-tested assessments

Activities & Objectives Respansible
294 Pilot Tewt to he decided by cach team Design Teams
RIS Fotal Group Meeting (o review COniinue communication ALl Project Participanty

with DOE

review developed
assessments

recenne DOE assessment
team member reedback
provide mutual feedback on
1ssues related to assessment
design and implementation

review progress to date
exchange assessments tor
cross-project priot-testing

solieit written feedback
conduct focus groups

hughlhipht what has worked.
mahe recommendations for
Hmprovenment

review prot testing process
and results

review project process and
results

res iew projects process and
results

make recommendations for
future

- Project Directors

DOFE Assessment Team
Members

Steering Conmutiee
Members

Prowect Director

Design Feams

DOE
Project Directors

Fxternal Consultant

Project Director
Design Teams
Steering Commuttee

Project Directors
DOE Assussment
Representatives

DOE

Project Director

Blue Ridge Assessment Project
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Appendix A

Date Events

Activities & Objectives

Responsible

Monthly

& discusston meetings.

Conduct Steering Commuttee updates

Maintain contact with design teams

share & recene teedback on
assessment toods, seorims
rubnes & admumistration
procedures

dentify & discuss ogisties.,
roadblocks & stratigres tor
alternative assessment

build on statf development
procedures & matenals
hased upon experience

set short term goals
provide feedback to Project
Director

Destgn Teams
Project Director
Steering Commitice

Blue Ridge Assessment Project
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Blue Ridge Assessment Rescarch Project

Septemper 3. 1993

Octoher

Octoher 26 or
Nov. 3 or Nov. 4

Nov.-Dec.

Dec. 13 (in mail to Diane)
Week of Dec. 16-22

Dec. 15 - Jan. 30

Feb. 1. 1994

1 ¢h.

NMarch |

April

April 30 (tentative)

May 1-7 (week o)

May 250 1994

June 1-7 (week of)

Project Timeline

1993-94

Review of nontested assessaments

Fotal Group. available Steering Committee

members. and Consultants

Own class pilot test period

Total group and DOE review of our classroom-

tested assessments

Pilot test and revision period

Revised assessments for delivery to DOLE

Project Dircctors meeting

Development period of Phase [ assessments

Fotal group mecting tor Phase II review of

nontested items

Pilot test period

Totul group mecting to review tested items with
consultants. available Steering Committee

members and DOE

Other class pilot test period

Due date for tested assessments due to Diane for

use by other projects
Project Directors meeting
bnd of Project meeting

Project Directors meeting

Blue Ridge Assessment Project

420
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' June 1301994 Project tinal report and Protessional
l Development materials due to DOI-
' Blue Ridge Assessment Project 3-9
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Appendix B

Assessment Item Checklist

Name Intended
\udience L L
Reviewer's Name [itle

Reviewed

Content Valid
Relates to one or more objectives. including:

Date

AHows tor students with a wide range of expertise to demonstrate their status on the outcomes.

Retlects assessment techniques appropriate to the outcomes being measured.

Has scoring guidelines or rubries that appropriatels retlect the outcomes that are the focus of

the assessment.

Comments:

Instructionally Valid
Makes use of assessments that retlect appropriate classroom practice.

Requires the student to process information activels. rather than to rely solely on recall.

Alows tor more than one pathway to a correct answer or tor more than one correct answer

where appropriate.

[s connected to an appropriate range of student interests or experiences.

Comments:

Reliable
Shows evidence that 1t cun be scored consistentls.

Blue Ridge Assessment Project
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[s accompanied by a scoring rubric which provides clearly distinguishable fevels of
performance where appropriate,

Comments:

Developmentallv Appropriate
[s given in a torm that is appropriate tor the targeted croup.

Is reflective of how students learn.

Is administrable within time limits that are appropriate tor the students’ attention span and
ability to sustain involvement.

Specifies the type and degree of assistance given it the item ditferentiates between what a child
can accomplish alone and what a child can accomplish only with assistance so that emerging

skills can be identified and fostered.

Comments:

Equitable

Is free of stercotypie or ottensive language attitudes based on tactors such as race ethnicity.,
socto-economic status. gender, geographic location. and disability.

Is tree of irrelevant tuctors that are likely to intertere with assessing the targeted outeone.

Retlects sutticient tlexibility to elicit appropriate responses trom all students.

Comments:

Clearly Defined
Is accompanied by clear and complete directions for administration.

Contains clear and complete instructions to the student.

Blue Ridge Assessment Project

S-11
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. Is accompanied by anformation socthat the student understands the basis on which a judgment
swill be made

Comments:

Fceasible
Is physically sate tor students.

Stays within constramts of reasonable time and monetary costs for the degree of intformation
received.

Is manageable in terms of the administration. scoring. and record keeping.
Requires materials and set-ups that are reasonably accessible.

Comments:

Overall Comments:

Blue Kidge Assevsment Praject
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Appendix C

Use of the Assessment Standards for Different Purposes

Assessment Purposes

Purpose 1: Making Instructional Decisions
Assessmens is the link between teuching and learning. As such it is a dvnamic,
ongoing and critical process tha Shapes classroom environments and students
opportunities to learn. Through assessment, teachers monitor the success of their
practice and make instructional decisions. *

l Purpose 2: Monitoring Student Progress
Assessment as @ means of monitoring student progress describes swudents’

development and documents their progress towards specified goals. The primary

l audience are teachers and students. Monitoring encompasses informal judgments
based on classroom observations and irzeractions, as well as those based on
wrinten assignments and formal presentarions. It can describe the progress of

' groups of students as well as individuals. This ongoing process also provides the
dara for summative evaluarions. Students gs well g5 teqchers share responsibility
for_monitoring their progress. When teachers and studerzs collaborate in

l monitoring progress student learning is enhanced and the teaching-learming
process becomes open.

1

Purpose 3: Communicating and Using Summative Evaluations
Periodically, we pause in the learning process to reflect on whar we've
accomplished. We aggregate data on student learning. What we gather and
report communicates what we value. Summative evaluations involve both the
aggregation of data about student progress and the communication of that data.
Preparing a valid summary is a complex responsibility thar requires careful
planning, quality judgments of student performance (valid inferences), and the
thoughtful synthesis of evidence into a formal description. Formais vary.
Including studenst work enhances the communication of studen: progress.

Purpose 4: Monitoring Student Progress Externally

The monitoring of student progress via externally established performance
standards should be wedded to the ongoing instructional assessment in the
classroom. This marriage is viewed as an equal partnership, with each
supporting the other. Some of thar support comes from the incorporation of
classroom assessmerts into the external assessmemt process. The external
performance standards on which students are to be assessed should be established
with the help of classroom teachers, who can recognize which tasks are relevant
to their classrooms as well as which classroom tasks are relevant to the external
evaluation.

- 432
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Purpose §: Validating Student Achievement
The purpose of establishing the validity of student achievement is to anest that an
individual student has demonstrated a specific level of accomplishment. One
might liken this process to earning a merit badge in Scouring, or passing the
Departmenz of Motor Vehicles driving test. In validating student achievement we,
simultaneously place value on a student’s past achievement as well as give public
expression 1o our confidence that the student is ready to face the next challenge.
student certification should not be based on a single assessment event. However,

Purpose 6: Program Evaluation
A program evalugtion must collect informarion from a variety of sources and in
a variety of ways in order to provide meaningful feedback for teachers, students,
and those making policy decisions. This process includes activities such as
documenting strengths and weaknesses, as well as planned and unplanned
outcomes. The intent is to make commendations and/or recommendarions
concerning the program.

Purpose 7: Accountability
Accountability is a shared responsibility that connects each of the six basic
purposes for assessments. Those who are accounzable for student achievement
includes all stakeholders - studenss, teachers, administrators, parents and policy
makers.
There are criteria for accountabiliry:
. Levels of Performance
L Value Added and accountability based upon gain rather than absolute leve!

of performance
®  Posirion in Distributions’
'Adapted from: NCTM: Assessment Standards for School

Mathematics. Working drai: October 1993

Blue Ridge Assessment Project 5-1§5
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Participant’s Address fast
School

[—]—

Eg----------

@)

\lbemete

Janwe Daniel

Woadhrook Flemenray Scliool
202 Waadbrook
Charlontesvilte, Vo 2200

Bedchy Fisher

Murray Hizh Schoot

| 200 Forrest St.
Charlottesville, VA 22001

Paula White

Virgta Lo Murray Fiementary School

PO Box oo
v VA 22045

laetie € rone

Paul H Cole Flementary School

[75 vvon St T
Charhotessitle, VA 22061

Catole 1 ear

Waondbrook Fementary School
20 Woadbiaok Dr
Chatfanesvitle, Vv 220014

b Hatson

W aodbiook Flementany Schood
Y Woaongltbrook Dr
Chuathutesville, VA 22901

Huvanna

Betsy Blinks

Central Elementarns School
Rt |, Bux 29

Palmyra, VA 22961

Chistne Cole

Columbia Elementary School
Palimvia, VA 22961

Gireene

June Battarle

Nathanael Greene Elementany School
Ruoue 33 West

Stanardsyille, VA 22973

Ann Bohn

Greene County Elementans School
#1 Monroe Dr.

Stnardsvitle, VA 22973

Murida Lamb

Greene County Etementany School
#1 Monroe Dr.

Stanardsville. VA 22973

Harrisonburs City

Barbara Mekee

Stone Spring Elementary School
15375 Peach Grove Dr.
Hurrisonburg, VA 22801

Jenifer H. Drescher
Waterman Elementary School
451 Chicago Ave
Hacrsonburg, VA 22801

Karen Thomsen

Stone Spring Elementary School
1575 Peach Grove Dr.
Harrsonburg, VA 22801

Orange

Lsa Colvin

Lightfoot klementany Schoal
Umanville, VA 22567

Donng Holliny
Guordon Barbour Flementary School
Gordonsville, VA 22042

Blae Ridge Assessment Pragect

S o

124




Appendix D

Rick Erow

Chranae Connty Schioois
PO Boy 3

Oranee. VA 22900

Rockingh,ini

Peagy Stunpson

Heasant Valley Elementany Schiood
213 Pleasant Valley Rd
Harrssonburg, VA 22801

Phvilis Gasking
Keezletown Blementary School
Keezletown, VA 22832

Doana Barber

John Wavland Elementary Schoot
P O. Box 30, Re 1

Bridgewater, VA 22812

Muare Griham

MeGaheysvidle Elementary School l

Rt 1. Box 208

VMeGaheysvalle, VA 22840

Naney am '

South River Elementary Sehoal

Grottoes, VA 234 '
el

Toan Hundhiens

Phuns T lementars Schonl
225 Ameriean L eeon Dir
Limbervalle, b A 22883

Dune Fowear Seackt £d D
DY Assocnues

Directin

1922 Lviane P
Harrivonbure. VA 22801

Blue Ridge Assessment Project 517
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